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November 15, 2016
Dear Superintendent Boasberg, DPS Board Members, and Colorado State Board Members,

It is with great enthusiasm that we present to you this innovatiowatpéan for Denver Center
for International Studies at Montbelior your review and approval. Our renewal team of 20+
members consisted of school administrative leaders, teacher leaders, support staff, student
leaders, families and community members.ifftedication, hard work and commitment to this
process helped createemewal plan that focuses on key principles fostering innovation for our
school community in order to prepare students to lead and succeed in the global community.

The DCISM Innovabn Renewal Plan development process has included three distinct
components. In part one (September 2016) Principal, Julie Murgel conducted extensive analysis
of the implementation and impact of the original DCISM innovation plan, consulted with the
schod advisory board and researched national best practices in order to determine what revisions
were necessary for the renewal plan. In part two (Octbeember 2017), the school refined

and updated the plan. Thetlagep the plan was vetted with schaaff and community

members in order to conduct a new vote and make final oegi$o the plan before tiebruary

1%, 2017submission date. Recommended changes from the review were incorporated into the
plan and a final votevas conducted oReb 3

Through the collaborative desigmocessye have had many opportunities for feedbacH
input that has k& to a much stronger plahherenewalplan allows us to:

1) implement a rigoroysesearch based, innovateducational program thatepares studés

for college and career and global competence through social justice and cultural responsive
pedagogy.

2) design thénstructionalday and school year to maximize student learning

3) recruit, develop and retain talented andckdd teachers and lesxd who match the ISSN
teacher and leader profiles.

Please feel free to contact me directly if you have any questions regardiegewsl
application. We lookorward to your thaghts and partnership in our continual development.

Thank you,

Dr. Julie Murgel
Principal
DCISM (6-12)



EXECUTIVE SUMMARY

School Name: Denver Center for International Studies at Montbello (DCISM)
Configuration: 6" to 12" Grade
Model: International Studies School
Region: Far North East Denvavlontbello Campus
Primary Contact: Julie Murgel
7204235914
Julie_Murgel@dpsk12.org

Student Enrollment

Grade 20142015 20152016 20162017 20172018 20182019
(actual) (actual) (actual) (capacity) (capacity)
g 124 142 153 150 150
7th 135 140 152 150 150
gh 123 138 151 150 150
gth 159 151 142 150 150
10" 102 135 136 150 150
1]t 93 85 115 125 150
12h 77 83 83 110 125
TOTAL 813 864 932 985 1025
Student Demographics
FRL% SPED | ELL % | Hispanic African Other % | White
% Latino % American % %

MS 93.8% 13.1% |71.4% | 80% 12% 6% 2%
HS 85.4% 11.5% |76.1% | 80% 14% 3% 3%

Executive Narrative:

In the summer of 2010, the origifaénver Center for International Studig®ntbello(DCSIM)
InnovationPlan was modeledn the original DCISampus in downtown Denver, which was a
founding school withirAsia Society International Studies School Network (ISSN)e ISSN
entity, the design model, program beliefs, and community profiles are described below.

The decision to join the ISSN netwaakd establish a school plan using the design matrix was
based on researclocumented by the Consortium for Policy Research in Education and
Hopothesi, Inc.The researchnalyzed ISSN data from 20@8, comparing results from ISSN
schools to oubf-Network schools with similar demographic profiles within #eme school
districts.The study found thatcaoss grade levels and core subject areas of English, math,
science and social studies, ISSN schools showed greater academic achievésféntfiall

cases In 2014, the DCISM Innovation Plan was renewed for 3 years. Currently the school is
seeking to again renew its Innovation Status for the 2017 to 2020 scays|



DCIS at Montbello prepares students in Gradd2 &or college, career and life bglping them
understand how to seize the countless opportunities the world has to offer. By graduation, every
DCIS at Montbello student will be multilingual, inteulturally competent and prepared to solve
problems and lead communities worldwide with knedlge and compassion.

To empower and equip students to thrive in our increasingly complex world, DCIS at Montbello
offers a globally minded approach to education that combines rigorous academics, intercultural
interaction, public service, travel opportu@s— and extracurricular activities that are a whole

lot of fun. Our students are specially prepared to tackleclgury challenges because they are
outstanding communicators. DCIS at Montbello students receive intensive instruction in world
languagesind the creation and use of technology. They are regularly challenged to hone their
communication skills through collaborative pubdiervice projects at our school, in our city,

across our natiorn and around the world.

International Studies School Netwdk (ISSN):

In 2003, the Asia Society worked in partnership with school districts and charter authorities
across the United States to create a national network of e#sigm schools focused on
developing high school graduates that are college and caser and globally component. The
ISSN network established shared core betiedis were foundational to the network design.
Community member profiles that descrilbe tattributes of the members driving the mission and
vision were also created’he ISSNbeliefs are outlined below and the graduate, teacher, and
leader profiles are attached in the appendix section.

The Asia Society ISSN Beliefs

* We believe in excellence and equity for eac

e We believe that eac hekndwledhe, skils asdispositibrdtober ad u a t
globally competent.

e We believe that each student seéollegeladd | eave t
career ready with all options open and available to them.

* We bel i eve hehlrlaarninganditdaetmetadultsanvhe schboime, and
community have responsibility to foster each

e We believe that the school i s fostersiagbing,, wel co
innovation, and reflectiondth in the school and in the broadesrld beyond the school walls.

* We bel i eve aplacawhere lbaeningicam ongding pracessthadstudents
have opportunities to make mistakes and grow from them essamtial part of the school
experience. (2003, Asia Society)

Global School Design Model
The Global School Design model is a framework that contains all components for a school
focused on preparing students not only for college and careaisbgtobal competency. The
purpo® of the framework is to provide a blueprint foruamlity school plan, descriptiaof the
unique school design, a guide for program implementaticedition tQ aprogress monitorig
tool for the school model to ensure continuous improvement andreustay. Thesix
components of the Global School Design Mafaapy in appendixareas follows

9 Vision, Mission, and School Culture

1 Student Learning Outcomes



Curriculum, Assessment, and Instruction
School Organization and Governance
Professional Leaing

Partnerships
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CULTURE
The competency based international studies design mb@«€lISM are actualized through the
school mission and visiooutlined below:

Vision:
The Denver Center for International Studies at Montbello (DCISM) will be natioredbgnized
for our academic achievement, student empowerment, innovative international studies

educational program, vital community partners
Mission:
The Denver Center for | nt esiomistd dreateadiverset udi es a

respectful, and socially responsible community of learners where students and teachers are
honored as globally competent individuals and are actively involved in improving our rapidly
changing world. We are committed to inspgiand empowering students to make critical

decisions about their futures with the knowledge and skills to succeed in college and beyond. We
believe it is the combined responsibility of teachers, parents, students and community members
to create a safe astimulating school environment.

Denver @nter for International Studiddontbello strives to serve our diverse student population
by creating an inclusive school culture that provides opportunity for all stakeholders to engage in
learning opportunitieshiat will impact our community and worldur school supports high
achievement, personal growth and taking action on issues relevant to becoming globally
competent.We are committed to the work of living our mission as an international studies

school witha vision for global competency that is rooted in equity and social jusliCéSM

expects the learning culture to have a significant and positive impact on student achievement,
attendance, and college and career readiness.

LEADERSHIP

DCISM will staff ore Principal, two Middle School Assistant Principals (AP), two High School
Assistant Principals, an Office Manager, a Dean of Instruction and a Data Coordd&tioe.

two Assistant Principals at the Middle and High school level, one will be focused tomeCu
Students and one on the Academic Prograime school will also participate in the Teacher
Leadership Collaborative Program and staff a team of teacher leaders. Thes¢escewsiwill
work together to ensure that all students show dramaticrgtadeievement gains and develop
strong character skills to help them succeed in college and career and global competence.

Each leader at DCISM must embody the following skills amatacteristics
1 Strong distributive leadership and collaboration skills.
1 Excellent communication skills, especially with students and families.
1 Extremely high standards for student achievement.



T Cultural awareness; Knowledge and commitment to inclusivity and advocacy to
underrepresented groups and voices.

Relentlessness; doinghatever it takes to ensure success.

Team player.

Belief in the DCISM mission and International Studies Model.

Maturity, humility, strongdwbr&tteitthiude. sen
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EDUCATIONAL PLAN
An education from DCIS at Montbello begins witle end in mindthe DCIS at Montbello
graduate.The DCISM graduate profile embodies the followat@racteristics

1 Academically Prepared

1 Prepare for Global Leadership

1 Effective Communicators

1 Proficient and Creative with Technology

1 Culturally Aware and Irgrculturally competent
All of our courses, special programs and extiaricular activities are designed to grow
graduates who are ready for college and prepared to make a positive difference in their
community— wherever they want that community to be.

TEACHING

DCISM seeks to hire, train, and retain the highest quality staff members, developing their
collaborative and leadership potential as well as their instructional skills to help students
continually increase their proficiency levels and develagnsticharacter traits and mindsets
reflected in the ISSN graduate profil€o do this, DCISM leaders will focus on developing
quality teacher recruitment and hiring proc&&8ISM is committed to continuing a rigorous; in
depth hiring process and will searfor candidates that best match the ISSN teacher and leader
profiles.

We believe staff retention is critical to student achievement and sustaining strong school
culture. Therefore, we are committed to creating systems which value staff expertiseopad su
opportunities for ledership in their own professioBy spurring staff members to rely on their
teams, have a voice in decisions affecting the school, and continuously reflecting on their
practice, DCISM will create an environment where staffaeuelop their skillsand share
expertise.

DCISM expects for our personalized and professional adult culture to have a direct and positive
impact on sustained student growtrofessional Development focuses on using data to inform
instruction to meet theeeds of all learners. Administrative and Teacher Leaders and teachers
determine the higlyield instructional strategies that will lead torneased competencies.

GOVERANCE
At DCIS at Montbello we believe it is the combined responsibility of teacheengsastudents
and community members to create a safe and stimulating school environment. Supporting this



mission requires a focused, participatory, and streamlined governance strici®eat
Montbello is governed by three separate entitiedse Instuctional Leadership Team (ILT), the
School Leadership Team (SLT) and the School Advisory Board (SABR Title 1 school we
utilize the traditional funding streams to fund our programming and instrucisan
Innovation International school our pamte@fford us the funding and wrap around services
necessary toutfill our mission and vision.

SECTION I. CULTURE

A. Vision and Mission

Vision:

The Denver Center for International Studies at Montbello (DCISM) will be nationally recognized
for ouracademic achievement, student empowerment, innovative international studies

educational program, Vvital community partners
Mission:
The Denver Center for I nternati oadverseStudi es a

respectful, and socially responsible community of learners where students and teachers are
honored as globally competent individuals and are actively involved in improving our rapidly
changing world. We are committed to inspiring and empowestingents to make critical

decisions about their futures with the knowledge and skills to succeed in college and beyond. We
believe it is the combined responsibility of teachers, parents, students and community members
to create a safe and stimulating sdhe&vironment.

B. Targeted Student Population & Data:

DCISM serves 948tudents from diverse socioeconomic, language, and ethnic backgrounds.
It reached full buildout in 2015 and has graduated 2 classes of serlitws original §' grade
class that starteat DCISM are currently Juniors.

DCISM will continue to serve families in Far Northeast (FNE) Denvdre school will also
continue to participate in the FNE enrollment zone that provides a socioeconomically and
culturally diverse student populatioim 2015, the FNE enrollment zone captured 64% of the
high school students (4,747 students) living in the zone, with 36% chaiatngf the area to
neighboring districts or to other Denver Public Schools zohme2015, the FNE enroliment
zone had 80.4% ahiddle school students (2,084 students) attend schools in the zone with
19.6% of students choicirgut. Over the last three years, the DCISM student enroliment has
increased every year from 813 to 864 to 931 in ZB06/. DCISM has also had a waitingtlis

for most grade levels, particularly at tHe@ade level where there has been up to 37 students
the wait list

Student Enrollment

Grade | 20142015 (actual)| 20152016| 20162017
(actual) (actual)
g 124 142 153
7th 135 140 149




gh 123 138 155
gth 159 151 142
10" 102 135 136
11 93 85 115
120 77 83 83

TOTAL | 813 864 932

DCISM will continue to provide both a middle school and high school option in FNE region of
Denver Public SchoolsThe eighth graders in the middle school will serve feeder for the
DCISM high school.The Denver Center for International Studies at Ford Elementary school in
FNE Denver will serve as a feeder to the DCISM Middle School and continue to have priority
seating in the Bgrade.

DCISM is also home to twspecial education Affective Needs center programs, one in the
Middle School and one in the High Schott. 2016, DCISM launched a Newcomers Center
program in the Middle and High SchodlVe were projected to start with8students in the

Middle and HighSchool, however were near 30 students in each program by September 2016.

C. School Culture and Student Leadership:

Denver Center for Intertianal StudiesMontbello strives to serve our diverse student population
by creating an inclusive school cultubat provides opportunity for all stakeholders to engage in
learning opportunities that will impact our community and wofluur school supports high
achievement, personal growth and taking action on issues relevant to becoming globally
competent.DCISM prepares students for college, career anddifigy learning.

DCISM creates challenging and supported learning environments for all stu@ibatschool

culture at DCISM has been intentionally designed to celebrate the diversity of our students and
providing them with tools to take action around social justice issB&df members at DCISM,

as well as students, will representourcultitfeh e i nt enti onal ity around ¢
designed to allow students to achieve the mission and vision.

In order to allow all DCISM community members to thrive, the following community
agreements were created:

Community Agreements:
At DCISM, we are committed to the work of living our mission as an international studies school
with a vision for global compency that is rooted in equity and social justid®. support us in
our efforts we acknowledge that:
T We have the right to work in an environment that encourages us to grow, learn, and
improve.
1 Itis our responsibility to remain open to new ideas and appesaby recognizing
multiple perspectives.
T Itis our responsibility to engage in discomfort and navigate conflict so that we can push
beyond defensiveness and remain involved in the process and work.
T Itis our responsibility to stay curious and embraaéeddng learner identity.




1 We have the right to have our voices heard.

9 I't is our responsibility to “share the air
we occupy and step down so that other voices can step up in a conversation.

T Itis our responsillity to acknowledge, affirm, and validate the lived experiences of
others.

T Itis our responsibility to make time and create space for us to hear each other.

1 Itis our responsibility to allow for both cognitive and emotional processing.

T We have the right tbe honest and express dissent without being attacked.

T Itis our responsibility to challenge ideas and not individuals.

T Itis our responsibility to pose a question and seek to understand before we challenge an

idea.
T Itis our responsibility to own the impiof our words and actions regardless of our
intentions.
9 I't is our responsibility to “call in” to d

ways that alienate and shut down others.

The norms and practices of standards based instruction thaougternational lens will drive

school culture and provide options for personalization and presenting authentic work in multiple
venues. These el ements of the school’'s cul tur
schedules, professional developrmplans, and the physical plant. In each instance, learners are

able and expected to move fluidly between individual explorations and idea creation, to small

group teams, to whole class discussions, to international explorations and action.

The variety ofinteractions, collaboration and venues creates a learning environment that is
characteristic of college and career life. Innovation status supports this style of learning

environment by allowing flexibility of schedules and time, ensuring that studeatiexpes and

student work produced outside of the school day counts.

DCISM believes that the relevance and variety of our learning opportunities creates an
environment where students want to actively engage and present their new understandings and
creations. DCISM expects the learning culture to have a significant and positive impact on
student achievement, attendance, and college and career readiness.

I n order to support students’ l earning within
adhered@ common expectations for dress through the use of a unifbhese expectations vary
slightly from middle school to high school, but provide general consistency through all grades.

The DCISM Core Values:

The DCISM Core Values create the framework thatles how all adults and students behave as
individuals, what we expect from one another, and how we reflect on our growth as an
organization.

Our LEADERS Core Values are:

Love —Our love is for the community we serve. It is radical and class ukighar humanity.
Empathy — Our capacity for empathy reflects how vastly we can see the world. It is build when
we recognize different perspective.



Accountability —Our accountability stars with the expectations we hold for ourselves. We
model the higlexpectations we have for other.

Dynamic community — Our dynamic community is more than diverse. lves for inclusivity

and invitedifference to the table.

Equity — Our commitment to equity is lived through more than words. It ca be seen inilgur da
actions as individuals and our operations as a school.

Respect— Our respect is seen in how we treat others. It builds a culture for trust and integrity.
Social justice— Our work is social justice. Itis how we live our mission and vision as an
international studies school.

Restorative Approaches Philosophy:

DCI SM"s school culture is based on the i mplem
Practices have shown to be successful across the nation and in Denver Public Schools in cutting
out-of-school suspension rates and dramatically reducing disproportionality in discipline

outcomes. The articlRestorative Practices: Fostering Healthy Relationships & Promoting

Positive Discipline in Schools; A Guide for Educat(ashottfoundation.org)ekcribe

Restorative Practices as:

< S

Building healthy relationships between students and educators
Reducing, preventing and improving harmful behavior
Repairing harm and restoring positive relationships

Resolving conflict, holding individuals and groupsauntable
Addressing and discussing the needs of the school community
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DPS’s Student Equity and Opportunity depart me
discipline as a philosophical approach based on the premise thatdwimngis best addressed
through identifying the harm done through one

Rather than punishment of wrodgers, RA focuses on creating an opportunity for the wrong
doer to make things right with those harmed and the community asle.wh

In order to create a culture of responsibility and personal accountability, DCISM uses restorative
approaches to address disciplinary issues. Students and staff make mistakes, but learning how to
address them and use them as opportunities for leaammigat matters most. The common
expectation surrounding all disciplinary issues will require that the student or staff member 1)
acknowledge and accept responsibility for his or her mistake, 2) apologize and make restitution
to the parties affected bydhmistake, and 3) do everything in his or her power to make sure that

a similar mistake does not take place again.

As another aspect of the restorative approaches philosophy, when a teacher or staff member has a
disciplinary situation with a student, treather will work to address the problem with the

student by using the least invasive intervention (i.e. warning, teacher/student conference, parent
notification, written reflections). Staff who are hired at DCISM will receive support in

developing their us of restorative approaches to discipline. Coaching/observation/feedback

cycles of classroom teachers will allow for immediate and personalized support to teachers to
develop strong and healthy classroom management and environments.

