
Denver Center for International 

Studies-Montbello (6-12) 

 
Preparing students to lead and succeed in a global community 

 

Innovation Plan 

Application 
 

November 2016 
Table of Contents 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

EXECUTIVE SUMMARY 

 

Section I. CULTURE  

A. Vision & Mission 

B. Targeted Student Population & Data 

C. School Culture and Student Leadership 

D. Student Discipline  

E. Student Recruitment & Enrollment 

F. Student Attendance & Satisfaction 

G. Ongoing Parent/Guardian Involvement & Satisfaction 

H. Community Partnerships to Support Students and Families 

 

Section II. LEADERSHIP 

A. Leadership Team Personnel and Structure 

B. Leadership Team Coaching & Evaluation 

C. School Personnel Structure 

D. Employment Policies 

E. Operations – Transportation 

F. Operations Safety and Security 

G. Operations – Food Services 

 

Section III: EDUCATION PROGRAM 

A. Pedagogy 

B. Curriculum 

C. Scope and Sequence 

D. Class Size 

E. School Schedule & Calendar 

F. Progress Monitoring and Assessment 

G. Academic Intervention & Acceleration 

H. Promotion & Retention Policies 

I. English Language Learner Instruction 

J. Students with Disabilities 

K. Gifted and Talented Students 

L. Supplemental Programming 

 

Section IV: TEACHING 

A. Teacher Recruitment and Hiring 

B. Teacher Retention 

C. Teacher Coaching 

D. Teacher Evaluation 

E. Professional Development 

 

 

 

Section V. GOVERNANCE & FINANCE 



A. Governance Philosophy 

B. Budget & Policy Narrative 

C. Facility 

D. Parent/Guardian & Community Support for the Application 

 

Section VI. DPS Policy Waivers 

 

Collective Bargaining Agreement Articles Waivers 

 

State Statute Waivers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



November 15, 2016 

 

Dear Superintendent Boasberg, DPS Board Members, and Colorado State Board Members, 

 

It is with great enthusiasm that we present to you this innovation renewal plan for Denver Center 

for International Studies at Montbello for your review and approval. Our renewal team of 20+ 

members consisted of school administrative leaders, teacher leaders, support staff, student 

leaders, families and community members. Their dedication, hard work and commitment to this 

process helped create a renewal plan that focuses on key principles fostering innovation for our 

school community in order to prepare students to lead and succeed in the global community.   

 

The DCISM Innovation Renewal Plan development process has included three distinct 

components.  In part one (September 2016) Principal, Julie Murgel conducted extensive analysis 

of the implementation and impact of the original DCISM innovation plan, consulted with the 

school advisory board and researched national best practices in order to determine what revisions 

were necessary for the renewal plan.  In part two (October-November 2017), the school refined 

and updated the plan.  The last step, the plan was vetted with school staff and community 

members in order to conduct a new vote and make final revisions to the plan before the February 

1st, 2017 submission date. Recommended changes from the review were incorporated into the 

plan and a final vote was conducted on Feb 3.   

 

Through the collaborative design process, we have had many opportunities for feedback and 

input that has led to a much stronger plan. The renewal plan allows us to: 

 

1) implement a rigorous, research based, innovative educational program that prepares students 

for college and career and global competence through social justice and cultural responsive 

pedagogy.   

2) design the instructional day and school year to maximize student learning  

3) recruit, develop and retain talented and dedicated teachers and leaders who match the ISSN 

teacher and leader profiles.   

 

Please feel free to contact me directly if you have any questions regarding our renewal 

application. We look forward to your thoughts and partnership in our continual development.   

 

 

 

Thank you, 

Dr. Julie Murgel 

Principal 

DCISM (6-12) 

 

 

 

 

 

 



EXECUTIVE SUMMARY  

 

School Name:  Denver Center for International Studies at Montbello (DCISM) 

Configuration:  6th to 12th Grade 

Model:  International Studies School 

Region:  Far North East Denver-Montbello Campus 

Primary Contact:  Julie Murgel 

          720-423-5914 

                                Julie_Murgel@dpsk12.org 

 

Student Enrollment 

Grade 2014-2015 

(actual) 

2015-2016 

(actual) 

2016-2017 

(actual) 

2017-2018 

(capacity) 

2018-2019 

(capacity) 

6th 124 142 153 150 150 

7th 135 140 152 150 150 

8th 123 138 151 150 150 

9th 159 151 142 150 150 

10th 102 135 136 150 150 

11th 93 85 115 125 150 

12th 77 83 83 110 125 

TOTAL  813 864 932 985 1025 

 

Student Demographics 

 FRL%  SPED 

% 

ELL %  Hispanic 

Latino %  

African 

American % 

Other %  White 

% 

MS 93.8% 13.1% 71.4% 80% 12% 6% 2% 

HS 85.4% 11.5% 76.1% 80% 14% 3% 3% 

 

 

Executive Narrative: 

In the summer of 2010, the original Denver Center for International Studies-Montbello (DCSIM) 

Innovation Plan was modeled on the original DCIS campus in downtown Denver, which was a 

founding school within Asia Society International Studies School Network (ISSN).  The ISSN 

entity, the design model, program beliefs, and community profiles are described below.  

 

The decision to join the ISSN network and establish a school plan using the design matrix was 

based on research documented by the Consortium for Policy Research in Education and 

Hopothesi, Inc.  The research analyzed ISSN data from 2004-08, comparing results from ISSN 

schools to out-of-Network schools with similar demographic profiles within the same school 

districts. The study found that across grade levels and core subject areas of English, math, 

science and social studies, ISSN schools showed greater academic achievement in 85% of all 

cases.  In 2014, the DCISM Innovation Plan was renewed for 3 years.  Currently the school is 

seeking to again renew its Innovation Status for the 2017 to 2020 school-years.   

 

 



DCIS at Montbello prepares students in Grades 6-12 for college, career and life by helping them 

understand how to seize the countless opportunities the world has to offer. By graduation, every 

DCIS at Montbello student will be multilingual, inter-culturally competent and prepared to solve 

problems and lead communities worldwide with knowledge and compassion. 

 

To empower and equip students to thrive in our increasingly complex world, DCIS at Montbello 

offers a globally minded approach to education that combines rigorous academics, intercultural 

interaction, public service, travel opportunities – and extracurricular activities that are a whole 

lot of fun. Our students are specially prepared to tackle 21st-century challenges because they are 

outstanding communicators. DCIS at Montbello students receive intensive instruction in world 

languages and the creation and use of technology. They are regularly challenged to hone their 

communication skills through collaborative public-service projects at our school, in our city, 

across our nation – and around the world. 

 

International Studies School Network (ISSN): 

In 2003, the Asia Society worked in partnership with school districts and charter authorities 

across the United States to create a national network of design-driven schools focused on 

developing high school graduates that are college and career ready and globally component.  The 

ISSN network established shared core beliefs that were foundational to the network design.  

Community member profiles that describe the attributes of the members driving the mission and 

vision were also created.  The ISSN beliefs are outlined below and the graduate, teacher, and 

leader profiles are attached in the appendix section.   

 

The Asia Society ISSN Beliefs: 

• We believe in excellence and equity for each student. 

• We believe that each student should graduate with the knowledge, skills and dispositions to be     

   globally competent. 

• We believe that each student should leave their ISSN schooling experience as college and  

   career ready with all options open and available to them. 

• We believe that students own their learning and that the adults in the school, home, and  

   community have responsibility to foster each student’s success. 

• We believe that the school is a safe, welcoming, and collaborative place that fosters inquiry,  

   innovation, and reflection both in the school and in the broader world beyond the school walls. 

• We believe that the school is a place where learning is an ongoing process and that students  

   have opportunities to make mistakes and grow from them as an essential part of the school  

   experience. (2003, Asia Society) 

 

Global School Design Model: 

The Global School Design model is a framework that contains all components for a school 

focused on preparing students not only for college and career but also global competency.  The 

purpose of the framework is to provide a blueprint for a quality school plan, description of the 

unique school design, a guide for program implementation, in addition to, a progress monitoring 

tool for the school model to ensure continuous improvement and sustainability.  The six 

components of the Global School Design Matrix (copy in appendix) are as follows:   

¶ Vision, Mission, and School Culture 

¶ Student Learning Outcomes 



¶ Curriculum, Assessment, and Instruction 

¶ School Organization and Governance 

¶ Professional Learning 

¶ Partnerships 

 

 

CULTURE  

The competency based international studies design model of DCISM are actualized through the 

school mission and vision outlined below:  

 

Vision: 
The Denver Center for International Studies at Montbello (DCISM) will be nationally recognized 

for our academic achievement, student empowerment, innovative international studies 

educational program, vital community partnerships, and students’ global positive impact. 

 

Mission: 
The Denver Center for International Studies at Montbello’s mission is to create a diverse, 

respectful, and socially responsible community of learners where students and teachers are 

honored as globally competent individuals and are actively involved in improving our rapidly 

changing world. We are committed to inspiring and empowering students to make critical 

decisions about their futures with the knowledge and skills to succeed in college and beyond. We 

believe it is the combined responsibility of teachers, parents, students and community members 

to create a safe and stimulating school environment. 

 

Denver Center for International Studies-Montbello strives to serve our diverse student population 

by creating an inclusive school culture that provides opportunity for all stakeholders to engage in 

learning opportunities that will impact our community and world.  Our school supports high 

achievement, personal growth and taking action on issues relevant to becoming globally 

competent.  We are committed to the work of living our mission as an international studies 

school with a vision for global competency that is rooted in equity and social justice.  DCISM 

expects the learning culture to have a significant and positive impact on student achievement, 

attendance, and college and career readiness. 

 

LEADERSHIP  

DCISM will staff one Principal, two Middle School Assistant Principals (AP), two High School 

Assistant Principals, an Office Manager, a Dean of Instruction and a Data Coordinator.  Of the 

two Assistant Principals at the Middle and High school level, one will be focused on Culture & 

Students and one on the Academic Program.  The school will also participate in the Teacher 

Leadership Collaborative Program and staff a team of teacher leaders. These school-leaders will 

work together to ensure that all students show dramatic student achievement gains and develop 

strong character skills to help them succeed in college and career and global competence. 

 

Each leader at DCISM must embody the following skills and characteristics:  

¶ Strong distributive leadership and collaboration skills. 

¶ Excellent communication skills, especially with students and families. 

¶ Extremely high standards for student achievement. 



¶ Cultural awareness; Knowledge and commitment to inclusivity and advocacy to 

underrepresented groups and voices. 

¶ Relentlessness; doing whatever it takes to ensure success. 

¶ Team player. 

¶ Belief in the DCISM mission and International Studies Model. 

¶ Maturity, humility, strong work ethic, sense of humor, and “can-do” attitude. 

 

 

EDUCATIONAL PLAN  

An education from DCIS at Montbello begins with the end in mind: the DCIS at Montbello 

graduate. The DCISM graduate profile embodies the following characteristics: 

¶ Academically Prepared 

¶ Prepare for Global Leadership 

¶ Effective Communicators 

¶ Proficient and Creative with Technology 

¶ Culturally Aware and Interculturally competent 

 

All of our courses, special programs and extra-curricular activities are designed to grow 

graduates who are ready for college and prepared to make a positive difference in their 

community – wherever they want that community to be.  

 

TEACHING  

DCISM seeks to hire, train, and retain the highest quality staff members, developing their 

collaborative and leadership potential as well as their instructional skills to help students 

continually increase their proficiency levels and develop strong character traits and mindsets 

reflected in the ISSN graduate profile.  To do this, DCISM leaders will focus on developing 

quality teacher recruitment and hiring process. DCISM is committed to continuing a rigorous, in-

depth hiring process and will search for candidates that best match the ISSN teacher and leader 

profiles. 

 

We believe staff retention is critical to student achievement and sustaining strong school 

culture.  Therefore, we are committed to creating systems which value staff expertise and support 

opportunities for leadership in their own profession. By spurring staff members to rely on their 

teams, have a voice in decisions affecting the school, and continuously reflecting on their 

practice, DCISM will create an environment where staff can develop their skills and share 

expertise. 

 

DCISM expects for our personalized and professional adult culture to have a direct and positive 

impact on sustained student growth.  Professional Development focuses on using data to inform 

instruction to meet the needs of all learners. Administrative and Teacher Leaders and teachers 

determine the high-yield instructional strategies that will lead to increased competencies. 

 

 

GOVERANCE 

At DCIS at Montbello we believe it is the combined responsibility of teachers, parents, students 

and community members to create a safe and stimulating school environment. Supporting this 



mission requires a focused, participatory, and streamlined governance structure.  DCIS at 

Montbello is governed by three separate entities.  The Instructional Leadership Team (ILT), the 

School Leadership Team (SLT) and the School Advisory Board (SAB).  As a Title 1 school we 

utilize the traditional funding streams to fund our programming and instruction.  As an 

Innovation International school our partners afford us the funding and wrap around services 

necessary to fulfill our mission and vision.  

 

SECTION I.  CULTURE  

 

A.  Vision and Mission 

Vision: 
The Denver Center for International Studies at Montbello (DCISM) will be nationally recognized 

for our academic achievement, student empowerment, innovative international studies 

educational program, vital community partnerships, and students’ global positive impact. 

 

Mission: 
The Denver Center for International Studies at Montbello’s mission is to create a diverse, 

respectful, and socially responsible community of learners where students and teachers are 

honored as globally competent individuals and are actively involved in improving our rapidly 

changing world. We are committed to inspiring and empowering students to make critical 

decisions about their futures with the knowledge and skills to succeed in college and beyond. We 

believe it is the combined responsibility of teachers, parents, students and community members 

to create a safe and stimulating school environment. 

 

B. Targeted Student Population & Data: 

DCISM serves 940 students from diverse socioeconomic, language, and ethnic backgrounds. 

It reached full build-out in 2015 and has graduated 2 classes of seniors.  The original 6th grade 

class that started at DCISM are currently Juniors.  

 

DCISM will continue to serve families in Far Northeast (FNE) Denver.  The school will also 

continue to participate in the FNE enrollment zone that provides a socioeconomically and 

culturally diverse student population.  In 2015, the FNE enrollment zone captured 64% of the 

high school students (4,747 students) living in the zone, with 36% choicing-out of the area to 

neighboring districts or to other Denver Public Schools zones.  In 2015, the FNE enrollment 

zone had 80.4% of middle school students (2,084 students) attend schools in the zone with 

19.6% of students choicing-out. Over the last three years, the DCISM student enrollment has 

increased every year from 813 to 864 to 931 in 2016-2017.  DCISM has also had a waiting list 

for most grade levels, particularly at the 9th grade level where there has been up to 37 students on 

the wait list. 

 

 

Student Enrollment 

Grade 2014-2015 (actual) 2015-2016 

(actual) 

2016-2017 

(actual) 

6th 124 142 153 

7th 135 140 149 



8th 123 138 155 

9th 159 151 142 

10th 102 135 136 

11th 93 85 115 

12th 77 83 83 

TOTAL  813 864 932 

 

 

DCISM will continue to provide both a middle school and high school option in FNE region of 

Denver Public Schools.  The eighth graders in the middle school will serve as a feeder for the 

DCISM high school.  The Denver Center for International Studies at Ford Elementary school in 

FNE Denver will serve as a feeder to the DCISM Middle School and continue to have priority 

seating in the 6th grade.    

 

DCISM is also home to two special education Affective Needs center programs, one in the 

Middle School and one in the High School.  In 2016, DCISM launched a Newcomers Center 

program in the Middle and High School.  We were projected to start with 6-8 students in the 

Middle and High School, however were near 30 students in each program by September 2016.  

 

C. School Culture and Student Leadership: 
Denver Center for International Studies-Montbello strives to serve our diverse student population 

by creating an inclusive school culture that provides opportunity for all stakeholders to engage in 

learning opportunities that will impact our community and world.  Our school supports high 

achievement, personal growth and taking action on issues relevant to becoming globally 

competent.  DCISM prepares students for college, career and life-long learning.  

DCISM creates challenging and supported learning environments for all students.  The school 

culture at DCISM has been intentionally designed to celebrate the diversity of our students and 

providing them with tools to take action around social justice issues.  Staff members at DCISM, 

as well as students, will represent our culture.  The intentionality around our school’s culture is 

designed to allow students to achieve the mission and vision.   

 

 

In order to allow all DCISM community members to thrive, the following community 

agreements were created: 

 

Community Agreements: 
At DCISM, we are committed to the work of living our mission as an international studies school 

with a vision for global competency that is rooted in equity and social justice.  To support us in 

our efforts we acknowledge that: 

¶ We have the right to work in an environment that encourages us to grow, learn, and 

improve. 

¶ It is our responsibility to remain open to new ideas and approaches by recognizing 

multiple perspectives. 

¶ It is our responsibility to engage in discomfort and navigate conflict so that we can push 

beyond defensiveness and remain involved in the process and work. 

¶ It is our responsibility to stay curious and embrace a life-long learner identity. 



¶ We have the right to have our voices heard. 