DCISM also utilizes Resrative Approaches Coordinators, one in middle school and a second in
high school, to support the resolution of conflict or disciplinary isslibe. RA Coordinators

work to identify students practively who may benefit from small group interventions to

develop conflict resolution skillsThey also provide training to staff members regarding how to
integrate the RA approach into the least invasive interventions they provide when working with
students.The RA Coordinators support DCISM community memivgnen conflict has

occurred, allowing for the harm to be repaired.

Student Leadership:

DCISM will create leadership opportunities for students at all grade levels in order to promote a
learning environment where students have a vd&ISM will provide gbbally competent
leadership opportunities for all individuals who aspire to lead and continuously improve and
learn from our own community as well as communities around the wditsth School Student
Leaders will value the four domains of investigating wWorld, weighing perspectives,
communicaing ideas, and taking actiorstudents will demonstrate their knowledge of social
justice, diverse perspectives and the unlimited potential of education in a variety of ways that
will broaden our area of impacioim within Montbello.

High School Student Leadership:

The High School’s |l eadership wi Edchsprieg8thr i ven b
11th graders will run and apply for student leadership opportunities in the student council. Grade
level ard student body Presidents will be voted on and elected by the student body. Additional




commissioner positions will be filled through an application and letter of intenfiturdent
leaders will meet as a class with the goal of empowering student vid€d @M and making all
student feel heard.

Mission of Student Leadership:

DCI SM"s student | eadership wild!/ be dedicated
innovative, and globally impactful individuals who embody humility, collective wisdormaand
unbiased passion for equity.

The Values of Student Leadership:

CommunicationStudent Leaders will be invested in being articulate about what they need to
both staff and administration. Student Leaders will be willing to openly listen to feedback and
engage in dialogues that will provide mutual understandings, compromise, and the ability to
progress towards goals.

Advocacy:Student Leaders will act as the voice of the student body and use their position to
communicate the wishes of all students to amisiviation, staff, and the community. They will
weigh perspectives of all parties.

Accountability:Student Leaders will be committed to being dependable, integral, and humble
embodiments of physical reassurement to the student body, faculty and staff.

Jollification: Student Leaders are dedicated to ensuring that in the midst of all adversity, we must
value the innocence of simply having fun. Students Leaders will stay positive and enjoy DCISM
school in its evolving form.

Regional Student Leadership

Studenteaders will participate in regional Far Northeast activities such as Homecoming.
DCISM student leaders will attend after school meetings with students from other FNE schools
in order to collaborate in planning and share ideas.

Middle School Student Lealership:

Middle School will strive to create their own student leaders to empower student voice in grades
6-8 and to prepare student to be part of the high school student leadership team. Middle School
Student Leaders will value the four domains of inggding the world, weighing perspectives,
communicating ideas, and taking action.

School Ambassadors:

DCISM Student Ambassadors will be selected through an application process each semester. To
apply, students must maintain at least a 3.5 GPA, 93% atteadand be in high standings with
faculty and staff. Student Ambassadors will act as representatives for the school when any guests
are visiting the campus, at community events, and during the interview process for new faculty
and staff.




Student Ambassiors are also expected to act as leaders in both our school and community,
through emulating the L.E.A.D.E.R.S. qualities of Love, Empathy, Accountability, Dynamic
community, Equity, Respect, and Social Justice. Ambassadors are expected to be positive role
models for their peers and emblematic representatives to the greater community.

D. Student Discipline:
All students deserve an education that provides daily opportunities for learning and growth. The
development of the whole child is criticdEach chid must reach his or her full potential and

have the supports needed to achieve thisdo&l.l SM’ s di sci pline policie:
growth when they make mistakes as well as providinchad environment that is saf§Ve
beliefitis criticalthab ur di sci pl i ne policies and approach

education and minimizes use of @ftschool suspensions, requests for expulsion hearings,
expulsion, and referrals to law enforcement, to the extent practicable, while rentaingigtent
with state statute, local ordinances, and mandatory reporting@aws.

Disciplinary consequences ensure that individual students and the school community

continuously focus on learning and growthappropriate student behavior influences the

individual, but also impacts the larger school commur8judents must undeastd that they are

a part of a greater whole and are accountable to their peers as well as the values and expectations
of the community. Prompt resolution of problems and student/family solutions to inappropriate
behavior is expected.

DCISM works to eliminge disproportionality in discipline matters by supporting all students

through restorative approaches, social justice, and social emotional support. We strive to identify
community partnerships and mental health services to support the social emotideaifnee

students. The focus of discipline is not punitive, but to ensure all students develop the skills they
need to be successful in our learning community. The policy equitably serves students of color,
students with disabilities, English language leanstudents identified as gifted and talented,

and other “at ri sk?” stdhigdsandarss obcgndddidelpbvide g al | s
differentiated support to make certain that every student meets these standards.

The leadership team meets weekhd reviews discipline referral data to identify and eliminate
concerns, including dispropanality among student group#. disproportionality is observed,
adjustments are made to respond to and address the prabtersequences for negative

behaviorsare geared to keeping students in school; out of school suspensions are used only when
necessary.

E. Student Recruitment & Enrollment:

DCISM will follow the District School Choice enrollment procedurésaddition, we will

require orientation for all'6gradersand students new to DCISM. DGMontbello will work

with the District transition liaisons to determine a different placement for students enrolling after
10" grade who are more than a semester off track from graduating onltirtiee event thizan
alternative placement is not available DCISM will enroll these students.



Students and parentsll be asked to sign thearent/Student Enrollment Letter of Agreement.
This pledge outlines all of our agreements around the following:

Student Attendarec

Student Behavior and Consequences
Academic Expectations

Teacher Instructional Commitments
Parent Engagement Commitments

=A =4 =4 -4 4

Attached is the DCISM Enrollment Agreement that clearly articulates a commitment pledge
signed by DCISM students and parents/guardiamsisure excellence.

F. Student Attendance & Satisfaction

Attendance:

Student attendance rates over the last 3 years has been steady at 91% in the middle school and
87% in the high schoolln order to increase attendance during the 201 6choolyear,DCISM
implemented an attendance improvement strategy which is already showing an ifigpdate,

the middle school attendance has improved to 93.4% while the high school is at 8§.2%.
continuing to focus on attendance strategies, DCISM will attatroag student attendance rate.

The core attendance strategy is based on the principle that daily school attendance is imperative
for students to make the most of their education at DCISM, which allows them to benefit from an
international outlook on lifegontribute to our community and grow as an individudle

believe that strong attendance contributesiioreased academic success, strong relationships
with peers and staff, building confidence and remainintrack to graduateAt DCISM, all

students are expected to maintain a 95% or higher attendance rate.

DCISM utilizes a MultiTiered Intervention system for attendance. Students are placed within a
tier based on their Average Daily Attendance(ADA) percentage and receive the corresponding
intervertions in an effort to maintain or obtain a 95% or higher attendance rate.

Tier 1: ADA 100%- 95%
Universal interventions are implemented to ensure that all DCIS Montbello students are at or
above 95% attendance rate overall.
1. All students participatweekly in a protocol during International Connections/Home
Room to progress monitor their grades, tardies and attenddareschers weekly
facilitate the grades, tardies, and attendance protocol, where students record their data
points, goal set, iderfyi barriers and celebrate successes with their learning family.

2. Students maintain an attendance rate of 95% or higher during the month earn a raffle
ticket into a drawing for prizes and privileges.

3. Teachers call parent/guardian after a studenmiesed 2 consecutive dayBhone
call is documented in Infinite Campus under the Conference Tab.



Tier 2: ADA 94.9%-87%
Students who fall into this classification receive graduated interventions to ensure that they
improve their attendance rate to 98%erall. Interventions are as follows in graduated order.
1. Family and Community Liaison makes weekly phone calls home to parents/guardians
to problem solve around barriers and update on attendance progress.

2. Weekly meetings with social worker, follavg theCheck and Conneahodel are
hosted. This model assesses a student
individualized plan to support the student academically, socially and emotionally.

S ov

3. A Conference with parent/guardian, studenti Engagement Officer is held to sign
Attendance Contract and outline next steps and rdlee.Engagement Officer monitors
the intervention and supports the family to ensure that the student is successful.

Tier 3: ADA 86.9% and below

Students who fainto this classification based on their attendance rate or have exhausted the
above listed interventions receive graduated interventions to ensure an improvement in
attendanceThe Interventions are as follows in graduated order.

1. Engagement Officer comdts a home visit to assist family with problem solving
around barriers preventing the student from getting to school on time as well makes
referrals if necessary or requested.

2. Students participate in a weekly attendance group, which runs during liceahat
Connections/Home RoonThe group is led by the Social Worker/Counselor focuses
on attendance, academic concerns and goal setting.

3. Parent/guardian and student attends an Attendance Workshop conducted monthly by
RJ Coordinators and Engagement Officer

4. DCIS Montbello social worker files a truancy petition with Denver County Courts.

Satisfaction

The student satisfaction ratings at DCISM have increased every year for the last 2rydegs.

middle school, student satisfaction rates have increasedd® to 82 then 82 to 85 .he high

school satisfaction rates also improved from 78 to B2 goal for DCISM will be to meet or

exceed student satisfaction standards with positive student response rates of 85% or above on the
student satisfaction surveYhe School Accountability Leader is responsible for conducting all
surveys and assessments. Through weekly community meeting and Student Leadership Teams,
DCISM leadership will progress monitor student satisfaction and ensure that programming is
alignedto student needs and interest.

G. Ongoing Parent/Guardian Involvement & Satisfaction

The DCISM learning model is one that is founded on strong collaboration and communication at

all levels and with all stakeholdert.is especially importanttoworkels el vy wi t h our st
families so that school is strehghed through this partnershipo this end DCISM has hired



both a Director of Communications and a Family/Community Liaidéffiective communication
includes, but is not limited to: our websikgcebook account, Twitter, monthly emailed
newsletters, weekly robdialers with announcements, automated emails and texts, flyers and the
electronic marquee in our parking lot, and targeted individual phone calls with updates on
grades, attendance andhbeior, and invitations to events or meetingiSs important to us that
our family engagement strategy a) recognizes that there are often extended family members who
are significant adult caretakers of our students, b) that itéesmned and eoreded by
parents, family members, students, and school
global leadership outcomes, and d) that it is built on a foundation of accessibility, accountability,
and inclusivity (three tenets of our overall commuations work).As a team, parents, family
members, and DCISM staff will work together to provide the following opportunities for parents
to be engaged with their child’s academic suc
1 Interactive conferences and student led conferences on staggkeeelliles to allow
families to participate in order to support their student
1 PostSecondary Readiness informational events, as well as interactive workshops to learn
tools to support their student at home
1 Grade level orientations
Informal meetings with thBCISM leadership team (e.g. breakfast with the Principal)
T Cel ebrations of Learning twice a year whioc
Take Action projects
1 Parent Appreciation Days
T Fun events for parents and teachers to interact (e.gr&k grientation bbq, the
Montbello Big Do, the Homecoming Bonfire)
T Parent Portal, which wil!/ all ow families t
attendance rates in order for them to support their student
1 Partner with Together Colorado to hémilies learn advocacy and leadership skills that
will help strengthen the school
T Volunteer opportunities to encourage to be involved from within the school (this would
include but is not limited toSAB representatives, field trips, events, clubs) etc.

]

H. Community Partnerships

Key to our success, as a college and career readiness and international studies school, are the
communitybased organizations (CBOs) partnering with DCISM to support the innovative and
dynamic education model espoused by theaskth

We will continue to seek partners who can support DCISM and its students in the following key
areas:
1 PostSecondary Readiness
International and intercultural awareness and competence
Technology competence
Life skills
Travel opportunities
Social and motional weltbeing
Service learning and volunteer engagement
Internship opportunities
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Section Il. LEADERSHIP

A. Leadership Team Personnel and Structure

Leadership Structure

DCISM will staff one Principal, two Middle School Assistant Principals (ARQ, High School
Assistant Principals, an Office Manager, a Dean of Instruction and a Data Coordd&tioe.

two Assistant Principals at the Middle and High school level, one will be focused on Culture &
Students and one on the Academic Progrdime stiool will also participate in the Teacher
Leadership Collaborative Program and staff a team of teacher leaders. Thes¢escewsiwill

work together to ensure that all students show dramatic student achievement gains and develop
strong character skilt® help them succeed in college and career and global competence.

The principal of DCISM reports directly to the superintendent, or instructional superintendent
assigned by the superintendeifiie principal's responsibilities are to the students, staff,

families of DCISM. In order to be a true instructional leader, the principal, with the advice of

the DCISM School Advisory Board (SAB), must be able to make full use of time, money and
resources to meet the requirements of this Plan and the Inteai&iodies Design Model. In

the event of a change in leadership, the DCISM SAB, with the agreement of the staff, will make
every effort to secure a principal who understands the nature of the innovation status, will honor
the provisions within the innovian plan, is familiar with the community and will adhere to the
international studies design model.

Teacher Leadership and Collaboration Model:

DCISM effectively shifted from the differentiated roles model to the tedehdership and
collaboration modl by expanding its distributed leadership model and leveraging its human
capital in a way that more directly impacted the school mission and design model.

During the 20162017 school year, the Teacher Leadership and Collaboration (TLC) model
allowed DCBEM to expand its team leaders from ELA and Math to all content areas and provide
the time, structure, and support to formalize teacher leadership across the whole school.

Implementing the TLC model has improved the teaching and learning at DCISM aeross th

school. Leveraging the power of our most effective teachers so that they are able to remain

within the classroom but also able to serve as models and leaders to other teachers in the building
has increased the use of best practices within classroonss #tteoschool. Ultimately, this has

and will continue to increase student achievement outcomes. Utilizing teachers as leaders has
also benefited our school through increasing teaclvestment, retention, and

empowermentIn addition, implementing the T model has allowed teacher leaders to take on
some of the responsibilities typically filled by administrative leaders, such as, LEAP

observations and coaching of the teaching staéfing so has provided the administrator leaders

with more time to focusn identifying school wide professional development needs, providing



feedback to all teachers, and refining their own practice while developing potential school
leaders.

The school culture and climate at DCISM is strong and grounded in the belief statlalts

will achieve and that investment from teachers, parents, and the community is critical and highly
valued. Implementing distributed leadership has benefited the school culture and climate
primarily because teachers are invested in the idea acdchleadershiplncreasing teacher
collaboration, particularly between expert teachers and novice teachers, has strengthened
relationships and increased the consistent use of best practices within the classrooms.

Implementing distributed leadership thgbugradelevel leaders has also led to teachers feeling
increased ownership over the school culture and student engagement. Last, implementing
distributed leadership has resulted in an increasingly reflective culture where teachers are more
comfortable wih opening their practice to others and both providing and receiving feedback. In
contrast to typically structured professional development, using teacher leaders as coaches has
allowed targeted and specific feedback to be provided to teachers orgaimgbasis which has
dramatically increased teacher growth and change in practice.

DCISM will continue to request efunding to provide release time to 5 Team Leads (HS Math,

HS ELA, MS ELA, SpEd, and Social Studies). DCISM will also request funding farf te
specialists: 7 grade level specialist& 1D Team Specialist, and3cience Team Specialist. The
school will support 2.5 FTE out of the school general fund to staff 5 team leads to each teach 0.5.
We will commit to hiring 2.5 FTE teaclseand 2 paftime teacher&-0.5 FTEs or 1.0 FTE)

funded from the school general fund to instruct 3 periods of HS math, 3 blocks of HS Language
Arts, 3 blocks of MS Language Arts, 3 blocks of HS Social Studies and 3 periods of Special
Education instruction.

Successfull distributing leadership to build strong teams of teachers requires including a
number of key activities in our schedulgpecifically, schedules must include time for the
following activities:
1 Senior Team leads to observe all teachers on his/her teamg delease time
T Senior Team Leads to be able to provide feedback to all teachers on his/heurtiegm
release time
1 Collaborative Team Time for all teachers on the team or subsets of the team

At DCISM we will ensure Senior Team Leads have time to leatti and teach by incorporating
the following components:
9 Team | eads wil |l be assigned correct instru
(including planning time) as indicated in the above schedule.
1 Team leads will have appropriate leadership reléiase (corresponding to ngeaching
FTE allocated) as outlined in the attached school leadership structure.
1 Team leads will not be responsible for additional duties (i.e. lunch duty).
1 Team leads will have time to meet with all teachers on their tealding:
A. Weekly Data and Content Teams
B. Coaching sessions (1:1, small group)
C. Time to observe teachers while they are teaching



D. Flexibility in their schedule to model, q@an, and support teachers in
other ways

Team leads will also have time to:

1 Plan their nstructional leadership work, including planning for coaching, feedback, and
logging observations.

1 Calibrate on feedback and observations with other school leaders.

T Meet weekly with other team leads on the school instructional leadership team to discuss
their work and support one another.

T Meet weekly with the principal or another administrator who will support team lead
development and mentor instructional leadership. An administrative leader will mentor
the team leads, who mentor a team-Gfteachers. Aa leadership team, composed of all
teacher and administrative leaders, a week long summer planning session and weekly
teacher leadership meeting will be hosted to implement and monitor the progress of the
TLC model. The leadership team (administratorsl a@acher leaders) will assess student
data informally every week and formally every 9 weeks to determine differentiated
support for each team of teachers and students as needed. Administrative leaders will
gather feedback through surveys and observatibtise teacheteam leaders along with
monitoring the LEAP teacher scores to assess the school wide teacher effectiveness.

Principal
The principal leads the school both academically and with regard to school ciilhere.
principal will be a leader of &lers.

Responsibilities of the principal will include but are not limited to:
Student Achievement
T Lead and oversee the school’s instructiona
school’”s coherent school d mgglecigionmakimgdo ng a ¢
ensure all development is consistent with that design.
1 Analyze data with administrative and teacher leaders regularly to maximize student
performance.
1 Ensure that every student shows dramatic achievement gains and that the sclsool meet
the ambitious performance goals aligned to college and career readiness and global
competency.

Leadership Development and Evaluation
1 Plan appropriate professional development for all leaders.
1 Formally supervise, observe, and evaluate all school staff.

School Leadership
T Model DCISM values and set the standard for professional behavior.
1 Supervise the APs, Dean of Instruction, Data Coordinator, International Studies
Coordinatorand Office Manager.
1 Create a dataentered and achievememiented schoolwdture.



Cultivate positive relationships with families and the local community.

Interview and select teachers and leaders.

Communicate regularly with teachers, families, and students.

Collaborate with Student Leaders on school activities, school culndenarale of the
student body.

1 Ensure that the school runs smoothly, efficiently, and on budget.
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Skills and Characteristics
1 Strong distributive leadership and collaboration skills.
Excellent communication skills, especially with students and families.
Extremely high standards for student achievement.
Cultural awareness; Knowledge and commitment to inclusivity and advocacy to
underrepresented groups and voices.
Relentlessness; doing whatever it takes to ensure success.
Team player.
Belief in the DCISM mis®n and International Studies Model.
Maturity, humility, strongdwbr&tteithiude. sen
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Educational Background and Work Experience

T Master’'s Degree is preferred.

1 Preferred specialization such as education, administration,dumginstruction, and
school culture preferred.

1 Three (3) or more years of progressive educational experi€h. supervisory
experience is strongly preferred.

1 Fluency (reading, writing and speaking) in Spanish, desired.

T International experience sieed.

APs (Academic Emphasis)

The Academic Assistant Principal(s) will work to ensure that every student reaches ambitious
targets for schoelide levels of mastery. The AP will coach a portfolio of teachers and
frequently own a particular content oage level.

Responsibilities of the AP (Academic Emphasis) include, but are not limited to:

1 Ensure high student achievement

1 Set clear, measurable, motivating goals at the beginning of the year for every grade/core
content and every class; ensure teamasight into the goals and feels motivated by and
accountable to them; keep goals front and center and regularly assess student progress
toward t hem; never make excuses when goal s
improve and recommit to achieving the

1 Plan the instructional schedule and curriculum in partnership with principal and DCISM
SAB based on schogbecific data and results.

1 Analyze schooclvide data regularly with the principal and champion effective
instructional data practices and assesssien
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Manage the interim assessment process to ensure that teachers are using data to drive
instruction and run highmpact interim assessment data debriefs.

Ensure that systematic interventions occur whenever students are struggling; monitor

guality and eféctiveness of interventions to ensure they are rigorous, disciplined, and
high-impact.

Coach teacher leaders and teachers toward instructional excellence

Identify clear learning goals for teachers, create and execute on development plans using

a range of gaching strategies and improve teacher effectiveness; systematically develop

a team of great coaches.

Provide hand®n coaching to a portfolio of teachers and help them master the Effective
Teacher Criteria outlined in the LEAP framework.

Observe lessonsd provide orgoing, specific, actionable, positive and constructive

feedback that ensures the teacher can translate the feedback into improved instruction and
fosters a “we’re on the same team” feeling
Effectively plan both full units and individual lesss with teachers, guiding them

through the entire backwards planning process.

Facilitate high quality professional development

Accurately identify and prioritize professional development needs through careful

analysis of student data, teacher growth aa@asschool goals; maximize the impact of

formal PD time and ensure that all sessions are thoroughly and thoughtfully planned,
engaging and actionable.

Design and run higluality professional development sessions.

Write thorough, thoughtful, actionableraral growth plans for all the teachers.

Work with each team member to set clear, measurable, outnoemted academic goals

for the year and plan professional development opportunities around those academic

goals

Serve as an active member of the ILT, Saiigd SAB

Reinforce the mission with staff and inspire them to act on the mission every single day;
exude urgency, excellence, and optimism; use the mission as a litmus test for school

based decisions and to provide focus when prioritizing what will havgrdatest impact

on students; instill staff with a feeling that they are contributing to something greater than
themselves.

Reflect on actions and adjust behavior and systems accordingly; ask regularly for

feedback; model humility and admit mistakes; seekthought partners.

Mai ntain robust personal organi zation syst
captured, prioritized, and ultimately accomplished; plan each day and week to ensure that
top priorities are addressed and accomplished on time.

Partner with AP (Culture Emphasis), Dean of Instruction, and Data Coordinator to
support efforts in character development and school culture and to facilitate meetings
with parents when discussing a student
Support teacher leadersdeveloping their leadership skills. Support the success of an
International school; share practices with other school leaders; provide input to improve
the international studies program.

Collaborate with student leadership on student related duties sanhlgzing school

wide trends, recognition and celebration events, building teacher student relationships,

S a



building and maintaining systems to ensure joyous, culturally responsive, and
achievemenbrientated school culture.

Skills and characteristics
1 Knowledge of essential content, standards, and highly effective teaching strategies in at
least two subject areas
History of effectively coaching both new and experienced teachers
Strong instructional, classroom management and discipline skills
Excellent cormunication skills
Cultural awareness; Knowledge and commitment to inclusivity and advocacy to
underrepresnted groups and voices agiflective positive intercultural communication
skills.
1 Belief in the DCISM mission, innovation model and DCISM core values
T Maturity, humility, strongdwbdr&tteitthiude sen
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Educational background and work experience

T Master’' s Degree is preferred.

1 Preferred specialization such as education, administration, curriculum, instruction, and
school culturgreferred.

1 Three (3) or more years of progressive educational experi€hag. supervisory
experience is strongly preferred.

T Fluency (reading, writing and speaking) in Spanish, desired.

1 International experience desired.

APs (EmphasisCulture and Students)
The AP (Culture & students) leads the schoale efforts to build and maintain a strong,
positive, achievemesdriented school culture where students grow in a warm and supportive
environment. The AP creates behavior systems for the school atedsnhow to establish
strong, mutually respectful relationships with students and families.
Essential functions of the AP (Culture & students) include, but are not limited to:
T Build and maintain systems to ensure a joyous, culturally responsive, anccaoimntyv
oriented school culturePossess incredibly clear vision of what great school culture looks
like and regularly articulate this vision to students and staff.
1 Write, update and maintain systems and policies for attendance, entry, class transitions,
cdeteria usage, lunch, bathroom usage, community meetings, dismissal and homework.
1 Plan and implement a behavior management system with meaningful incentives to
reward good behavior, effective consequences to correct misbehaviors, and a restorative
justicecomponent.
1 Analyze schoeclvide trends around attendance, behavior, homework, and class
transitions and develop and lead initiatives to address challenges.
1 Lead school culture and character development
1 Persistently, insistently, and consistently reinfocehso ol * s hi gh expect ati
behavior with all students all the time; always sweat the small stuff and never give up on
a student or on fixing a “broken window."”



T Ilnvest students and parents in DCISM s goa
care deeply about their Montbello community, about their own academic performance,
about graduating from college, and about becoming the next generation of global leaders
in their community; and ensure students find joy in learning and have fun.

1 Conductregular school culture and equity walkthroughs to maintain a high bar of
excellence.

T Train staff in classroom management, student engagement and family involvement.

T Lead recognition and celebration events (e.g., for perfect attendance or academic
achievemat) and other schoatide culturebuilding activities.

T Implement and lead restorative justice practices.

1 Create individual plans for students with behavior challenges; partner with teachers to
provide extra interventions.

1 Coach a portfolio of teachersimstruction and the establishment of
expectations/routines.

1 Help teachers build effective relationships with students and parents.

1 Lead family engagement activities

T Engage families in support of the school s
that teachers reach out to parents and enlist their proactive support in the-cirgithe
hard work— of getting all our scholars to college; build strong relationships with parents.

1 Create and lead the family orientation process, meetingoo@e anccommunicating
regularly with new parents to introduce th

1 Coordinate the activities of the Family Community Engagement Team.

1 Establish protocols and best practices to ensure that teachers communicate regularly with
parents.

1 Serve as an active member of the ILT, SLT, and SAB

1 Reinforce the mission with staff and inspire them to act on the mission every single day;
exude urgency, excellence, and optimism; use the mission as a litmus test for school
based decisions and provide focus when prioritizing what will have the greatest impact
on students; instill staff with a feeling that they are contributing to something greater than
themselves.

T Maintain robust personal organi z ¢emgaren syst
captured, prioritized, and ultimately accomplished; plans each day and week to ensure
that top priorities are addressed and accomplished on time.

1 Partner with the AP (Academic), Dean of Instruction, and Data Coordinator in
championing effective structional data practices for assessment and effective planning.

1 Partner with Office Manager to ensure smooth entry, dismissal and transit to and from
school.

1 Support teacher leaders in developing their leadership skills.

71 Collaborate with student leadension student related duties such as analyzing school
wide trends, recognition and celebration events, building teacher student relationships,
building and maintaining systems to ensure joyous, culturally responsive, and
achievemenbrientated school culta.

Skills and characteristics
T Strong instructional, classroom management and discipline skills
1 Focus on a systenrmwiented approach to student, classroom and school culture



History of building successful relationships with adults and students
Excellentcommunication skills

Excellent social justice and culturally responsive pedagogy skills

Cultural awareness; Knowledge and commitment to inclusivity and advocacy to
underrepresented groups and voices.

T Solid understanding of the international studies sctiesign and instructional
framework, with a grasp of how to develop teachers in the model.
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Education/Experience:

T Master’'s Degree is preferred.

1 Preferred specialization such as education, administration, curriculum, instruction, and
school culture prefeed.

1 Three (3) or more years of progressive educational experi€h®. supervisory
experience is strongly preferred.

1 Fluency (reading, writing and speaking) in Spanish, desired.

T International experience desired.

Teacher Leader:
Essential functionsf a Teacher Leader include, but are not limited to:
1 Coach and evaluate teachers looking at their strengths as well as what they must work on
to improve their teaching according to the LEAP.
1 Lead the various data analysis teams in the school providoppduand structure.
1 Construct plans with teachers enhancing teaching strategies utilizing the LEAP structure.
1 Support professional development activities that support both individual teachers and
teacher teams in learning and applying the Internationali€3t Instructional Framework.

Skills and characteristics
1 Knowledge of essential content, standards, and highly effective teaching strategies in at
least two subject areas.
Strong instructional, classroom management and discipline skills.
Excellent commuication skills.
Belief in the DCISM mission, innovation model and DCISM core values.
Maturity, humility, strongdwbr&tteitthide. sen
History of building successful relationships with adults and students.
Cultural awareness; Knvledge and commitment to inclusivity and advocacy to
underrepresented groups and voices.
1 Powerful knowledge of the International Studies Instructional Framework, understanding
of its application in practice, understanding of teacher caphuitgting in the
framework, and overarching understanding of how it serves as a container for the specific
instructional expectations for teachers.
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Education/Experience:
T Master’ s Degree is preferred.
1 Preferred specialization such as education, administration, dumicinstruction, and
school culture preferred.



1 Three (3) or more years of progressive educational experi€h. supervisory
experience is strongly preferred.

1 Fluency (reading, writing and speaking) in Spanish, desired.

T International experience de=d.

School Leader Profile:

The goal of the Asia Society International Studies Schools Network (ISSN) is to graduate
students who possess the knowledge, skills and habits of mind necessary to work and live in the
21st century global environment. In orde accomplish this, the ISSN believes leadership

matters. Therefore, the following is a profile of an ISSN leader (Asia Society, 2016)

ISSN leaders are Academically and Instructionally Focused. They:

il

il

Demonstrate a passion for preparing students todsessful in the global world of

the 21st century.

Facilitate the infusion of international content, issues, and perspectives into the
culture of the school as well as into a standdéaised curriculum.

Have a deep understanding of the importance of inginat leadership and model

the use of best practices in meeting the learning needs of all students.

Engage the staff in shared study of the research to bring the best ideas to their
learning community in order to support student success.

Model a seHreflective, continuous improvement disposition for their own growth and
value it for all members of the learning community.

Understand and demonstrate the leadership skills necessary for effective planning and
alignment of resources to meet academically asttuntionally focused goals for all
students as well as professional development for the staff.

Utilizes a clinical approach to the supervision of instruction supporting all staff in
reaching the highest levels of performance.

Understand interdisciplinaipstruction and support the teachers in creating €ross
disciplinary connections that foster strong literacy and numeracy development as well
as use the arts as a vehicle for learning.

ISSN leaders are Proficient Thinkers and Problem Solvers. These leaders:

Use creative problem solving skills and resourcefulness to act on the needs of
individual students, colleagues and the school community.

Utilize current research and data, both qualitative and quantitative, for effective
decisionmaking as part of a sygh of continuous improvement as an internationally
focused school.

Understand and engage complex problems, collect, analyze and synthesize
information from a range of sources, tolerate ambiguity and uncertainty, and produce
viable solutions as they relatethe success of the learning community.

Advise and advocate for students to support their successes and help them overcome
challenges.

ISSN leaders are Culturally Aware. These leaders:



il

Recognize, value, and respect the broad spectrum of ethnicitieslaurés represented

in the school community, utilize these assets in further internationalizing the school
culture, and assist members of the community in valuing each other.

Recognize their responsibility to encourage a continuing diversity in thetneent and
sustainability of a diverse faculty and student body.

Intentionally create and hone a school culture that supports the attainment of the ISSN
goals and the graduate profile.

ISSN leaders are Aware of World Events and Global Dynamics. Theszdead

|l

Understand and stay #p-date on current world events, international issues, and global
debates and provide intentional opportunities for faculty and students to increase their
knowledge in these areas through sustained professional development.

Undeastand the dynamics of connecting content to global issues in authentic ways,
encourage the use of multiple and balanced perspectives, and provide models and
opportunities for faculty to integrate this into their teaching practice.

Consistently support tHearning of world languages as a part of the curriculum for all
students.

ISSN leaders are Collaborative Leaders. These leaders:

il

il

Are excellent communicators, valuing their roles as listeners, evidence gatherers, coaches
and supporters of high caliber taang for all students.

Understand that change is a process not an event and allow time and provide support for
innovation to be tested and developed into sustainable practice.

Share authentic decision making opportunities with members of the staff moiuleld

their capacity as teacher leaders.

Build the collective efficacy of all school community members to become purposeful in
conceptualizing and achieving the goals of the school.

Participate actively in the network of the ISSN, collaborativelyisbadeas and

searching for solutions to contribute to the field of international education.

Provide the necessary leadership, time and resources fembbdded continuous,

intentional professional development that meets the expressed instructionadfrtéeds
school community.

ISSN leaders are Effective Users of Technology. These leaders:

1

1

|l

|l

Model the use of technology to support their learning as well as the managerial functions
of leadership.

Use technology to support data driven decision making arldeteongoing

communication with the school community.

Provide the necessary training and resources for equitable access to technology and new
media for all students to support their learning.

Provide opportunities for global connections using technodsgy vehicle.

ISSN leaders are Responsible and Ethical Citizens: These leaders:

il

il

Make decisions that are fair and equitable and keep the students and their learning in the
center of all they do.
Act ethically and responsibly to support the school, itdestts and the ISSN network.



1 Are service oriented, giving back to local and global causes and modeling the ethic of
service for the school community.

Leadership Succession Plan:

DCI SM wi I | utilize a | eader ship rensauwecackarson p |
to ensure consistency and stability in implementing the mission and vision, application, and
development of the of the International School Design Model.

The DCISM School Advisory Board (SAB) in collaboration with the Human Resource
Department and the Instructional Superintendent will take the responsibility of defining a
leadership succession plaihe DCISM SAB and the Instructional Superintendent will take the
responsibility of screening all legitimate candidates from the DenvercRatdtools Principal

pool.

The SAB members, HR and the Instructional Superintendent will jointly design a rubric in order
to evaluate candidates and invite candidates to participate in an experiential interview process at
DCISM. The SAB and the Instruatnal Superintendent will design and implement the

experiential interview process for DCISM principal applicarithis process will include, but is

not limited to, evaluating a lesson, giving feedback to a teacher, presenting data and analysis
from a prevous leadership role, participating in exercises to demonstrate leadership and
communication skills, as well as panel interviews with students, parents and tedt¢teeSAB
members and the Instructional Superintendent will design a rubric and scoringedohneall of

these experiences for potential principal candidates.

The DCISM SAB will conduct the interviews of principal candidates and will recommend at

least two candidates, with the support of the Instructional Superintendent, to the
Superintendentlf the pool of candidates is so small, such that the SAB is concerned about its
ability to recommend two candidates, the SAB may raise the concern to the Superintendent, who
will collaborate on possible modifications to this process, if approprisiteer consultation with

the SAB, the Superintendent will either select one of the two candidates recommended or ask the
DCISM personnel committee to recommend an additional candidate for considehation.
accordance with current DPS protocol, a finalist(#]) present at a community forum in order to
provide input to the Superintendent of Schools who has final degisding authority when

hiring a new principal.Denver Public Schools will remain the hiring agency for the DCISM
principal, not the DCISM SABand therefore may not choose to approve and hire the

recommend candidates of t8AB leader selection proces§he SAB is a critical advisory body

to the Superintendent regarding principal selectibshould be noted that the DPS

Superintendent haké right to appoint a principal if that is deemed in the best interest of the
school. In this event, the Superintendent is asked to clearly articulate why and how this decision
was made at a public forum to which staff and parents are invited.

In the eventhat Denver Public Schools terminates the principal at DCISM, the aforementioned
process, designed and implemented by the SAB, will be used in order to find a replacement.



B. Leadership Team Coaching & Evaluation

Leadership Development

All DCISM school leaders will participate in eagoing coaching and professional
development.School leaders will attend an ISSN leadership session to understand the unique
school model.School leaders may also participate in development based on individual leader
needs.Priorities for leadership development will include culturally responsive and social justice
pedagogy, global leadership, and English Language Acquisition.

Leadership Evaluation

DCISM will use the DPS School Leadership Framework to guide leadership apdeeidback,

and evaluation.The Denver Public Schools leadership frameworks clearly support the vision
and mission of our school. The Framework for Effective School Leadership includes rubrics for
cultural and equity leadership and instruction compe¢sritiat are aligned with our

international model. The DPS School Framework also includes a 50% criteria based on student
achievement resultsThe framework helps expand ongoing leadership development, capacity,
and sets high expectations for school bdsaders.Among these is the commitment to personal
professional development specific to the unique instructional and equity leadership required of
the school leaders in a variety of roles from Principal (Leader of Leaders), Assistant Principal
(Leader ofTeams), Deans of Instruction (Leader of Teachers), and Teacher Leaders (Leader of
Teachers).

The overall performance ratings for all school based leaders will include the following areas:
1 School Leadership Framework Competency ratings with evidenced fessthack
1 School Performance Framework data
1 CollaboRateresults

The DCISM principal will be evaluated and coached by the district superintendent or his

designee for evaluation of sThabDBRSISchgol per f or man

Leadership Framewh will be used as the evaluation todrofessional development
determined by the principal and their supervisor to be appropriate will be provitied.
opportunities for the Principal will include school visits, district professional development

offerings, and ot her | eadership development align

In turn, the DCISM Principal will use the DPS School Leadership Framework to evaluate and
coach the assistant principals, dean of instructions, and data coordihatoe. a year, the

DCISM principal will meet with assistant principals, deans of instruction, and data coordinator to
review overall performancerlhe principal will also provide coaching and support to school

based leaders that include instructional watiulture walks, review of school improvement
strategies and goals, and $dssion All administrative leaders at DCISM will be trained and
certified to conduct the District evaluation system for Leading Effective Academic Practice
(LEAP).