¶ It is our responsibility to “share the air,” which means we can recognize how much space 

we occupy and step down so that other voices can step up in a conversation. 

¶ It is our responsibility to acknowledge, affirm, and validate the lived experiences of 

others. 

¶ It is our responsibility to make time and create space for us to hear each other. 

¶ It is our responsibility to allow for both cognitive and emotional processing. 

¶ We have the right to be honest and express dissent without being attacked. 

¶ It is our responsibility to challenge ideas and not individuals. 

¶ It is our responsibility to pose a question and seek to understand before we challenge an 

idea. 

¶ It is our responsibility to own the impact of our words and actions regardless of our 

intentions. 

¶ It is our responsibility to “call in” to dialogue/conversation, and resist “calling out” in 

ways that alienate and shut down others.  

 

The norms and practices of standards based instruction through an international lens will drive 

school culture and provide options for personalization and presenting authentic work in multiple 

venues. These elements of the school’s culture carry over into the design of lessons, master 

schedules, professional development plans, and the physical plant. In each instance, learners are 

able and expected to move fluidly between individual explorations and idea creation, to small 

group teams, to whole class discussions, to international explorations and action. 

The variety of interactions, collaboration and venues creates a learning environment that is 

characteristic of college and career life. Innovation status supports this style of learning 

environment by allowing flexibility of schedules and time, ensuring that student experiences and 

student work produced outside of the school day counts. 

 

DCISM believes that the relevance and variety of our learning opportunities creates an 

environment where students want to actively engage and present their new understandings and 

creations. DCISM expects the learning culture to have a significant and positive impact on 

student achievement, attendance, and college and career readiness. 

 

In order to support students’ learning within DCISM’s intentional school culture, students will 

adhere to common expectations for dress through the use of a uniform.  These expectations vary 

slightly from middle school to high school, but provide general consistency through all grades.  

 

The DCISM Core Values: 
The DCISM Core Values create the framework that guides how all adults and students behave as 

individuals, what we expect from one another, and how we reflect on our growth as an 

organization.   

 

Our LEADERS Core Values are: 

Love – Our love is for the community we serve.  It is radical and class us to a higher humanity. 

Empathy – Our capacity for empathy reflects how vastly we can see the world.   It is build when 

we recognize different perspective.  



Accountability  – Our accountability stars with the expectations we hold for ourselves.  We 

model the high expectations we have for other.   

Dynamic community – Our dynamic community is more than diverse.  It strives for inclusivity 

and invites difference to the table.  

Equity  – Our commitment to equity is lived through more than words.  It ca be seen in our daily 

actions as individuals and our operations as a school.   

Respect – Our respect is seen in how we treat others.  It builds a culture for trust and integrity.  

Social justice – Our work is social justice.  It is how we live our mission and vision as an 

international studies school.   

 

Restorative Approaches Philosophy: 
DCISM’s school culture is based on the implementation of restorative practices. Restorative 

Practices have shown to be successful across the nation and in Denver Public Schools in cutting 

out-of-school suspension rates and dramatically reducing disproportionality in discipline 

outcomes. The article Restorative Practices: Fostering Healthy Relationships & Promoting 

Positive Discipline in Schools; A Guide for Educators (schottfoundation.org) describe 

Restorative Practices as: 

 

 
 

¶ Building healthy relationships between students and educators 

¶ Reducing, preventing and improving harmful behavior 

¶ Repairing harm and restoring positive relationships 

¶ Resolving conflict, holding individuals and groups accountable 

¶ Addressing and discussing the needs of the school community 

 



DPS’s Student Equity and Opportunity department describes restorative approaches (RA) to 

discipline as a philosophical approach based on the premise that wrong-doing is best addressed 

through identifying the harm done through one’s actions and creating steps to repair the harm.  

Rather than punishment of wrong-doers, RA focuses on creating an opportunity for the wrong-

doer to make things right with those harmed and the community as a whole. 

In order to create a culture of responsibility and personal accountability, DCISM uses restorative 

approaches to address disciplinary issues. Students and staff make mistakes, but learning how to 

address them and use them as opportunities for learning is what matters most. The common 

expectation surrounding all disciplinary issues will require that the student or staff member 1) 

acknowledge and accept responsibility for his or her mistake, 2) apologize and make restitution 

to the parties affected by the mistake, and 3) do everything in his or her power to make sure that 

a similar mistake does not take place again. 

As another aspect of the restorative approaches philosophy, when a teacher or staff member has a 

disciplinary situation with a student, the teacher will work to address the problem with the 

student by using the least invasive intervention (i.e. warning, teacher/student conference, parent 

notification, written reflections). Staff who are hired at DCISM will receive support in 

developing their use of restorative approaches to discipline. Coaching/observation/feedback 

cycles of classroom teachers will allow for immediate and personalized support to teachers to 

develop strong and healthy classroom management and environments. 

DCISM also utilizes Restorative Approaches Coordinators, one in middle school and a second in 

high school, to support the resolution of conflict or disciplinary issues.  The RA Coordinators 

work to identify students pro-actively who may benefit from small group interventions to 

develop conflict resolution skills.  They also provide training to staff members regarding how to 

integrate the RA approach into the least invasive interventions they provide when working with 

students.  The RA Coordinators support DCISM community members when conflict has 

occurred, allowing for the harm to be repaired. 

Student Leadership: 

DCISM will create leadership opportunities for students at all grade levels in order to promote a 

learning environment where students have a voice.  DCISM will provide globally competent 

leadership opportunities for all individuals who aspire to lead and continuously improve and 

learn from our own community as well as communities around the world.  High School Student 

Leaders will value the four domains of investigating the world, weighing perspectives, 

communicating ideas, and taking action.  Students will demonstrate their knowledge of social 

justice, diverse perspectives and the unlimited potential of education in a variety of ways that 

will broaden our area of impact from within Montbello. 

 

High School Student Leadership: 

The High School’s leadership will be driven by the student leadership class.  Each spring 8th-

11th graders will run and apply for student leadership opportunities in the student council. Grade 

level and student body Presidents will be voted on and elected by the student body. Additional 



commissioner positions will be filled through an application and letter of intention.  Student 

leaders will meet as a class with the goal of empowering student voice at DCISM and making all 

student feel heard. 

 

Mission of Student Leadership: 

DCISM’s student leadership will be dedicated to the development of a student body as strong, 

innovative, and globally impactful individuals who embody humility, collective wisdom and an 

unbiased passion for equity. 

 

The Values of Student Leadership: 

Communication: Student Leaders will be invested in being articulate about what they need to 

both staff and administration. Student Leaders will be willing to openly listen to feedback and 

engage in dialogues that will provide mutual understandings, compromise, and the ability to 

progress towards goals. 

 

Advocacy: Student Leaders will act as the voice of the student body and use their position to 

communicate the wishes of all students to administration, staff, and the community. They will 

weigh perspectives of all parties. 

Accountability: Student Leaders will be committed to being dependable, integral, and humble 

embodiments of physical reassurement to the student body, faculty and staff. 

Jollification: Student Leaders are dedicated to ensuring that in the midst of all adversity, we must 

value the innocence of simply having fun. Students Leaders will stay positive and enjoy DCISM 

school in its evolving form. 

Regional Student Leadership 

Student leaders will participate in regional Far Northeast activities such as Homecoming. 

DCISM student leaders will attend after school meetings with students from other FNE schools 

in order to collaborate in planning and share ideas.   

 

Middle School Student Leadership: 

Middle School will strive to create their own student leaders to empower student voice in grades 

6-8 and to prepare student to be part of the high school student leadership team. Middle School 

Student Leaders will value the four domains of investigating the world, weighing perspectives, 

communicating ideas, and taking action. 

 

School Ambassadors: 

DCISM Student Ambassadors will be selected through an application process each semester. To 

apply, students must maintain at least a 3.5 GPA, 93% attendance, and be in high standings with 

faculty and staff. Student Ambassadors will act as representatives for the school when any guests 

are visiting the campus, at community events, and during the interview process for new faculty 

and staff. 

 



Student Ambassadors are also expected to act as leaders in both our school and community, 

through emulating the L.E.A.D.E.R.S. qualities of Love, Empathy, Accountability, Dynamic 

community, Equity, Respect, and Social Justice. Ambassadors are expected to be positive role 

models for their peers and emblematic representatives to the greater community. 