Cultivating Future Leadership Capacity:
The driver of DCISM s | eadership devel opment

can take on | eadership roles that are critica

include, but are not limited to:



1 Sening on the School Leadership Team (SLT) or School Advisory Board (SAB) and
guiding key decisions around budget, instruction and policy.

1 Facilitating staff professional development sessions and/or team meetings during
departmental and gradevel planningime.

1 Teacher Leader responsibilities in a particular content area with a senior team lead and
grade level team lead.

T Instructional Coach to support Graduate Profile System expertise development in
collaboration with the ISSN coordinator.

1 Building the MTSSprocess.

1 Co-facilitating parent outreach and communications efforts through home visit program

T Participation in the DPS Richie Leadership Cadre.

T Participation in the Learn to Lead District Cadre.

T Work with the ISSN Coordinator to translate district funesi@nd structures (e.g. LEAP,
DPS Leadership Framework) into the school's international school design metrics /
language.

1 Attending Aspire, DPS Connections, DPSL, and other District sponsored leadership
workshops

1 Attending Local and National Professiona\2lopment Conferences and Forums
(including ISSN yearly conferences)

T New teacher ambassador

DCISM will leverage budget autonomies in order to incentivize faculty who are emerging in

their leadership abilities and will direct professional developmentiress tosupport their

continued growthThe above listed leadership experiences will build leadership capacity within
the organization so that, aspiring leaders develop relationships with the staff, students, and
community members and develop institutibnak nowl edge of the school
mission, and goals and strategies as set forth in the school plan.

S

If a school based leadership position becomes open, ideally the position would be filled with an
internal candidatelf an internal candidate isot able to fill the position, external search will be
conducted.

C. School Personnel Structure

In order to implement the ISSN school design model, the personnel structure and competencies
are aligned to the schdleelS®Nmodel regsiresstaff membesi o n
who have masterful content and high impact instructional strategies in the areas of standards
(CCSS, WIDA, etc.), data driven instruction, project based learning, and technology integration,
global competency, culturally respsive and social justice pedagogy, in order to meet the

outcomes captured in Graduate Profied eager to develop capacity and GPS.

In addition to the school leadership positions described above, vital staff positions that the school
will staff in alignment to our mission and model include:
1 Middle School Core Content Teachers (Language Arts, Math, Science, and Social
Studies)
1 High School Core Content Teachers (Language Arts, Math, Science and Social Studies)
1 ELD Teachers (+Newcomer Teachers for Centegfam)



1 ELA-S Paraprofessionals

1 Special Education Teachers (+AN Center Program Teachers) + Special Ed Para
Professionals

World Language Teachers

Interventionist and Math Fellows to support math and literacy intervention or credit
recovery

Elective Teachers

Special Service Providers (Nurse, Psychologist, Social Worker and Speech Therapist),
Guidance Counselors

ISSN Coordinator

Family and Community Liaison

Communications, Marketing, and Travel Director

Office Staff

Restorative Justice Coordinator

Dean of Stdents

Technology Specialist
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Appendix X Organization Chart
Appendix X Staff Roster

D. Employment Policies

To create and maintain an outstanding international studies school, DCISM will assemble a
faculty and staff that will work together to improve aslement for every student and be
committed to the school mission of preparing students for college and career and global
competency.We expect this committed workforce to remain stable over time.

The following represents the employee procedures thabwilinplemented by DCISM:

Waivers to DCTA Collective Bargaining Agreement
All educators will have the ability to opt into the Denver Classroom Teachers Association and
receive full benefits if they are members.

Article 71 Grievance Provisions
DCISMwillf ol | ow the District’s Basic Fairness and
corrective action.

Article 107 Evaluations and Performance Improvement Plans

DCISM will continue to use the content of the LEAP Framework as the primary teacher
performarce and feedback tool but reserves the right to customize the LEAP evaluation process
as follows. The school will not use prior LEAP scores earned at other schools as a basis for
employment at DCISMDCISM recognizes the value of multiple avenues of feekland all
teachers who are in their first year at DCISM will have both building administrator as well as a
teacher leader LEAP observations during their first year.

Ultimate decisions regarding continuation of employment at DCISM lies solely with the
principal. DCISM and the Denver Public Schools have the right to terminate employment from



DCISM at any time in accordance with personnel policies in the DCISM Innovation Plan and
Staff Handbook. However, it should be noted that if a teacher is not mpetiiogmance
expectations, the school leader may place the teacher on a Plan of Improvement. The Plan of
Improvement will be written and will clearly articulate areas of improvement, supports provided,
as well as a specified timeline of completion.

Plan fa Improvement

When the school leader determines that a teacher is not meeting performance expectations, the
Principal or Assistant Principal may choose to place the teacher on a Plan of Improvement. The
duration of the plan of improvement will typically terty (30) days, but may be extended

beyond the (30) days as determined by the Principal and/or Assistant Principal. The teacher will

be required to show i mprovement wunder the Pri
within the designated pedoof time. The plan of improvement will list the areas that the teacher

will be required to improve on to the satisfaction of the Principal and/or Assistant Principal

within a specified time frame.

Resources and supports will be made available to thedeacan effort to assist the teacher in
correcting the performance concerns by the Principal and/or Assistant principal. The teacher may
be provided written feedback of observation and status meetings conducted during the plan of
improvement timeframef,lat the end of the plan, the principal deems, in his/her sole discretion,
that the teacher has failed to make sufficient improvement, then the teacher may be dismissed
from employment.

An improvement plan is not an entitlement or employment rigistgated in this plan and
elsewhere, teachers at DCISM aravit employees and can be terminated for any lawful
reason, with or without an improvement plan.

Article 137 Transfers/Reductions in Building

DCI SM waives Article 18 t e ap.d postipdsitiohsramdditead i me
vacancies become knowrHiring processes will be conducted by DCISM with assistance from

the Human Resources Department. DCISM will not receive direct placement of teachers unless
DCISM makes a reduction irubding staff resulting in a teacher placed in the unassigned

teacher pool. If DCISM needs to conduct a reductieluiiding after the school year has begun,

the principal has the authority to determine which positions and which individuals will be

reducel from the building.The principal can make this determination for any lawful reason,
including performance and/or professionalism.

Waivers to STATE STATUTES

22-63-2021 Contracts in Writing

DCISM teachers will be employed on an at will basis and caraling to a contractAny

teacher who works at DCISM who intends to resggrequested tgive written notice to the

school of his/her intention to resign at least 30 days prior to the last day the teacher intends to
work. .




22-63-3021 Procedures for Dismissal of Teachers and Judicial Review

All employees at DCISM are-atill employees.Whenever a teacher is dismissed during the

school year, that teacher will be afforded the process outlined irPORYy GDQDand

Regulation GDQER. However, GDQD/r does not apply to t
end of a school year regarding which teachers will return to the school for the following school

year.

GBEBA Staff Dress Code

In accordance with DCI@ expectations, during the work day and any time employees attend
work-related activities, employees shall appear in appropriate, professional dress. Examples of
professional attire include, but are not limited to, collared shirts, dress slacks, dregsatesy

suits, dresses, ties, and sport coats. The following clothing items are not considered professional
attire:

—Jeans, (unless it is “jeans day” for faculty
— Beachstyle flip-flops

— Athletic shorts and-shirts (except PE teacherfor afterschool clubs)

— Leggings, (unless your shirt or dress falls to-thigjh)

— Short skirts or shorts

— Visible undergarments or excessive bare skin

Calendar Waiver (including Holidays/Breaks)

Refer to the DPS School Calendar for designatedreédédnolidays and scheduled breaks.

Teachers may not take personal leave to extend a period of school intermission or used in
conjunction with the observance of a Federal Holiday or Vacation Diag.principal has the

right to grant a Leave Without Pay D@y exchange for a personal day) for extenuating

circumstances. If a teacher takes a sick day attached to a holiday or vacation day, he/she may be
required to provide a doctor’s note. I f a doc
pay for thetime they are absent from their professional responsibilities.

Compensation
Staff at DCISM will receive professional compensation that reflects their commitment to the

school and their success at improving student learning. This compensation and pacidige

will have, as its foundation, the salary systems established in the DPS/DCTA Master Agreement
and the ProComp Agreement. The principal with consent of the SAB will have the discretion to
exceed these minimum base salary expectations accordirgptas structure developed by the
principal and SAB.DCISM will be responsible for developing the compensation package for
teachers and will be exempt from §@2401,et seq C.R.S. All full time employees at DCISM

will participate in PERA. Should anyadf or faculty member transfer from DCISM to another

DPS assignment, all pension benefits will be portable and there shall be no loss of benefit.
Following the rules of the PERA, part time employees and temporary staff will not participate in
the retiremensystem.

Leave

All employees at DCISM will receive the same long leave entitlements granted under district
policy. Annually, all employees at DCISM will receive 14 days of short leave to be used for any
purpose. Notification procedures for sick leave pasonal leave are outlined in the Faculty



Handbook. Unused leave days accrue according to district rules. The district and school may
provide additional leave days for the purpose of professional development or instructional
development.

Employment rigts

New teachers hired by DCISM from outside the District will not be subject to the Teacher
Employment, Compensation and Dismissal Act of 1990,-§2201,et seq.C.R.S. and will not
have any employment rights within the School District. Teachers tiogdwithin the District
retain their continuing employment rights within the District and under the Act.

Hours of Work

The SAB will collaborate with the faculty and staff at DCISM to establish a calendar and
schedule focused on improving student achiex@mirhe Leadership Council will make hours of
employment clear to all employees, and make adjustments only with their participation.

E. Operationsi Transportation

DCISM will utilize the DPS transportation Success Express Service provided in FNE Denver
zone. All students, regardless of where they live within the enrollment zone, are eligible to use
the DPS transportation systeMhe DPS Success Express is a shuttle service, using yellow
school busses that stop within a maximum of one mile from ang stud ° s The ctaps are
located at the schools within the zone. Students can ride the bus to any school, within the FNE
zone. The shuttle busses run before and after the school day, approximately from-6:30am
9:30am and 2:38:30pm, and does provide e afterschool activities and athletics within

this time frame. Specialeeds students have increased opportunities to ride the bus with their
peers. In addition to the bus driver, a second adult rides every bus to assist in supervising
students.

F. Operationsi Food Services

DCISM will continue to participate in the district nutrition program, which is in compliance with
all state and federal rules and regulations (including free and reduced lunch procedures).
Breakfast will be served to all studetitsough the Breakfast in the Classroom program. DCISM
reserves the right to explore other food service options that may be mutually beneficial to
DCISM students, other DPS schools, and the community.

G. Operations- Safety and Security

The DCISM pringpal will have responsibility to create and maintain the District required
Emergency Management Plan in collaboration with DPS Office of Safety and Security. In
addition, the DCISM principal will work with the other school leaders on the campus to have a
campuswide emergency management plan. The Operations Coordinator (Facility Manager) will
be responsible for maintenance and compliance of the EMP. The DCISM principal, Operations
Coordinator, and emergency plarembers will complete the DRSodule ERCMvideo

trainings and pass ajuizzes aligned to the training¥he school will hold monthly fire drills,
lockdown and shelten-place drills per semester, provide documentation of these drills, and
feedback to students and staff on the effectiveness to. dxdditionally, DCISM will ensure
ongoing safety by using electronic and video controlled intercom door openers and video
cameras located on the exterior of the building.



Section Ill. EDUCATION PROGRAM

A. Pedagogy
Introduction:
The Denver Center fdnternational Studies at Montbello (DCISM) is part of a strong legacy of
school success and innovation that eWmr ged ou
started as a magnet program within the school has evolved to a growing network of artalnati
studies schools that seek to not only prepare students academically, but also empower them to
step up as engaged global citizens ready to make an impact in their communities and world.
Like the other DCIS schools, the Montbello campus is a particgpatember of the Asia
Society’s I nternati onal Thiugh our pariicip&ienhsdhisl Net wor
national network of schools, we are committed to adopting and implementing the approach and
design articulated by the Asia Society andthe ISSNThe cor e bel i ef i s that
each ISSN school is to create an environment for learning and development in which every
student is prepared to succeed in college or othergeasindary education and to understand the
world and howitworksas he f oundati on for success in a gl
mission,[the ISSN school design and learning system helps schools to develop:
T Anintellectual mission focused on international studies that targets educational
excellence for everygient.
T A curriculum that meets state standards and integrates international content throughout
all subject areas and across the disciplines.
1 Engaging, inquirybased instruction and multiple forms of assessment that promote
learning with understanding.
T The opportunity for students to study one or more world languages, including an Asian
language.
T Innovative uses of technology that support instruction and linkages to schools around the
world.
1 A school culture that promotes a sense of belongingvienyestudent and supports
studentsod6 personal growt h.
1 Opportunities for student international travel and exchanges.
1 Internships and community service opportunities at internationally oriented businesses,
cultural institutions, and universities.
1 Engagenent of faculty in continuous higluality professional development including
international travel and exchange.

We use the guiding foundations from the Asia Society and ISSN to inform our work in designing
and building our own unique model and approlaete at DCISM.

Creating Global Leaders:
When we envision the ultimate outcomes we aspire to achieve with our students, we look to the
“Graduate Profile” defined by the | SSN.




GRADUATE PROFILE

. The goal of the Asia Society International Stedies Schools Metwork (155M)
r et is that every student graduates and possess the knowledge, skills, and habits
AL e of mind necessary to succeed in the 21st century global environment. Cur
E f mission is to give every student equal access to an excellent education that
prepares them for the new global era.

The following is a profile of the atributes we strive to develop in each 155M
high school graduate.

OUR GRADUATES ARE READY FOR COLLEGE

They:

*Earn a high school diploma by completing a college-preparatory, globally focused course of study
requiring the demonstration of college level work across the ourriculum.

*Have the experience of achieving expertise by researching, understanding, and developing new
knowledge about a world culture or an internationally relevant issue.

#Learn how to manage their own learning by identifying options, evaluating opportunites. and organizing
educational experiences that will enable them to work and five in a global society.

*Graduate with all options open for post-secondary education, work and service.

DUR GRADUATES HAVE THE KNOWIEDGE REQUIRED IN THE GLOBAL ERA

They understand:

*#Mathematics as a universal way to make sense of the world, solve complex. authentic problems. and
communicate their understandings using the symbols, language. and conventions of mathematics.
*Critical scientific concepts, engage in scientific reasoning. and apply the processes of scientific nquiry to
understand the world and explore possible sclutions to global problems.

*How the geography of natural and man-made phenomena influences cultural development as well as
historical and contemporary world events.

*The history of major world events and cultures and utilize this undersanding to analyze and interprat
conternporary world issues.

*Arts and literature and use them as lenses through which to view nature, society, and culture as well as
to express ideas and emotions.

DOUR GRADUATES ARE SKILLED FOR SUCCESS IM A GLOBAL EMVIROMNMENT

They:

Are “literate for the 21 st century™ — proficient in reading, writing, viewing, listening, and speaking in
English and in one or more other world languages.

#Demonstrate creative and complex thinking and problem solving skills by analyzing and producing viable
solutions to problems with no known or single right answer.

#sze digital media and technology to access and evaluate information from around the world and
effectively communicate, synthesize, and create new knowledge.

*#Make healthy decisions that enhance their physical, mental, and emotional well-being.

OUR GRADUATES ARE CONMECTED TO THE WORLD

1—IrEg-r_T.i'n'\eI}' collaborate with individuals from different cultural backgrounds and seek out opportunities
for intercultural teamwork.

*Analyze and evaluate global issues from multiple perspectives.

HUnderstand how the worlds people and institutions are interconnected and how critical internaticnal
economic, political, technological, environmental, and social systems operate interdependently across
nations and regions.

*Accept responsibilities of global citizenship and make ethical decisions and responsible choices that
contribute to the development of a more just, peaceful, and sustainable world.

The ISSN Graduate Profile provides our school with clear indEatowhat our students should
know, understand, and be able to do upon earning their diploma from DQi&Mrom here

that we begin to articulate our vision of being a school that goes beyond the traditional academic
offerings of a typical high schooAs educators and professionals entrusted to teach and nurture
the academic growth and development of our students, we are determined in ensuring that all
students have opportunities and are preptrdée successful in their pese¢condary lives. But at
DCISM, we expect our students to do and be muve. prepare them to use their knowledge and
education, to put into action what they have learned, so that they can work to create change that



improves the conditions of our rapidly evolving worldur gradates will leave us ready to
tackle college and career, and will also have developed a mindset of global competency that
empowers them to be Global Leaders and agents of change.

Core Academic Instructional Modef{sraduate Profile System (GPS):

To enable 8 to systematically prepare students to achieve the indicators described in the
Graduate Profile, we drive our work from GPS, a framework of four central domains that define
the competencies of global leadership that we seek to develop and empowetudentss
through our academic programming and offering&e want students tmvestigate the World
Recognize PerspectivgSommunicate ldeasndTake Action These domains provide a
concrete vision of what our students will learn and be able to dematenatiross content and
curriculum as they complete their course of study from 6th to 12th gidaefollowing graphic

of Gl obal

H 13 H
explains each of the 4 Domai ns
our instructional model.

* Mdentify an issue, generate * Recognize and express their own
questions, and explain its perspective and identify influences
significance. on that perspective.

* Use variety of languages, sources * Examine others’ perspectives and
and media to identify and weigh identify what influenced them.
redevant evidence. = Explain the impact of cultural

* Analyze, integrate, and synthesize interactions.
evidence to construct coberent = Articulate how differential access
responses. to knowledge, technology, and

* Develop argument based on resources affects quality of life and
compelling evidence and draws perspectives .
defensible conclusions.

 Investigate the World Recognize Perspectives
' Students investigate the Students recognize their
£ world beyond their own and others’
immediate environment. perspectives.
L—-— Understand the World through -
Disciplinary and Interdisciplinary Study
T Take Action Communicate Ideas
Students translate their Students communicate

ideas into appropriate
actions to improve
conditions.

* Identify and create opportunities for
personal or collaborative action to
improve conditions.

+ Assess options and plan actions
based on evidence and potential for
impact.

= Act, personally or collaboratively, in
creative and ethical ways to
contribute to improvement, and
assess impact of actions taken.

* Reflect on capacity to advocate for
and contribute to improvement.

their ideas effectively with
diverse audiences.

* Recognize and express how diverse

audiences perceive meaning and
how that affects communication.

* Listen to and communicate

effectively with diverse people.

* Select and use appropriate

technology and media to
communicate with diverse
audiences.

* Reflect on how effective

communication affects
and jon in
an interdependent world.

Com

This framewok for global competency is articulated in a vertically aligned trajectory from 3rd to

12t h grade

n the “core

content

areas”’ of

Science, as well as the Arts, World Languages, and LeadeiBgptrajectorym each content
includes performance outcomes that are aligned to a set of rubrics and-6tudene n d | vy
StatementsWhere applicable, the performance outcomes have been aligned with the Common
Core State Standards, and as such provide teacherhevdibility meet the demands of

“ st a nbdaasr edds”
students.

education whil

e
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With the push to prioritize statewide high school graduation expectations that require students to
demonstrate proficieey in competencies of literacy and math, we will highlight how our GPS
instructional model enables us to meet these expectations while still pursuing our unique mission
and vision as an ISSN schodrhe intention for this document is not to include ewasyect and

detail of the GPS trajectory in literacy and math, but to provide a sense of how the model and
framework function to facilitate a rigorous academic program that grows students as scholars and
globally competent citizens of the world.

The folowing image includes the 5th Grade Language Arts Performance Outcomes for the
domain of Investigating the World.
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English Language Arts

PERFORMANCE OUTCOMES

Investigate the World

How effectively does the student investigate the world’s complex and significant issues and ideas?

* Poses a question on a local or regional issue and provides a general reason for its importance to the
gluba_l community.

* Summarizes details from the text, identifying explicit and inferred main ideas.

. Accuramly quotes and includes relevant information from the text(s).

* Relies on one or two credible sources, and explains how the author uses specific reasons and evidence
to support parl:lcular points.

* Determines the author's specific point of view, purpose, or cultural perspective.

* Develops a clear opinion based on evidence from a source, and draws simple conclusions on a local,

regional, or global issue.

To support teachers in defining what proficiency looks like, the performance outcomes are
transformed into studeifitr i endl y rents.Can” St at e
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I CAN STATEMENTS

Investigate the World

PERFORMANCE OUTCOME

English Language Arts

How effectively does the student investigate the world’s complex and significant issues and ideas?

I CAN STATEMENT

Paoses a question on a local or regional is-
sue and provides a general reason for its im-
portance to the global communicy.

I can pose a question on a local or regional issue.

I can also provide a general reason for its
importance to the global communiry.

Summarizes derails from the text, identify-
ing explicit and inferred main ideas.

I can summarize details from the text. This
means I can describe the rext's main idea.

I can also identify explicit and inferred main ideas.

Accurately quores and includes rele-
wvant informartion from the texc(s).

1 can accurarely quorte and include rel-
evant information from the rext.

Relies on one or two credible sources and ex-
plains how author uses specific reasons and ev-
idence 1o support particular points.

I can explain how an anthor uses specific reasons
and evidence to support particular points. This
means I can describe how evidence supports the
author’s main idea in one or two credible sources.

Determines author's specific point of view,
purpose, or cultural perspective.

I can determine the author's specific point of
view, purpose, or cultural perspective.

Develops a clear opinion based on evidence
from a source, and draws simple conclu-
sions on a local, regional, or global issue.

Perfor mance

Out comes

progression towards proficiency for each indicator.
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English Language Arts

RUBRIC

and

I can develop a clear opinion on an im-
portant issue. This means my opinion is
based on evidence from a source.

Can” St

Investigate the World

How effectively does the student igate the world s complex and significant issues and ideas?
EMERGING DEVELOPING PROFICIENT ADVANCED

Pose Identifies a local or region- Poses a broad question ona Poses a question on a local or Paoses a researchable question on a

Researchable al topic or issue for study; local ar regional issue, and regional issue and provides a local, regional, and/or global issue,

Question(s) relevance to the global com- identifies its relevance to general reason for its i inft d by evid from do-

ELAS.INV.1 munity must be inferred. the global communiy. to the global communicy. mestic or international rext(s) and/

T or media; describes why it s im-

portant to the global communiry.

Analyze Restates details from the Restates details from the texr that | Summarizes derails from the Summarizes details from the rext

Evidence text that have little rele- are relevant to the main idea; text and identifies explicit and uses them to analyze explicit

ELA5.INV.2 vance o the main idea. identifies main idea bur under- and inferred main ideas. and inferred themes/central ideas.

e standing is primarily liceral.

Synthesize Refers wo few derails or ex- Refers to details and ex- Accurately quotes and includes Accurately quotes and explains

Evidence amples from the text(s). amples in the text(s) rel- informarion from the text(s) relevant evidence from text(s).

ELAS.INV.3 evant to the purpose. relevant to the purpose.

Use Credible Relies on one source, and Relies on one source and Relies on one or two credible Uses credible sources and

Sources and generally treats information notes how author uses rea- sources and explains how the au- evaluates the argument or

Evaluate Sources | from thar source as fact., sons and evidence to sup- thor uses specific reasons and evi- specific claims in a text, dis-

ELA.5.INV.4 port particular points. dence to support particular peints. | tinguishing amoeng supported
and unsupported claims.

at emen



5 Center
28]
Q

GRADUATION
PERFORMANCE
SYSTEM

rad

«Q
®

ENGLISH
LANGUAGE
ARTS
RUEBRIC

for Global
Education

Analyze
Author’s Craft

ELA.5.INV.5

Makes littde or no reference to

the author’s choice of language;

Determines the meaning of
words and phrases used by the
hor;identifies the author's

tends to interprer text literall
understanding of the author’s
point of view is incomplete.

general point of view or purpose.

of text fir together; identifies
author's specific point of view,
purpose, or culral perspective.

Dy ines the g of Dy ines the ing of
words and phrases used by the words and phrases used by the
author, including figurative lan- author, including figurarive,
guage or how different secrions connotative, or technical mean-

ings; or notes how a particular
sentence, paragraph, chapter,
or section contributes to the
author’s purpose. Makes a con-
nection to the author’s cultural
context, audience, or purpose.

Develop an
Evidence-
based Position
and Draw
Conclusions

ELA.5.INV.G

States an opinion on 2 lo-
cal, regional, or global issue
with minimal explanarion.

Develops an opinion on 2 local,

ports that opinion with reasons.

regional, or global issue and sup-

Develops a clear opinion based
on evidence from a source, and
draws simple conclusions on a
local, regional, or global issue.

Develops a position based on
evidence from sources that
reflects a particular perspective,
and draws conclusions on a
local, regional, or global issue
that reflects that point of view.

The vertical alignment of skill development from -@ith grade can be seen in how the mibri

for the performance outcomes of each GPS domain evolves at 8th, 10th, and 12tH-Grade.

example, in 5th Grade we can see the following expectations for proficieRogiing a

Researchable Question
. _______________________________________________________________________________________________________|

Investigate the World

How effectively does the student investigate the world’s complex and significant issues and ideas?

grade

EMERGING

DEVELOPING

PROFICIENT

ADVANCED

Pose

Researchable
Question(s)

ELA.

5NV

Identifies a local or region-
al topic or issue for study;
relevance to the global com-
munity must be inferred.

Poses a broad question on a
local or regional issue, and
identifies its relevance to
the global communiy.

Poses a question on a local or
regional issue and provides a
general reason for its importance
to the global community.

Poses a researchable question on a
local, regional, and/or global issue,
informed by evidence from do-
mestic or international text(s) and/
or media; describes why it is im-
portant to the global communiry.

In 8th Grade, we see the following changes:
I 1

Investigate the World

How effectively does the student investigate the world’s complex and significant issues and ideas?

grade

EMERGING DEVELOPING PROFICIENT ADVANCED
Pose Poses a question on 2 local or Poses a researchable question on Poses a specific researchable Poses an innovative, specific re-
Researchable regional issue and provides a a local, regional, and/or global question on a local, regional, searchable question(s) on a local,
Question(s) general reason for its importance | issue, informed by evidence and/or global issue, informed by | regional, andfor global issue,
ELABINV.1 to the global communiry. from domestic or interna- evidence from a domestic or in- informed by evidence from do-

tional rexr(s) and/or media;
describes why it is imporrant
to the global communiry.

ternational rext(s) and/or media:
provides a reason for its impor-
rance to the global community.

mestic and international rext(s)
and/or media; explains its impor-
rance to the global community.




Then in 10th and 12th Grade, we see:

I . __________________________________________________________________________________________________________|
g rade | Investigate the World
How effectively does the student investigate the world’s complex and significant issues and ideas?
EMERGING DEVELOPING PROFICIENT ADVANCED
Pose Poses a broad question on Poses a broad researchable Poses researchable question(s) Poses specific researchable
Researchable a local or regional issue and question on a local, regional, on a local, regional, and/ question(s) on a local, regional,
Question(s) briefly states its significance and/or global issue; provides or global issue, and explains and/or global issue, and explains
ELAL1O.INV.1 to the global community. a general reason for its slg,ruﬁl- its sjgmﬁrarlmc o the glob- its slgmﬁ‘rance o rlhe global
cance to the global al ty, informed by communiry; question(s) are
informed by limited evidence evidence from a2 domestic and grounded in detailed evidence
from a domestic or interna- international text and/or media. from a range of domestic and
tional text and/or media. international texts and media.

I
grade Investigate the World

How effectively does the student investigate the world’s complex and significant issues and ideas?

EMERGING DEVELOPING PROFICIENT ADVANCED
Pose Poses a broad researchable Poses researchable question(s) Poses specific researchable Poses original and specific
Researchable question on a local, regional, on a local, regional, and/ question(s) on a local, regional, researchable question(s) on a
Question(s) and/or global issue; provides or global issue, and explains and/or global issue, and explains | local, regional, and/or global
ELA.1Z.INV.L a general reason for its signifi- its significance to the glob- its significance to the global issue, and convincingly explains
e cance to the global communiry, al communiry, informed by community; question(s) are its significance to the global
informed by limited evidence evidence from a domestic and grounded in detailed evidence community; question(s) are
from a domestic or interna- international text and/or media. from a range of domestic and grounded in detailed evidence
tional rext and/or media. international texts and media. from a range of domestic and
international texts and media.

The pattern for our evolution and progression of skill development is that what constitutes
“Proficient” and “Advanced” at one grade | eve
“Emer gi ng” iamgd” “iDre vteh eo pn Ehis enaldes @s doesuppod stuslénts u p .

and scaffold their learning experiences so that upon graduation they are prepared to demonstrate
proficiencies within all 4 Domains of Global Competency across content and discipkhes an

fulfill the requirements of the ISSN Graduate Profile.

S.A.G.E.- Considerations for Teaching and Instructional Practice:

Whereas the 4 Domains of Global Competency define what we hope students will learn and
ultimately be able to demonstrate, S.A.dsEsomething that supports our teachers in designing
curriculum, instructional practices, and assessmektsording to the Asia Society,

aGPS curriculum module is a learning experience that enables students to gain the knowledge
and skills articulateth one or more of the GPS performance outcomes through a sequence of
learning activities and performance assessment tasks-gqdegity GPS curriculum helps

students develop the four domains of global competence. It is marked by four quality
components: elar expectations, authentic learning experiences, stadatgred learning, and
multiple opportunities to reach mastery.

In order to ensure that we incorporate these components into the curriculum and instruction of
our classrooms, teachers are askewbttsider the components of S.A.G.E. in planning and
implementing curricular modules.



STUDENT CHOICE: The task calls on students to plan and assess their work over time

through reflection. During the task, students are asked to make key decisions ativattios

of their work, focus, and presentation. Are there opportunities for students to make choices about
content, process, and/or product?

AUTHENTIC WORK: The task provides an experience that resembles what adults do in the
realworld. This requirestudents to communicate, collaborate, think critically, be creative,

negotiate with other people, and use digital media in ways that support knowledge building. Are
students being asked to do the kind of work p

GLOBAL SIGNIFICANCE: The task fosters the capacity and dispositions to understand and
act on issues of global significance. Ideally, the task stimulates students to build knowledge that
is cross disciplinaryHow are students being asked to investigate the watdgnize multiple
perspectives, communicate effectively, and/or take action?

EXHIBITION TO A REAL -WORLD AUDIENCE: The task provides students with
opportunities to showcase or present their work to an appropriate/relevant audience beyond the
teacher ad classroom.How will students have the opportunity to present their learning to an
authentic audience?

Social Justice Pedagogyritical Culturally Responsive Pedagogy:

At DCISM, the approach to our international studies model and the way we undetstaadd

competency is uniquentegral to the mission and vision of our school is a commitment to social
justice, which means that we recognize that our classrooms are not only spaces where we teach

the content of our disciplined he classroom is a plaavhere we engage with our students in a

|l earning process that is reciprocal and rejec
education that views students as empt Qur“recep
pedagogical appexh begins from the understanding that our students, as a result of their lived
experiences, already possess a wealth of knowledge that we must tap into and leverage so that

true, authentic learning can occur in the classrodsachers are encouraged éoagnize how

they are simultaneously teacher and student, that as much as we teach our students, we also learn
from them. Our pedagogy is rooted in an asdedsed approach that refuses to see students

through a lens of deficit or deficiencyAs teacherswe own our responsibility to invite the gifts

our students bring with them into our classrooms and use them to facilitate learning that

empowers us all.

For us, learning that empowers occurs when students not only acquire and develop new
understanding, but also learn to recognize the power they have to impact and influence their
communities and the worldVe know that learning cannot remain in the classroom, and we

recognize that the value in what students learn is most notably measured in hearthag lis

applied to and used in the world outside of the classroom and school Wasipport our

efforts in creating environments and practices that cultivate this type of learning, DCISM is

committed to developing our craft through a lens of CulyuResponsive Pedagogy
(CRP),According to the Education Alliance at Bro
learning. It plays a role not only in communicating and receiving information, but also in shaping

the thinking process of groups and individua pedagogy that acknowledges, responds to, and



celebrates fundamental cultures offers full, equitable access to education for students from all
cul tures. ” @bRdRd, stuslerdae nrteesreeadr cahppr oach t hat “reco
includingstdent s cul tur al references in all aspect

There are two basic principles of CRP that guide our work with students at DCISM: relationships
and relevant curriculumWe begin always with relationships because this is what sets the
foundation for learning. Students will not learn if they do not believe that you care about them,

if there is not a basis of trusthus it is a priority at our school to build strong relationships with
our students and families, and invite their cultures ingocthssroomBy taking the time to get

to know students and families beyond a superficial level, we invest in the humanity of the
educational process, a critical component that is too often neglected in the current discourse
around school reform and impement. This investment allows us to learn from our students

and families and gives us glimpses into different aspects of their identities and cultures that can
be utilized and leveraged in the classroom in order to address and better meet the unsqoie need
every studentThis investment in the humanness of teaching, is just one of the ways we live the
Love in our L.E.A.D.E.R.S. valueBuilding authentic relationships requires that we love our
students, and if relationships are the foundation foniegr we must love them before we can

hope to teach and learn with them.

The second basic principle for our approach to CRP asks us to build and adjust the curriculum
and content of the courses we teach so that it is relevant and connected to tifeliwes

students sitting in our classrooniBhe relationships we build provide us with valuable
knowledge about our students that can assist us with enhancing our curriculum in this

way. However, it is also necessary for us as educators to recognizersider the lived
experiences of our students when planning what we will te@cin.students must be reflected

and represented in what and how the class is taMgbtknow that if students do not see
themselves in the curriculum the quality and leveheir learning is diminished.

Beyond these basic principles of CRP, the pedagogic methods we employ must also meet the
demands of our ISSN framework to develop global competeincypnany ways, the culmination

of this educational pursuit to empower stoidewith globally competent leadership is the ability

to take action th®DHCI'SMmproneerporediati eoms of wh
facilitate this kind of teaching and | earning
and return tdhe heart of our mission and vistesocial justice.To do this, we look to a growing

field in the current research: Social Justice Pedagogy (8J@h article published by the

Graduate School of Education at the University of Pennsylvania, SJisdda$ providing

marginalized students with the tools to aid in effecting change and encourages allies to stand and

act in solidarity. The ultimate goal of social justice education is to combat oppression by

enabling all groups to have an equitable porticof soci ety’s resources ar
to be able to participate fully in a democratic socigtythe spirit of democratic caring, teachers

care about whether or not their students face discrimination, racism, or other systems of
oppressionand they want to utilize education as a site of liberation.

So that intentions are clear, our commitment to SJP must not be reduced to an understanding that
we do samerelybecause athe population we teach/Ve do not dispute that SJP is essential if
we aspire to be culturally responsive educators within our context of Monthrelbailding



relationships and working to see and understand the lived experiences of our students, families,
and community, it 1is not or ftfhe udamnmuwnirteyc ovgen i s
be big enough to address the ways in which ou
community) are marginalized, silenced, and oppressed within the educational system and broader
society. We are a workinglass community of immigrants, people of color, English Language
Learners, and other differenceSur work at school and our love for students must empower

them to be more fully represented in the participation of our democksmyever, we are able

to takethis important pedagogical stance because of our ISSN model of global competency and
leadership, not just because of who are studentsTém@ugh our interpretation of the GPS

framework, we are able to live the heart of our mission as an internatiodigssschool in a

way that also equips us to be more culturally responsive educators to our students and

families.

Upon closer examination, social justice is actually imbedded in the very language of the GPS
framework.l f we ar e a stkamslatg their tearning intd apprdpmate ‘actions to

i mprove conditions,” then there is an inheren
inequities of some sort leading to global conditions that need to be improkiexdmeans that

through ourcurricula that invites students to investigate the world, recognize perspectives,
communicate ideas (which is a reciprocal process rooted in our ability to listen to others), and
ultimately take the kind of action that improves conditions, they havedblbdo see and

recognize the injustice, discrimination, inequality, and oppression of thewioitdu s, our “ Fo
Domains of Gl obal Competency” can be understo
facilitates the Freirean conceptawfnscientization This is a process that encourages people to

more closely and critically analyze their reality, so that they become more aware of the

constraints in their lives and the lives of othdrsraising consciousness around these

constraints, people are bettle to take action to transform their situatidine GPS

framework, our school’'s core academic instruc
classrooms, curricula, and pedagogic methods that facilitate learning resulting in

conscientization Togeter we investigate the world through multiple perspectives and dialogue
(communication) with diverse people, so we can better see the limitations of ouMvcalidiy,

nationally, and globally.This knowledge of injustice and oppression does not ingit® @&

“mantl e of wvictimization” where w®Ourtkakngour s el
and learning enable us to be global leaders and claim our agency to act and influence our world.