 

D.  Student Discipline: 

All students deserve an education that provides daily opportunities for learning and growth. The 

development of the whole child is critical.  Each child must reach his or her full potential and 

have the supports needed to achieve this goal.  DCISM’s discipline policies support students’ 

growth when they make mistakes as well as providing a school environment that is safe.  We 

belief it is critical that our discipline policies and approaches do not disrupt a student or students’ 

education and minimizes use of out-of-school suspensions, requests for expulsion hearings, 

expulsion, and referrals to law enforcement, to the extent practicable, while remaining consistent 

with state statute, local ordinances, and mandatory reporting laws. Ο 
 

Disciplinary consequences ensure that individual students and the school community 

continuously focus on learning and growth.  Inappropriate student behavior influences the 

individual, but also impacts the larger school community.  Students must understand that they are 

a part of a greater whole and are accountable to their peers as well as the values and expectations 

of the community. Prompt resolution of problems and student/family solutions to inappropriate 

behavior is expected. 

DCISM works to eliminate disproportionality in discipline matters by supporting all students 

through restorative approaches, social justice, and social emotional support. We strive to identify 

community partnerships and mental health services to support the social emotional needs of 

students. The focus of discipline is not punitive, but to ensure all students develop the skills they 

need to be successful in our learning community. The policy equitably serves students of color, 

students with disabilities, English language learners, students identified as gifted and talented, 

and other “at risk” students by holding all students to high standards of conduct.  We provide 

differentiated support to make certain that every student meets these standards. 

The leadership team meets weekly and reviews discipline referral data to identify and eliminate 

concerns, including disproportionality among student groups.  If disproportionality is observed, 

adjustments are made to respond to and address the problem.  Consequences for negative 

behaviors are geared to keeping students in school; out of school suspensions are used only when 

necessary. 

E. Student Recruitment & Enrollment:  

DCISM will follow the District School Choice enrollment procedures.  In addition, we will 

require orientation for all 6th graders and students new to DCISM. DCIS-Montbello will work 

with the District transition liaisons to determine a different placement for students enrolling after 

10th grade who are more than a semester off track from graduating on time.  In the event that an 

alternative placement is not available DCISM will enroll these students.  

 



Students and parents will be asked to sign the Parent/Student Enrollment Letter of Agreement. 

This pledge outlines all of our agreements around the following: 

¶ Student Attendance 

¶ Student Behavior and Consequences 

¶ Academic Expectations 

¶ Teacher Instructional Commitments 

¶ Parent Engagement Commitments 

Attached is the DCISM Enrollment Agreement that clearly articulates a commitment pledge 

signed by DCISM students and parents/guardians to ensure excellence. 

 

F. Student Attendance & Satisfaction 

Attendance: 

Student attendance rates over the last 3 years has been steady at 91% in the middle school and 

87% in the high school.  In order to increase attendance during the 2016-17 school-year, DCISM 

implemented an attendance improvement strategy which is already showing an impact.  To date, 

the middle school attendance has improved to 93.4% while the high school is at 90.2%.  By 

continuing to focus on attendance strategies, DCISM will attain a strong student attendance rate. 

The core attendance strategy is based on the principle that daily school attendance is imperative 

for students to make the most of their education at DCISM, which allows them to benefit from an 

international outlook on life, contribute to our community and grow as an individual.   We 

believe that strong attendance contributes to:  increased academic success, strong relationships 

with peers and staff, building confidence and remaining on-track to graduate.  At DCISM, all 

students are expected to maintain a 95% or higher attendance rate. 

DCISM utilizes a Multi-Tiered Intervention system for attendance. Students are placed within a 

tier based on their Average Daily Attendance(ADA) percentage and receive the corresponding 

interventions in an effort to maintain or obtain a 95% or higher attendance rate.     

Tier 1: ADA 100% - 95% 

Universal interventions are implemented to ensure that all DCIS Montbello students are at or 

above 95% attendance rate overall.  

1. All students participate weekly in a protocol during International Connections/Home 

Room to progress monitor their grades, tardies and attendance.   Teachers weekly 

facilitate the grades, tardies, and attendance protocol, where students record their data 

points, goal set, identify barriers and celebrate successes with their learning family. 

2. Students maintain an attendance rate of 95% or higher during the month earn a raffle 

ticket into a drawing for prizes and privileges.  

3.  Teachers call parent/guardian after a student has missed 2 consecutive days.  Phone 

call is documented in Infinite Campus under the Conference Tab.  



Tier 2:  ADA 94.9% - 87% 

Students who fall into this classification receive graduated interventions to ensure that they 

improve their attendance rate to 95% overall.  Interventions are as follows in graduated order. 

1. Family and Community Liaison makes weekly phone calls home to parents/guardians 

to problem solve around barriers and update on attendance progress. 

2. Weekly meetings with social worker, following the Check and Connect model are 

hosted. This model assesses a student’s overall engagement around school and creates an 

individualized plan to support the student academically, socially and emotionally.   

3. A Conference with parent/guardian, student, and Engagement Officer is held to sign 

Attendance Contract and outline next steps and roles.  The Engagement Officer monitors 

the intervention and supports the family to ensure that the student is successful.  

 

 

Tier 3:  ADA 86.9% and below 

Students who fall into this classification based on their attendance rate or have exhausted the 

above listed interventions receive graduated interventions to ensure an improvement in 

attendance.  The Interventions are as follows in graduated order. 

1. Engagement Officer conducts a home visit to assist family with problem solving 

around barriers preventing the student from getting to school on time as well makes 

referrals if necessary or requested.   

2. Students participate in a weekly attendance group, which runs during International 

Connections/Home Room.  The group is led by the Social Worker/Counselor focuses 

on attendance, academic concerns and goal setting.  

3. Parent/guardian and student attends an Attendance Workshop conducted monthly by 

RJ Coordinators and Engagement Officer. 

4. DCIS Montbello social worker files a truancy petition with Denver County Courts.  

 

Satisfaction: 

The student satisfaction ratings at DCISM have increased every year for the last 2 years.  In the 

middle school, student satisfaction rates have increased from 80 to 82 then 82 to 85.  The high 

school satisfaction rates also improved from 78 to 82.  The goal for DCISM will be to meet or 

exceed student satisfaction standards with positive student response rates of 85% or above on the 

student satisfaction survey. The School Accountability Leader is responsible for conducting all 

surveys and assessments. Through weekly community meeting and Student Leadership Teams, 

DCISM leadership will progress monitor student satisfaction and ensure that programming is 

aligned to student needs and interest. 

 

 

G. Ongoing Parent/Guardian Involvement & Satisfaction 

The DCISM learning model is one that is founded on strong collaboration and communication at 

all levels and with all stakeholders.  It is especially important to work closely with our students’ 

families so that school is strengthened through this partnership.  To this end DCISM has hired 



both a Director of Communications and a Family/Community Liaison.  Effective communication 

includes, but is not limited to: our website, Facebook account, Twitter, monthly emailed 

newsletters, weekly robo-dialers with announcements, automated emails and texts, flyers and the 

electronic marquee in our parking lot, and targeted individual phone calls with updates on 

grades, attendance and behavior, and invitations to events or meetings.  It is important to us that 

our family engagement strategy a) recognizes that there are often extended family members who 

are significant adult caretakers of our students, b) that it is co-designed and co-created by 

parents, family members, students, and school staff, c) it embodies the school’s core values and 

global leadership outcomes, and d) that it is built on a foundation of accessibility, accountability, 

and inclusivity (three tenets of our overall communications work).  As a team, parents, family 

members, and DCISM staff will work together to provide the following opportunities for parents 

to be engaged with their child’s academic success: 

¶ Interactive conferences and student led conferences on staggered schedules to allow 

families to participate in order to support their student 

¶ Post-Secondary Readiness informational events, as well as interactive workshops to learn 

tools to support their student at home 

¶ Grade level orientations 

¶ Informal meetings with the DCISM leadership team (e.g. breakfast with the Principal) 

¶ Celebrations of Learning twice a year which allow families to interact with their student’s 

Take Action projects 

¶ Parent Appreciation Days 

¶ Fun events for parents and teachers to interact (e.g. 9th grade orientation bbq, the 

Montbello Big Do, the Homecoming Bonfire) 

¶ Parent Portal, which will allow families to track their student’s assignments, grades and 

attendance rates in order for them to support their student 

¶ Partner with Together Colorado to help families learn advocacy and leadership skills that 

will help strengthen the school 

¶ Volunteer opportunities to encourage to be involved from within the school (this would 

include but is not limited to:  SAB representatives, field trips, events, clubs, etc.) 

H. Community Partnerships 

Key to our success, as a college and career readiness and international studies school, are the 

community-based organizations (CBOs) partnering with DCISM to support the innovative and 

dynamic education model espoused by the school. 