Our enhanced knowledge of the world as a result of inedegi®bal competency empowers us

all to take action that improves and transforms the limiting, oppressive situations we and others
experience.

B. Curriculum

Module Design Curricular Autonomy:

AUrging al | oihdsand hearts sodhpteve carokaaw beyond the boundaries of

what is acceptable, so that we can think and rethink, so that we can create new visions, |

celebrate teaching that enables transgressieasnovement against and beyond boundaries. It
isthatme e ment which makes education the practice
-bell hooks;Teaching to Transgress: Education as the Practice of Freedom




At DCISM, we view teaching as arf.he learning we aspire to in our classrooms cannot be
achieved through a cookwitter, one size fits all approach that believes by studying the science
of teaching and -raesperd,d ubcea sntg p'rraecsteiacecsh” we can
achievement.There are subtle nuances and idiosyncrasies that vary across our individual
practices thiacannot be captured by a single rubric or checklist and require a certain level of
flexibility and freedom in order to be truly successfBhart of this is recognizing that we cannot

be expected tasctly follow and implement a prescribedrriculum toadequately meet the
demands of the pedagogical approach outlined in the previous section. In order to facilitate the
type of learning that is necessary to produce graduates equipped with and capable of
demonstrating that aspects of our ISSN Graduatel®rtfachers must be allowed to teach

outside of the traditional textbook and design their own curriculum if necesitioyding

teachers autonomy to make curricular decisions in their classrooms is not something we fear or
worry. We trust our teachete make these choices because as L.E.A.D.E.R.S. we value
accountability and know that it starts with the high expectations we all hold of ourselves, not
others.

Our pedagogical approach of critical CRP and SJP requires curricula that are unique and beyond
almost anything that can be found in a traditional, standardized curricdarwhile teachers

are asked to consider district curricula, scope and sequence, and assessment schedules, they are
also encouraged to alter and modify what might be necesssitil} tnoeet CCSS (Common Core)

and CAS (Colorado Academic Standards), but also address the demands of our ISSMmodel.
teachers design their courses, yeaig goals and plans, unit modules, and daily lessons, they

need freedom to teach their contenile/also encouraging global competency and empowering
global leadershipUsing district guides, standards, and expectations as a map, our teachers
dictate their own course.

Teachers have resources to support this work to enhance and design riganclasgdiased,

globally focused curriculum throughtheanle | SSN dat abasaglkdybawen as “°
access to “Perfor man c étipAisssng.rsng.aoen/ug/peemsmicg n Shel
assessmertghell as wel | as “ Te a ditp@issnnRrng.coqipasetcabherd ul e s

designeetasky. The Design Shells provide more general outlines of how totsteua unit or

module of study that culminates with an experiential or performance based demonstration of
learning. They “present complete examples of perfor
elementary, middle school, and secondary students. EachC®is#dj contains a range of

formative tasks and learning activities as well as the summative performance assessment task.
Performance Assessment Design Shells suggest a variety of learner opportunities to succeed at
realworld tasks requiring academicrigg pr oducti ve habi Th®e, and gl o
Teacher Designed Modules are exemplars of specific units of study that teachers at ISSN schools
have developed and engaged in with their studefgachers are able to reproduce an exemplar

unit or alter vinat they need in order to fit the work they are doing in the classroom. Outside of

the numerous resources available through our partnership with the Asia Society, teachers are also
encouraged to seek out other resources that support social justice aly glmbpetent

education.



http://issnny.ning.com/page/performance-assessment-shells
http://issnny.ning.com/page/performance-assessment-shells
http://issnny.ning.com/page/teacher-designed-tasks
http://issnny.ning.com/page/teacher-designed-tasks

Passages:
The Passages Course at DCISM is rooted in and inspired by the successful program developed

through the work of the original CIS (Center for International Studies) and what later became
DCIS at Baker.lt is intended to serve as a "capstone” experience for students in their
educational journey to global competency that is facilitated through our international studies
model. The course title alludes to the concept of a "Rite of Passsmmgthing that countless
cultures throughout history have represented in their customs and traditions as a person
transitions from one phase of life to anothAs such, Passages provides students an opportunity
to begin to pave the road they will traadter graduation through authentic, studesntered,
studentdriven and designed learning that demonstrates their capacities and proficiencies in the
Four Domains of Cultural Competencyassages is crucial to a student's ability to exemplify

the indicaors outlined in the ISSN Graduate Profillust as important as the function this class
serves for students, is the role that it plays in the culture of our school as a Whelay that

this class is structured and designed aims to put systemdan#otpat brings our school

together to support our students, our colleagues, and our mission and vision as an international
studies school committed to equity and social justidee vision for Passages as we continue to
work at building this program fiyl into our school, is that it will serve as a space where the
identity of DCISM breathes, moves, and comes alivavill serve as a concrete example of

what makes our school different, what distinguishes our programming as special and linique.
will be a measure by which we judge how well we've prepared students to be global leaders and
thinkers, engaged citizens who can investigate their world, recognize multiple perspectives,
communicate their ideas, and take action to improve conditions.

The Pasgges Course is currently set up as follows:

1 8th Grade Passages: It is focused on providing our middle school students an opportunity
to gain exposure to the type of work, thinking, and leadership that will be expected of
them in high schoolThis courseempowers students to research and write about
significant gl obal i ssues as wel | as devel
capacities with the GPS Performance Outcomes of Global Leadership.

1 11th Grade is Passage ltis focused on devepong the collegdevel research, writing,
and critical analysis skills of studentStudents work to produce a-page academic
research paper that articulates a defensible argument on a topic/issue of global/cultural
significance that they choose.

1 12thGrade is Passage 2: It is called an Experiential Passage because it is intended to
allow students to design and develop their own learning experience by working on a
project of personal passion/interest that shows how they embody the 4 Domains of
Global Canpetency.Through doing/acting/participating/experiencing students are
challenged to learn and grow.

Advisory:
Students will be assigned to a teacher advisor and will attend an advisory class during the
week. Advisory will be a structure that we levgmas a school to ensure time and space is



dedicated to living our mission and visioAdvisory time is used for students and teachers to

review student academic progress and any necessary attendance or behavior concerns. It will also
be a time for advigs to develop rapport and relationships with their advisees in the hopes that
each student has at least one adult in the building who knows them holistically and is an

advocate on their behalAdditionally, advisory will be the place where students &fe to

organize and compile theirEortfolios that will eventually become the basis for their Senior
Graduation Portfolio to demonstrate their academic proficiencies as well as their global

leadership competencieécknowledging the risk in adding too mhuto one structure, we

believe that Advisory can be a place we can ensure that all teachers are engaging with students
around issues of social justice, equity, and global awareness.

In order to properly support the rollout and implementation of this gedyiprogram, there will
need to be a person or committee of people responsible for the planning and preparation of a
framework and materialsOne example is that the curriculum for Advisory could follow a<four
week cycle around a specific global or sbjiatice issue (or aspect of character
development).The person or committee would design theseeék modules and provide the
materials ahead of time to all staff for implementatidhe person or committee will also need
time to meet, plan, and prepasn a weekly basis if this is to be successfupossible weekly
schedule could be:

Monday Tuesday Wednesday Thursday Friday
Weekly Goal | Social Guided Study Hall | Grade and | Reflection
Setting: Justice/Equity/Global | or Weekly Talking | Attendance | on Goal: E
Connected to| Competency Circle/Humanity CheckIn Portfolio
E-Portfolio Curriculum Checklin work

*Advisory time will be dedicated to a Middle School and High School Community Meeting on a
monthly or quarterly basis.

This is the ideal vision forur Advisory program to be achieved by 20Z&tarting in the 2017
2018 school year, we will organize a transition committee to move us from IConn to Advisory as
we work towards this vision.

Extended Learning

DCISM coordinates with its community partneossprovide access to a broad array of curricula

for our extended learning time. Extended Learning Opportunities after school are based on what
our community partners are able to facilitate each school year in addition to regional athletics
and clubs sponsed by our school personndtxtended learning opportunities will be extensions

of learning related to the basic international learning and instruction framework of the school to
provide authentic and interdsased experiences for the students.

Student Travel Opportunities

As an international studies school, we are committed to offering opportunities for our students to
travel both domestically and internationally to deepen student learning. The goal is for these

travel experiences to be embedded witBPS learning frameworks with performance outcomes
andrubricbased scoring for proficiency that ulti ma



competence. Traveling while attending DCISM is not a requirement but it is encouraged. We
understand that travelijrcan be expensive and so we do our best to allocate monies from our
overall budget as well as find scholarships and otherclost ways for students to see different
parts of our city, state, country, and world. We are especially grateful to the DCI&aioarfor

all they do to provide our students with travel scholarships.

College and Career Readiness
At DCISM we strive to prepare every student to graduate on time, ready to make the choice of
either attending college without the need for remediatiqruosuing military service, trade
school, or the career of their choice. To achieve this, we are currently building our plan to offer
four pathways grounded in an internationally focused, coliggeg culture. These pathways
include:
1 Advanced Placementl&sses
1 Concurrent Enroliment Courses
1 Career and Technical Education Classes (Pathways aligned to the ISSN model are
currently under development to be implemented in 28 8chool year)
T Senior Capstone/Student Portfolio demonstrating competency in ELA, Bfad Global
Leadership.

Our pathways are geared toward achieving and surpassing readiness goals of:
T 90% students that take concurrent enroliment pass with a C or higher
1 80% seniors graduating without needing developmental education classes
T 70% graduatio rate
T 60% of students score a4&,or 5 on the AP exams

The PosiSecondary Readiness pathways at DCISM function by implementing academic systems
and reinforcing our colleggoing culture, which includes:
1 AP exams and the SAT test along with CCSS sebaufor rigor and instruction in
classes. Teachers look at what students need to know and be able to do on AP tests and
the SAT in conjunction with the CCSS in order to backwards plan sequentially for each
grade level. Teachers will also collaborate atty and horizontally during common
planning time to ensure curricular alignment.

1 Engaging and empowering students and families to take a leadership role in owning their
pathway to college and career readiness is our Yéalill offer opportunities for
students and families to ask questions, offer suggestions, voice opinions, and gain
information about the multiple pathways we offer to Pestondary Readiness. Students
will engage in these discussions in various core academic courses along with academi
advisement. Parents will also have an opportunity to engage in discussions about college
and career readiness via our parent coffee platform each semester.

1 Explicitly and intentionally modeling, discussing, and reinforcing collegial behaviors,
attitudes habits, and mindsets is a gdalassrooms will have dedicated spaces for
college and career readiness as an intentional part of the learning environment. Our




college counselor will use core content classes periodically for Personal Education Plan
discusions.

C. Scope and Sequence

Curricula equip teachers to design engaging, culturally responsive, academically rigorous
learning experiences for students. Curricula must be aligned to the Colorado Model Content
Standards and the Common Core State Stdedar

In addition to the specific curricular resources outlined in the above section which will utilize the
DPS scope and sequences and the curricula designed at the founding campus we will supplement
other resources as needed to best meet the needssthidemts. As the schoghins renewal

statuswe will develop full scope anskequences for each core content area and elective.

D. Class Size and Structure:

Each class typically consists of-3B students and one teach®&XCISM class size guidelinesear
consistent with the district guidelines and align with minimum requirements in the DPS Budget
Guidance Manual, with up to 30 students in core and elective classes, and special education
caseloads of up to 21 students per teacher. All students will leendben of a Student Advisory

that typically consists of 158 studentsDCISM believes that this integrated system of

engagement and support structures creates the necessary conditions to nurture the holistic growth
of all students while closing gaps besmestudent groups.

E. School Schedule & Calendar

At DCISM, the SAB will adopt a calendar annually in collaboration with the seafi;

proposed changes to the district calendar will ensure student academic time meets or exceeds
district length of time ath meets state length of time requirements.

Proposed changes to the district calendar may include:
T Additional professional learning prior to the start of the year
Weekly early release for staff development time
Monthly staff development time
Changingthel at es of the planning/ assessment day s
strategies
Increasing the number of student contact days to increase instructional time
Extended day and/or extended year programming to increase learning opportunities.
DCISM will work with families on calendar process to ensure that we minimize this
impact on families.
1 Time for shared professional development and meeting between the DCIS sister schools.

=A =4 =4 =4 -4 -4 A

Length of School Day:

The DCISM current academic school day for students lasiours. Breakfast is served in the
classroom, free of charge to all studerii&CISM partners with local organizations to offer after
school options including academic support, regional athletics, and club options. DCISM would
like to maintain districkupport to implerant an early out one day a weekais student early out



will be used for teachers to receive additional professional development and/or extended
planning time dedicated to cressntent collaboration and improved instruction.

Schedule:

Our schedule provides a World Language (Spanish, French, or Chinese) to every student in
grades 6 12 and a block schedule extends the literacy and math instructional time each

day. St udent s’ daily schedul e is dvelardaeeeckot i at ed
example, second language learners receive an English Language Development (ELD) class,
students behind in reading have the opportunity for a reading intervention class and advanced
students can enroll in an accelerated AP courad#lough the content within the day is
differentiated, the length of each school day for each student remains theGanextended

school day and year continues to be dependent upon final district and school funding and budget
allocations. At both middle ad high school, teachers currently have common planning either in
grade level or content teams as well as personal planning time eacBtddgnts will also have

an early release day every week on Wednesday to allow teachers to participate in professional
development, common planning, and data analysis.

Teachers supervise and support after school academic intervention opportunities each week. At
DCISM we believe that each student is capable of high levels of academic achievement. We also
believe that stidents should receive the individual supports and attention necessary for them to
succeed. Afteschool academic interventions will help to serve that function by providing daily
academic support for all grade levels and all content areas, structured teggted quiet
environment for work completion and studying, and a designated time and place for completing
make up work and extended learning. The typical teacher duty day at DCISM is 7:30 a.m. to
3:30 p.m. Teachers are expected to attend the weekiynsunity meeting and Professional
Development on Wednesday from 1:30 to 3:30frtended days, Saturdays, and/or evenings

are scheduled for professional development and community/parent events and meetings on
occasion.

Bell Schedule:

The DCISM school dagtarts at 7:45am and ends at 3:15prhis is for schoelyear 201617.

The SAB will annually review and make adjustments to respond to student needs by May of the
upcoming school year.

HS Student Schedule Attached in appendix
MS Student Schedule Attachin appendix

Learning Outside the Classroom Walls

Innovation status allows DCISM the flexibility to formalize and recognize learning that occurs
outside of regular school hours, such as scheduled internships and student travel. DCISM expects
these innoations around flexibility of student learning time to have a positive impact on course
passing, attendance, and engagement. The learning opportunities outside of the classroom will
facilitate studentsdevelopment of global competencies according to th® @etrics.

Professional Development



Our calendar also allows us to expand our professional development opportunities for DCISM
staff, in the past this has included a summer staff retreat and additional green days for data driven
reflection and plannindCISM staff may participate in distrigirovided professional

development and schaebhsed offeringsAdditional capacity guidance and support will be

provided through the International Studies Schools Network (ISSN) for developing instructional
and assesnent expertise specific to DCISM as an international studies school.

F. Progress Monitoring and Assessment (fortfolios, Performance Assessments)

Data that captures student achievement will be to gather assessments, benchmark exams,
ongoing progresmonitoring common formative assessments and other formal and informal
teacher observations. Data is a common link for our school plan, instructional content areas,
interventions, and focused classroom instructibata will be accessible and tracked iway

that is public and comprehensible for students, teachers, parents and community. Data collected
will be timely and specific in order to drive classroom instructiBased on assessment, we will
implement research based instructional strategies abeclearning opportunities for all learners,

both teachers and students.

In the era of the 2icentury, where data ahen instruction is the core elemaitteacher
effectiveness and student achievement, assessment plays an integral role in theaedching
learning processilt is primarily utilized in measuring student achievement and in designing
effective instruction.

At DCISM we believe that our path towards student achievement and effective instruction is
constructed through the effective use gathering of data. This magnifies the importance of

strategic data analysis enabling students, teachers and administrators to examine results of
assessment&Ef f ecti ve anal ysis of a student’s body c
s t u d e nvidualsstrengthsl and shortcomings and augments the teaching and learning

process.The evaluation of data also empowers the stakeholders to take the necessary actions to
ensure instruction i s expl i ciFialygitpbpelmeet s al |
stakeholders in the child’s e-drwena@mdtrucboncaby cr e a
endure and thrive, ensuring successful outcomes for students and teachers (Santoyo, P., 2010,
Driven by data: A practical guide to improve instructi®an Francisco, CA. JossBgss).

Therefore, our response to data driven instruction is expressed in the following beliefs:

1 Assessment is an embedded aspect of the instructional prdicelssuld be implemented
before, during, and after instruction.

1 Assessment design should be based on Common Core State Standards and GPS.

1 Assessment will drive the alignment of curriculum to standards and assessment.

T Student s’ progress should be monitored to
and provide dedepmentally appropriate instruction.

1 A body of evidence should be derived from multiple forms of assessments in various

periods of time to create a holistic and c
performance.
1 The evaluation of data shouldinformn st r ucti on by i dent. n

fying
|l evel, determining students’ needs, design



and managing effective instruction, enrich
and promote student achievent.

1 Through regular data team meetings, teachers and administrative and teacher leaders will
analyze the assessment data to determine necessary actions to move students toward
academic achievement.

T The result of assessments should be effectively andeettfiz reported to all stakeholders
— students, teachers, parents and administrators.

DCISM will use the following types of assessments. We will use these assessments to provide a
detailed and holistic view of each child in order to provide appropnateuction, including
enrichment and intervention as needed.

Screening—planning

This type of assessment is intended to be administered at the beginning of the school year to
highlight aspects of learning that a student needs to develop or the curribaluilch isclude

(teacher needs to cover/supplemeiitis is comprised of the beginning of the year assessment

that provides the teacher and administrator with the current proficiency level of every student.
should serve as a skill inventory ofeachdseunt ' s mastered skills from
level. This will help to tailor curriculum to the needs of each student to proactively focus on

targeted instruction.

Screening—placement

This type of assessment is intended to screen and place the stumikeplace students in a

particular program such as intervention or advance learfihg.data gathered from this type of
assessment allow the teachers and administrators to make decisions on student placement,
program, or curriculum offeringsThisassessme nt i s admini stered based
academic performance.