 

We will continue to seek partners who can support DCISM and its students in the following key 

areas: 

¶ Post-Secondary Readiness 

¶ International and intercultural awareness and competence 

¶ Technology competence 

¶ Life skills 

¶ Travel opportunities 

¶ Social and emotional well-being 

¶ Service learning and volunteer engagement 

¶ Internship opportunities 



  

 

Section II. LEADERSHIP  

 

A.   Leadership Team Personnel and Structure 

Leadership Structure 
DCISM will staff one Principal, two Middle School Assistant Principals (AP), two High School 

Assistant Principals, an Office Manager, a Dean of Instruction and a Data Coordinator.  Of the 

two Assistant Principals at the Middle and High school level, one will be focused on Culture & 

Students and one on the Academic Program.  The school will also participate in the Teacher 

Leadership Collaborative Program and staff a team of teacher leaders. These school-leaders will 

work together to ensure that all students show dramatic student achievement gains and develop 

strong character skills to help them succeed in college and career and global competence. 

 

The principal of DCISM reports directly to the superintendent, or instructional superintendent 

assigned by the superintendent.  The principal's responsibilities are to the students, staff, and 

families of DCISM.  In order to be a true instructional leader, the principal, with the advice of 

the DCISM School Advisory Board (SAB), must be able to make full use of time, money and 

resources to meet the requirements of this Plan and the International Studies Design Model. In 

the event of a change in leadership, the DCISM SAB, with the agreement of the staff, will make 

every effort to secure a principal who understands the nature of the innovation status, will honor 

the provisions within the innovation plan, is familiar with the community and will adhere to the 

international studies design model.  

 

 

Teacher Leadership and Collaboration Model: 
DCISM effectively shifted from the differentiated roles model to the teacher leadership and 

collaboration model by expanding its distributed leadership model and leveraging its human 

capital in a way that more directly impacted the school mission and design model.  

 

During the 2016-2017 school year, the Teacher Leadership and Collaboration (TLC) model 

allowed DCISM to expand its team leaders from ELA and Math to all content areas and provide 

the time, structure, and support to formalize teacher leadership across the whole school. 

 

Implementing the TLC model has improved the teaching and learning at DCISM across the 

school. Leveraging the power of our most effective teachers so that they are able to remain 

within the classroom but also able to serve as models and leaders to other teachers in the building 

has increased the use of best practices within classrooms across the school. Ultimately, this has 

and will continue to increase student achievement outcomes. Utilizing teachers as leaders has 

also benefited our school through increasing teacher investment, retention, and 

empowerment.  In addition, implementing the TLC model has allowed teacher leaders to take on 

some of the responsibilities typically filled by administrative leaders, such as, LEAP 

observations and coaching of the teaching staff.  Doing so has provided the administrator leaders 

with more time to focus on identifying school wide professional development needs, providing 



feedback to all teachers, and refining their own practice while developing potential school 

leaders. 

 

The school culture and climate at DCISM is strong and grounded in the belief that all students 

will achieve and that investment from teachers, parents, and the community is critical and highly 

valued. Implementing distributed leadership has benefited the school culture and climate 

primarily because teachers are invested in the idea of shared leadership.  Increasing teacher 

collaboration, particularly between expert teachers and novice teachers, has strengthened 

relationships and increased the consistent use of best practices within the classrooms.  

 

Implementing distributed leadership through grade-level leaders has also led to teachers feeling 

increased ownership over the school culture and student engagement. Last, implementing 

distributed leadership has resulted in an increasingly reflective culture where teachers are more 

comfortable with opening their practice to others and both providing and receiving feedback. In 

contrast to typically structured professional development, using teacher leaders as coaches has 

allowed targeted and specific feedback to be provided to teachers on an on-going basis which has 

dramatically increased teacher growth and change in practice. 

 

DCISM will continue to request co-funding to provide release time to 5 Team Leads (HS Math, 

HS ELA, MS ELA, SpEd, and Social Studies). DCISM will also request funding for 9 team 

specialists: 7 grade level specialists, 1-ELD Team Specialist, and 1-Science Team Specialist. The 

school will support 2.5 FTE out of the school general fund to staff 5 team leads to each teach 0.5. 

We will commit to hiring 2.5 FTE teachers and 2 part-time teachers (2-0.5 FTEs or 1.0 FTE) 

funded from the school general fund to instruct 3 periods of HS math, 3 blocks of HS Language 

Arts, 3 blocks of MS Language Arts, 3 blocks of HS Social Studies and 3 periods of Special 

Education instruction. 

 

Successfully distributing leadership to build strong teams of teachers requires including a 

number of key activities in our schedule.  Specifically, schedules must include time for the 

following activities: 

¶ Senior Team leads to observe all teachers on his/her team during release time 

¶ Senior Team Leads to be able to provide feedback to all teachers on his/her team during 

release time 

¶ Collaborative Team Time for all teachers on the team or subsets of the team 

 

At DCISM we will ensure Senior Team Leads have time to both lead and teach by incorporating 

the following components: 

¶ Team leads will be assigned correct instructional load for his or her “teaching time” 

(including planning time) as indicated in the above schedule. 

¶ Team leads will have appropriate leadership release time (corresponding to non-teaching 

FTE allocated) as outlined in the attached school leadership structure. 

¶ Team leads will not be responsible for additional duties (i.e. lunch duty). 

¶ Team leads will have time to meet with all teachers on their team, including: 

A. Weekly Data and Content Teams 

B. Coaching sessions (1:1, small group) 

C. Time to observe teachers while they are teaching 



D. Flexibility in their schedule to model, co-plan, and support teachers in 

other ways 

 

Team leads will also have time to: 

¶ Plan their instructional leadership work, including planning for coaching, feedback, and 

logging observations. 

¶ Calibrate on feedback and observations with other school leaders. 

¶ Meet weekly with other team leads on the school instructional leadership team to discuss 

their work and support one another. 

¶ Meet weekly with the principal or another administrator who will support team lead 

development and mentor instructional leadership. An administrative leader will mentor 

the team leads, who mentor a team of 5-7 teachers. As a leadership team, composed of all 

teacher and administrative leaders, a week long summer planning session and weekly 

teacher leadership meeting will be hosted to implement and monitor the progress of the 

TLC model.  The leadership team (administrators and teacher leaders) will assess student 

data informally every week and formally every 9 weeks to determine differentiated 

support for each team of teachers and students as needed. Administrative leaders will 

gather feedback through surveys and observations of the teacher-team leaders along with 

monitoring the LEAP teacher scores to assess the school wide teacher effectiveness. 

 

 

Principal  
The principal leads the school both academically and with regard to school culture.  The 

principal will be a leader of leaders.  

 

Responsibilities of the principal will include but are not limited to: 

Student Achievement 

¶ Lead and oversee the school’s instructional international studies program according to the 

school’s coherent school design, using a clear protocol for ongoing decision-making to 

ensure all development is consistent with that design. 

¶ Analyze data with administrative and teacher leaders regularly to maximize student 

performance. 

¶ Ensure that every student shows dramatic achievement gains and that the school meets 

the ambitious performance goals aligned to college and career readiness and global 

competency.  

 

 

Leadership Development and Evaluation 

¶ Plan appropriate professional development for all leaders. 

¶ Formally supervise, observe, and evaluate all school staff. 

 

School Leadership 

¶ Model DCISM values and set the standard for professional behavior. 

¶ Supervise the APs, Dean of Instruction, Data Coordinator, International Studies 

Coordinator, and Office Manager. 

¶ Create a data-centered and achievement-oriented school culture. 



¶ Cultivate positive relationships with families and the local community. 

¶ Interview and select teachers and leaders. 

¶ Communicate regularly with teachers, families, and students. 

¶ Collaborate with Student Leaders on school activities, school culture, and morale of the 

student body.  

¶ Ensure that the school runs smoothly, efficiently, and on budget. 

 

Skills and Characteristics 

¶ Strong distributive leadership and collaboration skills. 

¶ Excellent communication skills, especially with students and families. 

¶ Extremely high standards for student achievement. 

¶ Cultural awareness; Knowledge and commitment to inclusivity and advocacy to 

underrepresented groups and voices. 

¶ Relentlessness; doing whatever it takes to ensure success. 

¶ Team player. 

¶ Belief in the DCISM mission and International Studies Model. 

¶ Maturity, humility, strong work ethic, sense of humor, and “can-do” attitude. 

 

Educational Background and Work Experience 

¶ Master’s Degree is preferred.  

¶ Preferred specialization such as education, administration, curriculum, instruction, and 

school culture preferred.  

¶ Three (3) or more years of progressive educational experience.  Prior supervisory 

experience is strongly preferred.   

¶ Fluency (reading, writing and speaking) in Spanish, desired. 

¶ International experience desired. 

 

 

APs (Academic Emphasis) 
The Academic Assistant Principal(s) will work to ensure that every student reaches ambitious 

targets for school-wide levels of mastery. The AP will coach a portfolio of teachers and 

frequently own a particular content or grade level. 

 

Responsibilities of the AP (Academic Emphasis) include, but are not limited to: 

 

¶ Ensure high student achievement 

¶ Set clear, measurable, motivating goals at the beginning of the year for every grade/core 

content and every class; ensure team is brought into the goals and feels motivated by and 

accountable to them; keep goals front and center and regularly assess student progress 

toward them; never make excuses when goals aren’t met but rather rally the team to 

improve and recommit to achieving them. 

¶ Plan the instructional schedule and curriculum in partnership with principal and DCISM 

SAB based on school-specific data and results. 

¶ Analyze school-wide data regularly with the principal and champion effective 

instructional data practices and assessments. 



¶ Manage the interim assessment process to ensure that teachers are using data to drive 

instruction and run high-impact interim assessment data debriefs. 

¶ Ensure that systematic interventions occur whenever students are struggling; monitor 

quality and effectiveness of interventions to ensure they are rigorous, disciplined, and 

high-impact. 

¶ Coach teacher leaders and teachers toward instructional excellence 

¶ Identify clear learning goals for teachers, create and execute on development plans using 

a range of coaching strategies and improve teacher effectiveness; systematically develop 

a team of great coaches. 

¶ Provide hands-on coaching to a portfolio of teachers and help them master the Effective 

Teacher Criteria outlined in the LEAP framework. 

¶ Observe lessons and provide on-going, specific, actionable, positive and constructive 

feedback that ensures the teacher can translate the feedback into improved instruction and 

fosters a “we’re on the same team” feeling. 

¶ Effectively plan both full units and individual lessons with teachers, guiding them 

through the entire backwards planning process. 

¶ Facilitate high quality professional development 

¶ Accurately identify and prioritize professional development needs through careful 

analysis of student data, teacher growth areas and school goals; maximize the impact of 

formal PD time and ensure that all sessions are thoroughly and thoughtfully planned, 

engaging and actionable. 

¶ Design and run high-quality professional development sessions. 

¶ Write thorough, thoughtful, actionable annual growth plans for all the teachers. 

¶ Work with each team member to set clear, measurable, outcome-oriented academic goals 

for the year and plan professional development opportunities around those academic 

goals 

¶ Serve as an active member of the ILT, SLT, and SAB 

¶ Reinforce the mission with staff and inspire them to act on the mission every single day; 

exude urgency, excellence, and optimism; use the mission as a litmus test for school-

based decisions and to provide focus when prioritizing what will have the greatest impact 

on students; instill staff with a feeling that they are contributing to something greater than 

themselves. 

¶ Reflect on actions and adjust behavior and systems accordingly; ask regularly for 

feedback; model humility and admit mistakes; seek out thought partners. 

¶ Maintain robust personal organization system that ensures all tasks or “To Do” items are 

captured, prioritized, and ultimately accomplished; plan each day and week to ensure that 

top priorities are addressed and accomplished on time. 

¶ Partner with AP (Culture Emphasis), Dean of Instruction, and Data Coordinator to 

support efforts in character development and school culture and to facilitate meetings 

with parents when discussing a student’s academic progress. 

¶ Support teacher leaders in developing their leadership skills. Support the success of an 

International school; share practices with other school leaders; provide input to improve 

the international studies program. 

¶ Collaborate with student leadership on student related duties such as analyzing school 

wide trends, recognition and celebration events, building teacher student relationships, 



building and maintaining systems to ensure joyous, culturally responsive, and 

achievement-orientated school culture.   

 

Skills and characteristics 

¶ Knowledge of essential content, standards, and highly effective teaching strategies in at 

least two subject areas 

¶ History of effectively coaching both new and experienced teachers 

¶ Strong instructional, classroom management and discipline skills 

¶ Excellent communication skills 

¶ Cultural awareness; Knowledge and commitment to inclusivity and advocacy to 

underrepresented groups and voices and effective positive intercultural communication 

skills. 

¶ Belief in the DCISM mission, innovation model and DCISM core values 

¶ Maturity, humility, strong work ethic, sense of humor, and “can-do” attitude 

 

Educational background and work experience 

¶ Master’s Degree is preferred.  

¶ Preferred specialization such as education, administration, curriculum, instruction, and 

school culture preferred.  

¶ Three (3) or more years of progressive educational experience.  Prior supervisory 

experience is strongly preferred.   

¶ Fluency (reading, writing and speaking) in Spanish, desired.   

¶ International experience desired. 

 

 

APs (Emphasis-Culture and Students) 
The AP (Culture & students) leads the school-wide efforts to build and maintain a strong, 

positive, achievement-oriented school culture where students grow in a warm and supportive 

environment. The AP creates behavior systems for the school and models how to establish 

strong, mutually respectful relationships with students and families. 

Essential functions of the AP (Culture & students) include, but are not limited to: 

¶ Build and maintain systems to ensure a joyous, culturally responsive, and achievement-

oriented school culture.  Possess incredibly clear vision of what great school culture looks 

like and regularly articulate this vision to students and staff. 

¶ Write, update and maintain systems and policies for attendance, entry, class transitions, 

cafeteria usage, lunch, bathroom usage, community meetings, dismissal and homework. 

¶ Plan and implement a behavior management system with meaningful incentives to 

reward good behavior, effective consequences to correct misbehaviors, and a restorative 

justice component. 

¶ Analyze school-wide trends around attendance, behavior, homework, and class 

transitions and develop and lead initiatives to address challenges. 

¶ Lead school culture and character development 

¶ Persistently, insistently, and consistently reinforce school’s high expectations for student 

behavior with all students all the time; always sweat the small stuff and never give up on 

a student or on fixing a “broken window.” 



¶ Invest students and parents in DCISM’s goals and core values; ensure that all students 

care deeply about their Montbello community, about their own academic performance, 

about graduating from college, and about becoming the next generation of global leaders 

in their community; and ensure students find joy in learning and have fun. 

¶ Conduct regular school culture and equity walkthroughs to maintain a high bar of 

excellence. 

¶ Train staff in classroom management, student engagement and family involvement. 

¶ Lead recognition and celebration events (e.g., for perfect attendance or academic 

achievement) and other school-wide culture-building activities. 

¶ Implement and lead restorative justice practices.  

¶ Create individual plans for students with behavior challenges; partner with teachers to 

provide extra interventions.  

¶ Coach a portfolio of teachers in instruction and the establishment of 

expectations/routines. 

¶ Help teachers build effective relationships with students and parents. 

¶ Lead family engagement activities 

¶ Engage families in support of the school’s goals; create a culture and an expectation so 

that teachers reach out to parents and enlist their proactive support in the dream – and the 

hard work – of getting all our scholars to college; build strong relationships with parents. 

¶ Create and lead the family orientation process, meeting one-on-one and communicating 

regularly with new parents to introduce them to the school’s culture and priorities. 

¶ Coordinate the activities of the Family Community Engagement Team. 

¶ Establish protocols and best practices to ensure that teachers communicate regularly with 

parents. 

¶ Serve as an active member of the ILT, SLT, and SAB 

¶ Reinforce the mission with staff and inspire them to act on the mission every single day; 

exude urgency, excellence, and optimism; use the mission as a litmus test for school-

based decisions and to provide focus when prioritizing what will have the greatest impact 

on students; instill staff with a feeling that they are contributing to something greater than 

themselves. 

¶ Maintain robust personal organization system that ensures all tasks or “To Do” items are 

captured, prioritized, and ultimately accomplished; plans each day and week to ensure 

that top priorities are addressed and accomplished on time. 

¶ Partner with the AP (Academic), Dean of Instruction, and Data Coordinator in 

championing effective instructional data practices for assessment and effective planning. 

¶ Partner with Office Manager to ensure smooth entry, dismissal and transit to and from 

school. 

¶ Support teacher leaders in developing their leadership skills. 

¶ Collaborate with student leadership on student related duties such as analyzing school 

wide trends, recognition and celebration events, building teacher student relationships, 

building and maintaining systems to ensure joyous, culturally responsive, and 

achievement-orientated school culture.   

 

Skills and characteristics 

¶ Strong instructional, classroom management and discipline skills 

¶ Focus on a systems-oriented approach to student, classroom and school culture 



¶ History of building successful relationships with adults and students 

¶ Excellent communication skills 

¶ Excellent social justice and culturally responsive pedagogy skills 

¶ Cultural awareness; Knowledge and commitment to inclusivity and advocacy to 

underrepresented groups and voices. 