Universal Progress Monitoring

This type of assessment is intended to monitor student progress over a period Bfrtigress

monitoring assessments are given every six/nine weekstiktrast udent s’ progress
to meet their specific needs. This type of assessment is intended to assess student achievement in

a given unit, semester or school yeAt.the end of each unit, students are assessed to determine
student ' sel Athedn@afthe stheolyear, the end of the year assessment is given to
assess students’ grade | evelThistgph of asgsessmenncan i n e
be summative and formative in nature.

Assessments:
DCISM will implement a datalriven instructional framework outlined in Paul Bambrick
Santoyo irDriven by Data(2010) because progress monitoring and assessment play a critical
role in measuring students in the progress towards proficiency on GPS indicators, CCSS, CAS,
CTE Standards/VIDA standards).DCISM will administer a variety of summative and
formative assessments as outlined below to measure student academic progress:
1 Statemandated AssessmentState assessments (PARCGARNT, WIDA-ACCESS,
CMAS) in accordance with state adigtrict mandates will be administered in the
designated time frames. Data from these state assessments will be examined at the grade



level and individual student level at the beginning of the school year or when made
available. DCISM will also disaggregst data to ensure that all students are achieving at
high levels.

T Interim AssessmentsDCISM will use NWEA (MAPS) interim assessments for Middle
School Math.The MAP tests will be administered three times per year: Baseline
assessment during the secorekw of school, Winter and End of year.

T Unit AssessmentsDCISM will use unit assessments to measure students understanding
of a set of standards as well as provide an overall indication of classroom instruction.

1 DCISM will explore options for addressingrapetencies in World Languages using
sources available through ACTFL and The Foreign Service Institute.

1 Daily StandardBased Formative Assessments: During data cycles and onte-day
basis teacher will develop and utilize ongoing formative assessinethie form of daily
exit slips/ tasks, and weekly quizzes.

1 Competency & Standard®ased Progress Reports: In order to clearly communicate
student s’ progress toward their targets, D
student progress in allassrooms. In a competenbysed system, teachers report student
mastery level of defined learning targets (state standards) instead of the accumulation of

points.
T Other assessments: Scholastic Reading Inventory (SRI) will be given four times to five a
yvea as formative and nationally normed prog

reading comprehensiorsStudents with specific IEP goals may participate in additional
progress monitoring using reseaittéised probes.

1 GPS (Graduate Portfolio System) assesst cycle (Still in initial training and
implementation.See attachment).

T Schoolbased expository writing assessments are part of our Literacy Design
Collaborative initiative. Our science, social studies, and language arts teachers meet
weekly to creatshared writing rubrics and grade level writing expectations, analyze
studentwriting samples, and backwards plan toward rigorous writing standards.

T ACCUPLACER will be used to determine stude
needs.

1 Placement Data for'dGrade Students in English and Math: Placement criteria
(combination of data from teachers, standardized tests, etc.) will be gathered'from 8
grade staff to determine placement in English and Math classes, in particular if students
need interventionroacceleration.

In order to gauge the overall health of the school, DCISM will participate in all elements of the
DPS School Performance Framework (SPF). Additionally, as a member school of the
International Studies Schools Network, DCISM will be ass@&s its development according to

the rubric of the ISSN school design framework. The assessment will be conducted by ISSN site
visits in the spring of the first yeaf renewal (2017and the spring of the third ye@020) The
framework will be used ia school selevaluation every other year thereafter with the support of
ISSN. Summary reports will be submitted to the Instructional Superintendent for DCISM and

will contribute to revisions of the DCISM Unified Improvement Plan (UIP) and the focuses of
professional development for both school administration and faculty. The goal for DCISM is to
achieve proficiency in all 39 areas of the six categories of the school design (see attachment).



DCISM believes that external evaluations are critical and witigygate fully in the state
CMAS/PARCC/PSAT/SATassessment for grades B each year as well as other critical

assessmentdn addition to these external assessments, all DCISM students will participate in

baseline reading, math, and English proficie(itgecessary) assessments at the beginning,

middle and end of each year. ACCESS will be the benchmark assessment that will be used to
determine students’ English proficiency. From
appropriate next steps the areas of Listening, Speaking, Reading, and Writing.

Measuring and Evaluating Academic Achievement:

DCISM is committed to creating a culture of high expectations for student su€xegsing
transparency of data allows teachers to learn from e&ehn and the school to make efficient

course corrections. It also ensures that our stakeholders, including parents and students, are able
to have a substantial voice in monitoring our progress and providing feedback to the school and
direct support to studés. We display data results for parents and update this information
throughout the year, and in some cases this may include teacher specific data. We use the DPS
Parent Portal and online IC grading communication system and encourage our parentsgo use th
tool to engage with their student’s academic

Grading

Both Middle and High School Grading@raditional

Students at both levels will receive traditional letter grades (including +andich align with
Common Core Standards and Colorado Acaid Standards. Letter grades include:B, C, D,
F and Incomplete. In the future, DCISM may move towards a proficieasgd grading
approach aligned to the GPS Performance Outcomes.

Assessing Special Education Students

Though students may be alloweifferent accommodations based on need (extra time, additional
pull-out small group lessons/classes) standards are not adjusted based on theT&iadefotre,

all students are assessed on the same standard within a regular educatiorEccerge®n:A

special education student will be assessed on their individualized IEP goals within the context of

a “pull out” I ntervention class, which has a

Assessing Second Language Learners

Though students may be allowed different accommaaigatased on need (e.g. material

presented in Spanish, Spanish translated material) standards are not adjusted based on the
student.In Science, Social Studies, and Math, an EiAtudent who is instructed in Spanish

may demonstrate proficiency in Spanen the standardddowever, even though students can
access and use their Spanish to assist with understanding the content, proficiency in an English
Language Arts Course must be assessed in English. Students assess2datBACCESS

level may beassigned an alternate course of study in literacy.

Digital Portfolio

DCISM will be developing a digital portfolio system using the district sponsored platform,
Schoology, to maintain a body of evidence that follows students throughout their time at
DCISM. A presentation of the learning portfolio in the senior year will eventually be a
requirement to earn a supplementary DCISM International Studitess digital portfolio and



senior capstone project will also be a means for students to demonstrate theiMa and
Global Leadership Competencies towards graduation requirements. In order to achigval this
we strive to go 1:1 with student devices to ensure students have consistent-tinerahility

to keep their profile upo-date and accurate.

Analyzing Data:

A primary focus of DCISM instructional practice is ensuring that students demonstrate mastery
before moving on to new content. Thus, collecting diagnostic and formative data occurs on a

daily basis. Each discipline has common planning tuatnech can be used for data analysis.
Formative assessments data is collected and a
comprehensive approach to assessment provides
needs to determine the best tools tovglmastery of learning and close learning gaps.

G. Academic Intervention and Acceleration

DCISM will use a MTSS process to identify the academic and behavioral needs of all students
and provide core research based instruction, interventions anorsuggnsistent with the GPS
“Can do lamdcdssesamerdsr(as tescribed earlier in this plan) constitute the first tier of
support. Additional intervention and support is provided as needed, based on student progress
monitoring data.

H. Graduation and Retention:

Graduation:

DCISM graduates will receive a DPS high school diploma that is issued to all students satisfying
the graduation requirements for Denver Public Schools. Students completing additional
requirements prescribed by DCISM will receavsupplementary DCISM International Studies
Diploma. Additional requirements include: completing the Passages class, successful completion
of at leasthree years of the same woldthguage, and service learning houtsdigital portfolio

and capstone pject will also be required as part of a final end of year presentation for the class
of 2021.

New Graduation Requirements:

When students graduate from DCISM, their diploma must be a diploma of possibility that opens
the door of opportunity for their soess. In order to best prepare our graduates to be successful
in any path they choose, DPS has redefined our expectations for earning a DPS diploma.

Beginning with the Class of 2021, there will be new requirements for students to demonstrate
competencyor what they know how to do) in courses that reflect Colorado academic standards
and 21st century skills in order to graduate from high school.

Students will need to complete three key requirements to earn a diploma:
1 Planning for the future through thedividual Career and Academic Plan (ICAP)
24 units of course credit in required areas
1 Competency demonstrations in English and math through college and career assessments,
a capstone to show mastery of the standards or by attaining an approved career
cerification



This new approach is less about the time spent in a classroom, and more about students
demonstrating they are truly prepared for the world after high school. Students will continue to
engage in a rigorous course of study that includes Enghath, science, social studies, physical
education, the arts, and electives.

While DCISM students have consistent requirements around college and career readiness and
global competency, the Individual Career and Academic Plans (ICAPs) they developisihd rev
throughout high school give them the opportunity to identify and explore their passions through
various courses. ICAPs also help students understand courses and other requirements to prepare
for specific careers or for attending the college of thediae.

Policies and Procedures for AtRisk Youth Not Meeting Graduation Criteria

The DCISM School Leadership Team and the School Advisory Board are responsible for
shaping instructional programming, directing resources, and adjusting the educatioraahprog

as necessary in order to ensure that ALL students are able to make critical decisions about their
futures with the knowledge and skills to succeed in college and beyond. Doing so requires
integrated systems of support that ensure students are conioesiggaificant adults and peer
groups, engaged in academic work that is personally fulfilling, and are on track to graduate. At
DCISM, the Student Advisory program serves as the primary point of departure for these
systems. Advisors serve as first respensdor absenteeism, course failure, and sestadtional
complications. Advisories meet weekly to discuss positive and negative data trends and to
develop action plans and provide follayp.

When the first tier interventions are insufficient, autonomeggiested in this proposal allow us

to adjust time and resources as necessary in order to supporrisirsatidents. When tier two
interventions such as credit recovery courses, repeating failed courses, and summer school
options prove insufficient, theppropriate DCISM faculty and administrators will work with the
student and parents to determine educational options such as placement in alternative multiple
pathway schools in order to meet their specific needs.

|. ELL Instruction:

DCISM follows DP&district policy and procedures to serve ELL stude@m€ISM is unique in

that all students are second language learaed are enrolled in a worl@hguage course, so a
culture of mutual respect for our mdlitagual world pervades student life. Howeytre

imperative to develop our English Language Learners (ELLS) social and academic English is of
particular, urgent importance so they can meaningfully and equitably participate-in post
secondary life.

Key details of the plan include:

T Instructional pratice that includes clear content and language objectives; relevant and
motivating contexts and curriculum; welesigned and appropriately paced instruction;
active engagement and participation rituals; opportunities to practice and apply new
knowledge; casistent feedback; frequent embedded assessments; and structured oral and
written interactions.



T Newcomer Center which is designed for students who are new to the United States and
have a history of limited or interrupted education and who have minimaldytekills in
both native language and English. The students receive English instruction that focuses
on listening, speaking, reading, and writing. This is available to stuelEht 6

1 ELA-S sections in science, social studies and math.

T A daily English lamguage development block that includes a balance of direct teaching
(syntax, grammar, vocabulary, pronunciation, norms of usage, reading comprehension,
etc.) and meaningful and motivating opportunities to communicate in English.

1 Preview and review of acaahéc vocabulary for science, math and social studies courses.

T Homework and classwork academic support available after school.

At DCISM, multilingualism is an explicit goal and as an educational program approaches
languages other than English as assetdyawters. DCISM believes that the combination of our
global values, high expectations, and personalized support provides an environment where
linguistically diverse students thrive.

During this past year, strategic budgeting hasaabbus to hire an ELteam leadewho

provides additional coaching and support aroungligim Language Acquisition best
practices.Additionally, autonomy over our budget helps us to make decisions that best support
our international mission and vision by prioritizing stratggiofessional development

consultants and student/staff travel opportunities.

J. Students with Disabilities:

DCISM follows DPS special education district policy and procedures to serve students with

special needsDCISM teacher and administratoragtice is grounded in coherent and

predictable learning and behavioral supports that are articulated in the DCISM MTSS and
“Culture of Excellence” documents attached. T
due diligence in decision makingbyproe di ng cl arity about students
behavioral support needs, to maximize inclusion in the core academic program, and to minimize
overidentification for Special Educatiorlypically, it is only after tier one and tier two supports

have preoed insufficient that a student receives formal diagnostic testing or referral for a special
education evaluation. Students who are placed in Special Education programming will receive
accommodations and aids that are aligned to their interests, leagi@sgand learning needs in

addition to being appropriately mainstreamed in regular education classes within an international
program. Specific attention will be paid to differentiating the delivery of content and the

presentation of new knowledge. SupdortSpecial Education students is provided in our co

plan/cot e ac h-i hpumsmbdel a sutintervehtionackassas.riSpepial heeds students
can be clustered or given eona-one instruction as neede@. Special Education teacher will
monitortre f i del ity of | mpl ementation of each stud

weekly grade level planning sessions.

DCISM offers an orsite, special education Affective Needs classroom at the middle school as
well as High School level for studemt#o need a more structured, small class environment that
includes daily affective and sociaimotional support and skills development.



K. GT Students

A .25 GT teacher is responsible for coordinating the identification of GT students, the
developmenand monitoring of Advanced Learning Plans, and ensuring that programming is
designed to meet the unique needs of each individual student.

Our gifted students will be challenged and engaged through our rigorous curriculum and
enrichment programming. Becaustudents identified as gifted and talented (G/T) will not be
isolated in classes with others identified as G/T, they will learn to work in diverse groups and to
collaborate with students who have other talents and interests.

Advanced Learning Plans adeveloped for students identified GT and progress is monitored
through our data team analysis of interims and state assessments and through GT teacher
monitoring of ALP goals. Effectiveness of the GT program is evaluated based on GT student
progress on ALRjoals and academic growth measu@€1SM will ensure that all students are
assessed for GT through not only the district mandated assessment process but through our DDI
process and regular opportunities for additional assessments based on studestiarizssand
performance tasks.

L. Supplemental Programming

Mental, Emotional, and Physical Health

DCISM has counselors, social workers, and a psychologist to serve the academic and social
emotional needs of our students. The support team facilitatdehgfication and delivery of
services to support the individualized needs of students, from mental health services to health
care.

In addition, counselors facilitate the development of ICAP curriculum to prepare students for
high school and college anake students to college campuses (UC Boulder, Colorado State) for
a guided tour and to expose students to higher education opportunities and get them excited
about college and their career pathways.

Extracurricular Activities

DCISM offers services, extramricular activities, and embedded specials courses that address the
needs of the whole chilcElective courses include: visual arts, music, physical education,
technology, and world languages. As a school we commit to examining and considering the
develgment of new standards in computer programming and technoWgywill incorporate
appropriate courses to be sure we are able to meet these new staD@d8M.middle school
participates in all sports offered in the Denver Public Schools Prep league.

Section IV. TEACHING

A. Teacher Recruitment and Hiring:

Hiring:

DCISM seeks to hire, train, and retain the highest quality staff members, developing their
collaborative and leadership potential as well as their instructional skills to help students



cortinually increase their proficiency levels and develop strong character traits and mindsets
reflected in the ISSN graduate profil€o do this, DCISM leaders will focus on developing
quality teacher recruitment and hiring process.

DCISM is committed to @ntinuing a rigorous, kalepth hiring process and will seek out talented
professionals from across the countBCISM will search for candidates that best match the
ISSN teacher and leader profiles.

The hiring and staffing of the DCISM faculty and stafll be determined by a personnel
committee that includes teachers, staff, students, parents and/or guardians and
administration. The DCISM mission and vision requires a uniqgue community of educators who
are committed to the academic, so@aiotional wé-being, and safety of students within the
building and surrounding community.he DCISM staff and faculty are those who make an
effort to develop and maintain meaningful relationships with students, their parents and
caregivers, and the Montbello comnityn Educators have a duty to serve and adequately
prepare students to become civically engaged and socially active leaders within our growing
global community.In order to effectively implement the mission and vision of the DCISM
community we require thautonomy to hire outside of the established district cycles and
processes.

DCISM can begin hiring earlier than the district and can hire as staff is needed throughout the

year. In order to ensure that every staff member is reflective of our visionissiodrm DCISM

requests to be exempt from direct placements. Due to the unique structure of our school model

we may choose to designate specialized duties or roles for teachers related to facilitating the
development of GPS, coordinating student travel satiool academics, the use of new media

and/or extended learning opportunities. Staff will be strongly encouraged to participate in travel

with students and welcome guest speakers into their classrooms. Professional development will

be providedto betteusp port t eachers’ expertise in relat.
classroom learning.

Core teachers must follow all district hiring requirements. All teachers will be hired based on
their commitment to developing the necessary international studtasciien expertise, and to
developing their understanding of that expertise in direct connection to LEAP indicators for
effective teaching All teachers must show some level of cultural competence and a willingness
to continue professional developmenttdturally responsive pedagogical practicédl.

teachers are strongly encouraged to attend professional developments that especially related to
our student demographics and be able to work with ELL and special needs students. Teachers
should have globalompetencies and experiences that support and extend our international
focus. Education or career related expertise in the content is preferred. All teachers must also be
willing to accept targeted, differentiated professional development, attend aleceBistrict

ELL courses, and be willing to collaborate with other faculty and be receptive to feedback
receptive to feedback.

Identifying and Recruiting Top Talent:
DCI SM'"s primary identification stratlekagy i nvol
national and international networks with schools and organizations that share our mission and



vision. These networks include but are not limited to ISSN, Peace Corps, Teach for America,
Denver Teacher and Student Residents. Once identified, carsdadlatprovided with a verbal
overview of our mission, vision, approach to teaching and learning, and robust professional
development system. The DCISM websiaviv.dcismontbello.orgprovides additional
information for candidates in need of additional mfation. All postings will include desired
characteristics outlined in the ISSN teacher profile and qualifications specific to positions at
DCISM as an international studies school. Like all critical decismaking at DCISM, the staff
selection process ishared. Interview teams include administration, teacher(s) andfor non
teaching staff. Final decisions for hiring will be made by the principal.

It is important for teachers to have some level of cultural competency related to our student
demographics ahto be comfortable working with English Language Learners and special needs
students.

Selection Criteria

DCISM is committed to recruiting and retaining a diverse faculty, staff, and administration. In
order to realize the DCISM mission and visioneaucators will be identified based on their
proven track record.

Incentive and Reward System

As a primary incentive for all educators in the school, the DCISM administration is committed to
providing a respectful, higfunctioning, collegial climate andutture that includes powerful
relationships with students and families. Additionally, we are committed to leveraging
innovation status in order to create the systems and structures to maximize efficiency through
embedded planning structures, which wilballfor our faculty and staff to maintain a healthy
life/work balance.