¶ Solid understanding of the international studies school design and instructional 

framework, with a grasp of how to develop teachers in the model. 

 

Education/Experience:  

¶ Master’s Degree is preferred.  

¶ Preferred specialization such as education, administration, curriculum, instruction, and 

school culture preferred.  

¶ Three (3) or more years of progressive educational experience.  Prior supervisory 

experience is strongly preferred.   

¶ Fluency (reading, writing and speaking) in Spanish, desired. 

¶ International experience desired. 

 

 

Teacher Leader: 
Essential functions of a Teacher Leader include, but are not limited to:  

¶ Coach and evaluate teachers looking at their strengths as well as what they must work on 

to improve their teaching according to the LEAP. 

¶ Lead the various data analysis teams in the school providing support and structure. 

¶ Construct plans with teachers enhancing teaching strategies utilizing the LEAP structure. 

¶ Support professional development activities that support both individual teachers and 

teacher teams in learning and applying the International Studies Instructional Framework. 

 

Skills and characteristics 

¶ Knowledge of essential content, standards, and highly effective teaching strategies in at 

least two subject areas. 

¶ Strong instructional, classroom management and discipline skills. 

¶ Excellent communication skills. 

¶ Belief in the DCISM mission, innovation model and DCISM core values. 

¶ Maturity, humility, strong work ethic, sense of humor, and “can-do” attitude. 

¶ History of building successful relationships with adults and students. 

¶ Cultural awareness; Knowledge and commitment to inclusivity and advocacy to 

underrepresented groups and voices. 

¶ Powerful knowledge of the International Studies Instructional Framework, understanding 

of its application in practice, understanding of teacher capacity-building in the 

framework, and overarching understanding of how it serves as a container for the specific 

instructional expectations for teachers. 

 

Education/Experience:  

¶ Master’s Degree is preferred.  

¶ Preferred specialization such as education, administration, curriculum, instruction, and 

school culture preferred.  



¶ Three (3) or more years of progressive educational experience.  Prior supervisory 

experience is strongly preferred.   

¶ Fluency (reading, writing and speaking) in Spanish, desired. 

¶ International experience desired. 

 

 

School Leader Profile: 
The goal of the Asia Society International Studies Schools Network (ISSN) is to graduate 

students who possess the knowledge, skills and habits of mind necessary to work and live in the 

21st century global environment. In order to accomplish this, the ISSN believes leadership 

matters. Therefore, the following is a profile of an ISSN leader (Asia Society, 2016) 

ISSN leaders are Academically and Instructionally Focused. They: 

 

¶ Demonstrate a passion for preparing students to be successful in the global world of 

the 21st century. 

¶ Facilitate the infusion of international content, issues, and perspectives into the 

culture of the school as well as into a standards-based curriculum. 

¶ Have a deep understanding of the importance of instructional leadership and model 

the use of best practices in meeting the learning needs of all students. 

¶ Engage the staff in shared study of the research to bring the best ideas to their 

learning community in order to support student success. 

¶ Model a self-reflective, continuous improvement disposition for their own growth and 

value it for all members of the learning community. 

¶ Understand and demonstrate the leadership skills necessary for effective planning and 

alignment of resources to meet academically and instructionally focused goals for all 

students as well as professional development for the staff. 

¶ Utilizes a clinical approach to the supervision of instruction supporting all staff in 

reaching the highest levels of performance. 

¶ Understand interdisciplinary instruction and support the teachers in creating cross-

disciplinary connections that foster strong literacy and numeracy development as well 

as use the arts as a vehicle for learning. 

¶ ISSN leaders are Proficient Thinkers and Problem Solvers. These leaders:  

¶ Use creative problem solving skills and resourcefulness to act on the needs of 

individual students, colleagues and the school community. 

¶ Utilize current research and data, both qualitative and quantitative, for effective 

decision-making as part of a system of continuous improvement as an internationally-

focused school. 

¶ Understand and engage complex problems, collect, analyze and synthesize 

information from a range of sources, tolerate ambiguity and uncertainty, and produce 

viable solutions as they relate to the success of the learning community. 

¶ Advise and advocate for students to support their successes and help them overcome 

challenges. 

 

 

ISSN leaders are Culturally Aware. These leaders: 



¶ Recognize, value, and respect the broad spectrum of ethnicities and cultures represented 

in the school community, utilize these assets in further internationalizing the school 

culture, and assist members of the community in valuing each other. 

¶ Recognize their responsibility to encourage a continuing diversity in the recruitment and 

sustainability of a diverse faculty and student body. 

¶ Intentionally create and hone a school culture that supports the attainment of the ISSN 

goals and the graduate profile. 

 

ISSN leaders are Aware of World Events and Global Dynamics. These leaders: 

¶ Understand and stay up-to-date on current world events, international issues, and global 

debates and provide intentional opportunities for faculty and students to increase their 

knowledge in these areas through sustained professional development. 

¶ Understand the dynamics of connecting content to global issues in authentic ways, 

encourage the use of multiple and balanced perspectives, and provide models and 

opportunities for faculty to integrate this into their teaching practice. 

¶ Consistently support the learning of world languages as a part of the curriculum for all 

students. 

 

ISSN leaders are Collaborative Leaders. These leaders: 

¶ Are excellent communicators, valuing their roles as listeners, evidence gatherers, coaches 

and supporters of high caliber learning for all students. 

¶ Understand that change is a process not an event and allow time and provide support for 

innovation to be tested and developed into sustainable practice. 

¶ Share authentic decision making opportunities with members of the staff in order to build 

their capacity as teacher leaders. 

¶ Build the collective efficacy of all school community members to become purposeful in 

conceptualizing and achieving the goals of the school. 

¶ Participate actively in the network of the ISSN, collaboratively sharing ideas and 

searching for solutions to contribute to the field of international education. 

¶ Provide the necessary leadership, time and resources for job-embedded continuous, 

intentional professional development that meets the expressed instructional needs of the 

school community. 

 

ISSN leaders are Effective Users of Technology. These leaders: 

¶ Model the use of technology to support their learning as well as the managerial functions 

of leadership. 

¶ Use technology to support data driven decision making and facilitate ongoing 

communication with the school community. 

¶ Provide the necessary training and resources for equitable access to technology and new 

media for all students to support their learning. 

¶ Provide opportunities for global connections using technology as a vehicle. 

 

ISSN leaders are Responsible and Ethical Citizens: These leaders: 

¶ Make decisions that are fair and equitable and keep the students and their learning in the 

center of all they do. 

¶ Act ethically and responsibly to support the school, its students and the ISSN network. 



¶ Are service oriented, giving back to local and global causes and modeling the ethic of 

service for the school community. 

 

 

Leadership Succession Plan: 
DCISM will utilize a leadership succession plan which engages the school’s parents and teachers 

to ensure consistency and stability in implementing the mission and vision, application, and 

development of the of the International School Design Model. 

 

The DCISM School Advisory Board (SAB) in collaboration with the Human Resource 

Department and the Instructional Superintendent will take the responsibility of defining a 

leadership succession plan.  The DCISM SAB and the Instructional Superintendent will take the 

responsibility of screening all legitimate candidates from the Denver Public Schools Principal 

pool. 

 

The SAB members, HR and the Instructional Superintendent will jointly design a rubric in order 

to evaluate candidates and invite candidates to participate in an experiential interview process at 

DCISM.  The SAB and the Instructional Superintendent will design and implement the 

experiential interview process for DCISM principal applicants.  This process will include, but is 

not limited to, evaluating a lesson, giving feedback to a teacher, presenting data and analysis 

from a previous leadership role, participating in exercises to demonstrate leadership and 

communication skills, as well as panel interviews with students, parents and teachers.  The SAB 

members and the Instructional Superintendent will design a rubric and scoring scheme for all of 

these experiences for potential principal candidates.  

 

The DCISM SAB will conduct the interviews of principal candidates and will recommend at 

least two candidates, with the support of the Instructional Superintendent, to the 

Superintendent.  If the pool of candidates is so small, such that the SAB is concerned about its 

ability to recommend two candidates, the SAB may raise the concern to the Superintendent, who 

will collaborate on possible modifications to this process, if appropriate.  After consultation with 

the SAB, the Superintendent will either select one of the two candidates recommended or ask the 

DCISM personnel committee to recommend an additional candidate for consideration.  In 

accordance with current DPS protocol, a finalist(s) will present at a community forum in order to 

provide input to the Superintendent of Schools who has final decision-making authority when 

hiring a new principal.  Denver Public Schools will remain the hiring agency for the DCISM 

principal, not the DCISM SAB, and therefore may not choose to approve and hire the 

recommend candidates of the SAB leader selection process.  The SAB is a critical advisory body 

to the Superintendent regarding principal selection.  It should be noted that the DPS 

Superintendent has the right to appoint a principal if that is deemed in the best interest of the 

school. In this event, the Superintendent is asked to clearly articulate why and how this decision 

was made at a public forum to which staff and parents are invited. 