In partnership with the DCIS Foundation and other partners, DCISM faculty may have
opportunities to travel abroad both with and without students during their tenure at the school.
During these excursions, faculty will be asked to design stanttaskd units of study that

incorporate travel experiences, global perspectives, and resources to expand the student learning
experience.

B. Teacher Retention
DCISM will create an environmeftitat fosters staff of all experience levels, continually
develops their skills, and allows for leadership opportunities that showcase staff expertise.

We believe staff retention is critical to student achievement and sustaining strong school

culture. Therefore, we are committed to creating systems which value staff expertise and support
opportunities for leadership in their own profession, including but not limited to: staff

satisfaction surveys which allow opportunities for staff feedback and voiceisiaemaking
processes, teacher leadership roles, mentoring opportunities, monetary compensation, and
allowing for professional judgment in instructional decisions. By spurring staff members to rely
on their teams, have a voice in decisions affectingtheol, and continuously reflecting on

their practice, DCISM will create an environment where staff can begin their careers, develop
their skills, and share expertise. Teachers and staff members who leave DCISM will be asked to



compl et e an ithewlisarve t® befp the school kwddership to further improve and
target retention efforts and increase staff satisfaction.

C. Teacher Coaching

Coaching and feedback cycles are an integral part of the success at DCISM. Administrative and
Teacher Leagls support teachers by reviewing student academic daessan planning,

supporting classroom management, and supporting implementation of culturally responsive and
social justice pedagogy. DCISM will use notable best practice and instructionalisg &tem

sour ces such Teachllke aChanypemook,\to’ ceach teachers on the
implementation and refinement of effective planning and execution.

DCISM teachers will also receive content specific coaching and training using notable coaching
st at egi es as lieveradgedeadershipeok aviich sontains protocols and tools
from the observation and feedback cycles.

DCISM will use the LEAP teacher effectiveness rubric as a framework for prioritizing growth
goals and providing professidridevelopment, coaching, and support. Teachers will receive
feedback at least every two weeks through full, partial, or walkthrouges administrative and
teacher leaders will be assigned a caseload of 6 to 8 teachers to conduct observations, coaching,
and feedback based on the LEAP teacher effectiveness. Teachers will receive frequent (every
other week) observations, coaching and feedb&wkiew of unit and daily lesson plans, review

of student achievement data and Student Learning Outcomes (SL@3pwmitl be a regular part

of the supervision and coaching conversations as a way to ensure that DDI is having impact on
instruction and improving student outcomes.

At DCISM, the goal is to provide teachers time to practice, learn and develop withfecspeci

focus so that teachers feel supported and grow instructionally, norm as an instructional
leadership team and gather data on teacher progress and professional development needs, and
ensure that coaching impacts student outcomes by setting goals foingahat are aligned to
professional development and content/data team work. The DCISM Observation and Feedback
expectations to conduct 20 LEAP observation and feedback events (Full, Partial, Walk
Throughs, Lesson Plan Review) per teact@vaching convesations will be entered in the

LEAP application tool to ensure streamlined support for each teacher.

The DCISM school principal is the primary instructional leader who will support Assistant
Principals, Deans of Instructions, and Teacher Leaders torircdach teachers in ensure
rigorous, targeted and reflective instructional and planning practicesidition, the DCISM
principal will work with the administrative and teacher leaders to calibrate and norm on LEAP
indicators. The Instructional Leadship Team composed of the administrative and teacher
leaders will formally meet weekly to focus on the following elements:

D. Evaluation of Staff:

DCI SM uses the LEAP evaluation system framewo
performance managemt system. Each teacher is responsible for fully participating in school

wide professional development units of study in pedagogy and content. Each year, individual



teachers are additionally responsible for completing a professional learning planditked t
school improvement goals and the LEAP Framework. Teachers will also measure their progress
in delivering GP&ligned instruction. Teachers meet with an assigned administrator and/or
teacher leader to refine goals, review related LEAP rubrics andrdeéecriteria for success.
Building walkthroughs as well as partial observations form the basis of evaluation in addition to
formal LEAP observations. Professional development, such as weekly staff meetings; 1:1 job
embedded coaching, data teams/ PLCeklztudies, learning walks, professional reading,
feedback from administration and outside consultants, and online tools, support teachers in
reaching their goals. Implementation of new practices will be monitored against student work
and achievement ressl This link is key to ensuring that the professional learning is
implemented with fidelity and that teacher assessment and evaluation is clearly connected to
student achievement results.

DCISM administrators use the DPS LEAP content for evaluating Swaffnal classroom

observations are announced and unannounced and feedback is provided durirgdollow

conferences and in writing. Additional data is collected and feedback provided during ongoing
informal classroom observations, data team observatigas, planning observations,

professional development meeting observations, parent conference observations, etc. The teacher
evaluation body of evidence also includes student perception data, professionalism standards,

and student learning objectives. A fisammative evaluation measure is determined by the

principal or principal designee (i.e. assistant principal). The evaluation schedule includes, at a

mi ni mum, one “formal” administrator observat:i
observation with fedback.

Coaching, feedback from administrative and teacher leaders and other recommended supports
help teachers grow and i mprove towards specif
responsibility to show growth with the supports provided. @oed employment is contingent

upon adequate growth in student achievement and instructional pedagogy as well as
professionalism and implementation of the innovation plan. DCISM retains the right to dismiss
employees for unsatisfactory performance for mason at any timeDismissal decisions will

be in accor dan c-ailemploymentpbliey. school ' s at

Evaluation of Non-Teaching Staff:

Non-teaching Staff will be evaluated using the DPS standard evaluation procedures and

timelines. All DCISM educirs are expected to be active participants in professional learning

communities that are charged with fostering a strong, evolving clarity about the DCISM vision

and mission. DCISM neteaching staff plays a critical role in contributing to a scivade

consistency of the basic international studies learning frameworks and school atmosphere for

students, and for ensuring continuity of service and support as well as in providing extended and

studentdriven learning opportunities. Neiraching staff includse

1 The Office Manager, secretarial staff, administrative assistants, Family Community

Liaison and Communications Director play a critical role in providing exemplary
customer service and providing a check and balance to ensure the integrity and
consistencyf attendance and course progress data.



1 The school social worker and other mental health professionals will play a critical role in
ensuring the high quality implementation of tier two and three behavior interventions in
the DCISM Response to InterventiTSS) and Positive Behavior Interventions and
Supports (PBIS) system. They will serve as mental health advocates for students, staff
and families.

1 The school counselor provides social emotional support, career and academic planning
through Individual Cager and Academic Plan (ICAP) as well as college and career
readiness preparation.

1 The school advisor/Dean of Students and Restorative Justice Coordinators will provide
proactive and reactive response to student behavior incidents and needs. These position
will also provide teachers and staff with ongoing support in effective management and
discipline practices.

1 School paraprofessionals will provide both instructional and management support and
supervision.

1 Technology specialist will assist in both the manance and ordering of technology as
well as overall development and integration of technology into the instructional
programming.

DCISM will continue to utilize independent contracts to expand and target student services and
support as well as professial development for staff. DCISM has relationships with multiple
communitybased organizations who will be-tacilitating career and interest explorations that

will provide students with concrete examples for how their unique skills and interestséransla
into adult work in the real world.

DCISM will continue to broaden school staffing to potentially include youth development

specialists, instructional coaches, virtual mentors, etc. based on student and/or staff need. All
DCISM nonteaching staff will Bve opportunities to collaborate with faculty in order to provide

a coherent, personalized standard of service and support for all students. DCISM believes that by
fully integrating the nosteaching staff in providing academic and social emotional supports

ALL student s’ l i kel i hood of success wil/ i ncr
flexibility to think creatively about noteaching staff roles and responsibilities and to direct their
energies to specific student needs.

E. Professional Bevelopment:

Jobembedded staff development is an expectation at DCISIMclassroom teachers are

expected to participate in at least one gtiadel or content meeting per week and to work
collaboratively with colleagues to plan for weekly instructimgjuding integrated units of study
framed by the GPS Framework (See attachment for the GPS FrameWaily) common team

planning time is to be used for this purpogelditionally, many teachers are involved in

individual or group coaching based on tesrdeader and administrator schedulBsofessional
Development focuses on the development of teacher understandings and practice that will impact
student achievement.

Ongoing professional development is provided during summer retreats, weekly staffmeet
after school, common daily plan times, and on



days. Professional Development areas of focus may inclu88N Modules, llluminate

assessments, Literacy Design Collaborative (LDC) units, ELL best practmetgentspecific

topics, Culture of Excellence best practices, and Integrated Units of Study.

DCI SM"s professional culture is driven by the
understandings for consistency across the school and also have persoraiized le

experiences. DCISM administrative and teacher leaders are committed to directing professional
development to specific teacher needs using differentiation, trend data, and other school
measures. DCISM administrative and teacher leaders will minicoiziision and increase
productivity through consistent implementation of embedded time for planning, peer
observations, analyzing student data, developing student interventions, celebrating victories, and
keeping one another accountable for our commitments

Lastly, DCISM will maintain a growth orientation towards all learners that is honest about the
data, but nogudgmental and solution focused. DCISM expects for our personalized and
professional adult culture to have a direct and positive impact aarsesistudent

growth. Professional Development focuses on using data to inform instruction to meet the needs
of all learners. Administrative and Teacher Leaders and teachers determine {ieldigh
instructional strategies that will lead to increasedigiency. To support ELL learners, teachers

will discuss how to modify these higheld strategies to make them more comprehensible for

ELL learners (i.e. graphic organizers, sentence starters, oral rehearsal, modified content text,
cooperative learning).

The administrative team meets frequently (currently monthly) with District leadership. In
addition to coaching, District level department partners from FNE Assessment Support, Human
Resources, Budget, and Legal provide high quality support.

Evaluation of Professional Development:

DCISM administrative and teacher leaders will evaluate effectiveness of professional
development on an ongoing basis. The effectiveness of professional development will be
measured in two ways:

1 By observing practices put intogage from PD sessions, calibration through coaching
alignment, and most continued student growth in achievement in all content areas.

1 Professional development exit tickets to be completed after each session by teHubers.
exit ticket will provide an opptunity for teachers to give direct feedback about the
session and determine if the session learnings will immediately impact their instruction
and increase their professional practiCEhe exit tickets will also allow staff to seek
additional support gorovide suggestions for next steps.

Section V. GOVERNANCE & FINANCE

A. Governance Philosophy:



As stated in the DCISM mission statement, we believe it is the combined responsibility of
teachers, parents, students and community members to creaeaadafimulating school
environment. Supporting this mission requires a focused, participatory, and streamlined
governance structure.

The original innovation plan indicates one combined school advisory board and leadership team.
However, our current prace and our plan for this innovation plan renewal is three separate
groups. Our Instructional Leadership Team (ILT) is made up of our administration and senior
team leads along with ELD, Science and Team speciali$tsir main focus is the instructional
decisions, coaching and support for teach@msr School Leadership Team (SLT) is comprised

of teachers and administrators who meet weekly to make sbheet decisions related to
curriculum, instruction, and professional development, including theianestd monitoring of

the Unified Improvement Plan (UIP). Our School Advisory Board (SAB) is comprised of
parents, students, community members, teachers, staff members and administrators. The SAB
serves to advise school administration as it relates toniogation plan, implementation of our
vision and mission, budgeting, staffing, and our UTie School Advisory Board meets

monthly (or as neededAs we see opportunities to utilize our innovation status to maximize
student achievement and progressamhour mission and vision, we go to these teams for
support.

Instructional Leadership Team (ILT):

Our Academic and Ed Program Leadership Team or Instructional Leadership Team (ILT) is
composed of administration and senior team leads along with ELvcBaad Team
Specialists and meets weekly.

Key responsibilities of the ILT include:

9 Reinforce the school mi ssion and vision by
curriculum, strategic direction and staffing

1 To help create schowelide consistency géractice, coach and support teachers
(especially new teachers)

T Conduct classroom observations

1 Provide feedback to the teacher after the observation

1 Define, plan, and deliver targeted professional development

School Leadership Team (SLT):

Our SLT currentlyincludes administrators, teacher leaders and content team leaders, with
representation from all grade levels and content areas. The SLT will be involved in the
implementation of the innovation plan. The SLT monthly and in conjunction with the ILT.

Key responsibilities of the SLT include:
1 Monitoring growth of the school instructionally/academically along its intended
international studies vision, mission, and design
1 Distributing leadership opportunities beyond administration
Analyzing student achievemertd
1 Planning and facilitating professional development

=



1 Monitoring and revising the unified improvement plan and the innovation plan

Monitoring the effective and efficient use of staff time

T Making instructional decisions on behalf of the larger DCISM siiadf for the good of
the students

=

School Advisory Board (SAB):

The SAB serves as a representative voice to provide school leadership with multiple perspectives
when making decisions related specifically to the implementation of our vision, budget and
staffing as well as the innovation plan. It is extremely important to assure that the SAB is
representative of the makeup of the school and community popul@t®a.result, extreme care

will be taken to either recruit or elect members that are reflectivaragchool and provide voice

for all stakeholdersTerms for all candidates will be a minimumasfe(1) school year A one

year term will allow the SAB to recruit or elect members whose voice is essential to the efficacy
and efficiency of the teamThis will also allow for the natural ebb and flow of the different
stakdnolders represented by the SAB.

Election of SAB Team Members:

Yearly recruitment of team members will occur at the beginning of each schoolQaeach

efforts will include nominatio (either self or by other members of our school) or direct
recruitment. If there are more people interested than the amount of seats available for that
specific stakeholder group, then an election will be run to determine the representative. In
accordane with Colorado State Law, we will hold a vote as follows: Teachers will be elected by
teachers. Notteaching staff members will be elected by #teaching staff. Students will be

elected by students. Parents will be elected by pardntthe event thathere is not a significant
number of candidates, those candidates who express an interest, and meet the requirements, will
automatically be appointed to the Boattladditional representation is needed, targeted

outreach will be conducted to recruit &duhal members to serve on the School Advisory

Board. The recruitment of nerSAB members will also be utilized as needed for the purpose of
work on the innovation plan and on the staff hiring teams.

SAB Membership:

The school principal, one assistgnincipal, at least 2 middle school parent representatives, at
least 2 high school parent representatives, at least 2 middle school student representatives, at
least 2 high school student representatives, at least 1 local community organization
representate, at least 1 local business owner, at least 2 middle school level teacher
representatives, at least 2 high school level teacher representatives, at leasta2mog staff
(classified) staff members. Other members of the school community can farof hee team as
needed during innovation plan renewal and staff hiring cycles.

The SAB is strongly committed to reaching decisions by consensus. If consensus cannot be
reached, decisions will be made by a simple majority vote. If the team is splitote the
principal will be the deciding vote All SAB members agree to work together, understand and
respect many points of view, and come to acceptable agreement on issues.

School Advisory Board By.aws are currently in draft.



B. Budget and Policy Narative:

DCISM budgets on actuals versus averad@SISM will continue to follow all DPS financial

policies with the goal of maintaining a sustainable school model that integrates international
studies and new media. In order to ensure success for Sahehstaff, it is critical to assure

that that there is funding for technology refreshment and professional development in technology
integration in an international curriculum. Additionally, DCISM works alongside the DCIS
Foundation, the Internationalusties Schools Network, and multiple commu+bgsed

organizations in order to develop grants and business partnerstopsig forward, DCISM

will continue to work with teachers, students, and community members to develop innovative
business partnershigisat will provide revenue for DCISM programminBCISM wants to

continue to have autonomy to form direct Memoranda of Understandings with community and/or
business organizations subject to DPS oversight.

Allocation of Resources:

The budget is allocatddom per pupil funding (SBB), Title I, Title 1l and Mill Levy

dollars. Revenue that is not represented in the SBB is a grant from Janus Foundation in the
amount of ($140,000) to offset some of the TTO learning center expenses.

Cost Savings and Increaseéfficiencies:

Budgeting on actuals allows DCISM to target funds potentially saved on salaries/benefits to
more effectively meet the overall budgetary needs of the school including: hiring additional staff,
purchasing support curriculum such as classrobraries, enhancing technology hardware and
software, and providing travel opportunities for students and staff.

DCI SM retains the flexibilotty” iof coemidad nabids
services using the District oput menu taensure that the school receives the highest quality of
service for the lowest cost, maximizing the impact of resources.

The 612" Grade school model leverages financial efficiencies between the Middle and High
School levels.Financial efficiencies inclde but are not limited to shared World Language
Classes, specials, Professional development, and salaries of office personnel.

Financial Management Practices:

The DCISM principal will direct Dygoingéinareigle and
support is provided by District financial partners who meet regularly with DCISM administration
and the Office Manager, who oversees the technical aspects of the H8ddeadministration

and the Office Manager attend annual budget training on the txShfinancial systems and
procedures. At least once a year the DCISM SLT and SAB will provide feedback on the
development of the staffing and budget plan for the school in order to provide accountability
mechanisms necessary to implement our financaal plith fidelity to the school design and its



priorities. When necessary, the SAB will advise in determining appropriateaurde
corrections.

C. Facility

DCISM is requesting to remain at the Montbello campus for the next 3 spéa from 2017

2020 DCISM leadership has been working with the Operations Support Services department

and leaders from elmcated schools on the campus to ensure a successbdatmn experience

for all students from each schodlhe coelocated schools on the Montbettampus will continue

to host monthly shared campus meetings that are facilitated by the Operations Support Services
Department, in order to ensure that each scho
compromising programming and coordinate sharedep (cafeteria, gym, auditorium), safety

and security, and student support.

BUDGET SUMMARY

DCIS

Montbello

MS and HS 201516 201617 201718 201819 201920
Number of

Students 864 932 985 1025 1025

Per Pupil

Revenue $5,054,472.0C $5,463884.00 $5,775,055.0C $6,009,575.0C $6,009,575.0(
Average v.

Actuals $ $ $ $ $

Total Revenue $5,054,472.0C $5,463,884.0C $5,775,055.0C $6,009,575.0C $6,009,575.0(
Salaries &

Benefits $4,855,044.0C $5,211,203.0 $5,336,203.0C $5,436,203.0C $5,436,203.0C
Non-Salary
Budget $199,428.00 $252,681.0C $438,852.00 $573,372.00 $573,372.0C

Total Expenses $5,054,472.0C $5,463,884.0C $5,775,055.0C $6,009,575.0C $6,009,575.0(
Net Balance
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