 

In the event that Denver Public Schools terminates the principal at DCISM, the aforementioned 

process, designed and implemented by the SAB, will be used in order to find a replacement. 

 

 



B. Leadership Team Coaching & Evaluation 

Leadership Development 
All DCISM school leaders will participate in on-going coaching and professional 

development.  School leaders will attend an ISSN leadership session to understand the unique 

school model.  School leaders may also participate in development based on individual leader 

needs.  Priorities for leadership development will include culturally responsive and social justice 

pedagogy, global leadership, and English Language Acquisition.  

 

Leadership Evaluation 
DCISM will use the DPS School Leadership Framework to guide leadership coaching, feedback, 

and evaluation.  The Denver Public Schools leadership frameworks clearly support the vision 

and mission of our school. The Framework for Effective School Leadership includes rubrics for 

cultural and equity leadership and instruction competencies that are aligned with our 

international model. The DPS School Framework also includes a 50% criteria based on student 

achievement results.  The framework helps expand ongoing leadership development, capacity, 

and sets high expectations for school based leaders.  Among these is the commitment to personal 

professional development specific to the unique instructional and equity leadership required of 

the school leaders in a variety of roles from Principal (Leader of Leaders), Assistant Principal 

(Leader of Teams), Deans of Instruction (Leader of Teachers), and Teacher Leaders (Leader of 

Teachers).  

 

The overall performance ratings for all school based leaders will include the following areas: 

¶ School Leadership Framework Competency ratings with evidenced based feedback 

¶ School Performance Framework data 

¶ CollaboRate results 

 

The DCISM principal will be evaluated and coached by the district superintendent or his 

designee for evaluation of school’s performance across the network.  The DPS School 

Leadership Framework will be used as the evaluation tool.  Professional development 

determined by the principal and their supervisor to be appropriate will be provided.  The 

opportunities for the Principal will include school visits, district professional development 

offerings, and other leadership development aligned to the school’s international design model.  

In turn, the DCISM Principal will use the DPS School Leadership Framework to evaluate and 

coach the assistant principals, dean of instructions, and data coordinator.  Twice a year, the 

DCISM principal will meet with assistant principals, deans of instruction, and data coordinator to 

review overall performance.  The principal will also provide coaching and support to school 

based leaders that include instructional walks, culture walks, review of school improvement 

strategies and goals, and 1:1 session.  All administrative leaders at DCISM will be trained and 

certified to conduct the District evaluation system for Leading Effective Academic Practice 

(LEAP). 

 

Cultivating Future Leadership Capacity: 
The driver of DCISM’s leadership development strategy is to provide a menu of ways that staff 

can take on leadership roles that are critical to the school’s mission and vision. Opportunities 

include, but are not limited to: 



¶ Serving on the School Leadership Team (SLT) or School Advisory Board (SAB) and 

guiding key decisions around budget, instruction and policy. 

¶ Facilitating staff professional development sessions and/or team meetings during 

departmental and grade-level planning time. 

¶ Teacher Leader responsibilities in a particular content area with a senior team lead and 

grade level team lead. 

¶ Instructional Coach to support Graduate Profile System expertise development in 

collaboration with the ISSN coordinator. 

¶ Building the MTSS process. 

¶ Co-facilitating parent outreach and communications efforts through home visit program 

¶ Participation in the DPS Richie Leadership Cadre. 

¶ Participation in the Learn to Lead District Cadre. 

¶ Work with the ISSN Coordinator to translate district functions and structures (e.g. LEAP, 

DPS Leadership Framework) into the school's international school design metrics / 

language. 

¶ Attending Aspire, DPS Connections, DPSL, and other District sponsored leadership 

workshops 

¶ Attending Local and National Professional Development Conferences and Forums 

(including ISSN yearly conferences) 

¶ New teacher ambassador 

 

DCISM will leverage budget autonomies in order to incentivize faculty who are emerging in 

their leadership abilities and will direct professional development resources to support their 

continued growth. The above listed leadership experiences will build leadership capacity within 

the organization so that, aspiring leaders develop relationships with the staff, students, and 

community members and develop institutional knowledge of the school’s design model, 

mission, and goals and strategies as set forth in the school plan. 

 

If a school based leadership position becomes open, ideally the position would be filled with an 

internal candidate.  If an internal candidate is not able to fill the position, external search will be 

conducted. 

 

C.   School Personnel Structure 

In order to implement the ISSN school design model, the personnel structure and competencies 

are aligned to the school’s mission, vision, and model.  The ISSN model requires staff members 

who have masterful content and high impact instructional strategies in the areas of standards 

(CCSS, WIDA, etc.), data driven instruction, project based learning, and technology integration, 

global competency, culturally responsive and social justice pedagogy, in order to meet the 

outcomes captured in Graduate Profile, and eager to develop capacity and GPS. 

 

In addition to the school leadership positions described above, vital staff positions that the school 

will staff in alignment to our mission and model include: 

¶ Middle School Core Content Teachers (Language Arts, Math, Science, and Social 

Studies) 

¶ High School Core Content Teachers (Language Arts, Math, Science and Social Studies) 

¶ ELD Teachers (+Newcomer Teachers for Center Program) 



¶ ELA-S Paraprofessionals 

¶ Special Education Teachers (+AN Center Program Teachers) + Special Ed Para-

Professionals 

¶ World Language Teachers 

¶ Interventionist and Math Fellows to support math and literacy intervention or credit 

recovery 

¶ Elective Teachers 

¶ Special Service Providers (Nurse, Psychologist, Social Worker and Speech Therapist),  

¶ Guidance Counselors 

¶ ISSN Coordinator 

¶ Family and Community Liaison 

¶ Communications, Marketing, and Travel Director 

¶ Office Staff 

¶ Restorative Justice Coordinator 

¶ Dean of Students 

¶ Technology Specialist 

 

Appendix X- Organization Chart 

Appendix X- Staff Roster 

 

D. Employment Policies 
To create and maintain an outstanding international studies school, DCISM will assemble a 

faculty and staff that will work together to improve achievement for every student and be 

committed to the school mission of preparing students for college and career and global 

competency.  We expect this committed workforce to remain stable over time. 

 

The following represents the employee procedures that will be implemented by DCISM: 

 

Waivers to DCTA Collective Bargaining Agreement 
All educators will have the ability to opt into the Denver Classroom Teachers Association and 

receive full benefits if they are members. 

 

Article 7 ï Grievance Provisions 

DCISM will  follow the District’s Basic Fairness and Due Process Guidelines in issuing formal 

corrective action. 

 

Article 10 ï Evaluations and Performance Improvement Plans  

DCISM will continue to use the content of the LEAP Framework as the primary teacher 

performance and feedback tool but reserves the right to customize the LEAP evaluation process 

as follows.  The school will not use prior LEAP scores earned at other schools as a basis for 

employment at DCISM.  DCISM recognizes the value of multiple avenues of feedback and all 

teachers who are in their first year at DCISM will have both building administrator as well as a 

teacher leader LEAP observations during their first year.  

 

Ultimate decisions regarding continuation of employment at DCISM lies solely with the 

principal. DCISM and the Denver Public Schools have the right to terminate employment from 



DCISM at any time in accordance with personnel policies in the DCISM Innovation Plan and 

Staff Handbook. However, it should be noted that if a teacher is not meeting performance 

expectations, the school leader may place the teacher on a Plan of Improvement. The Plan of 

Improvement will be written and will clearly articulate areas of improvement, supports provided, 

as well as a specified timeline of completion. 

 

Plan for Improvement 

When the school leader determines that a teacher is not meeting performance expectations, the 

Principal or Assistant Principal may choose to place the teacher on a Plan of Improvement. The 

duration of the plan of improvement will typically be thirty (30) days, but may be extended 

beyond the (30) days as determined by the Principal and/or Assistant Principal. The teacher will 

be required to show improvement under the Principal and/or Assistant Principal’s supervision 

within the designated period of time. The plan of improvement will list the areas that the teacher 

will be required to improve on to the satisfaction of the Principal and/or Assistant Principal 

within a specified time frame. 

 

Resources and supports will be made available to the teacher in an effort to assist the teacher in 

correcting the performance concerns by the Principal and/or Assistant principal. The teacher may 

be provided written feedback of observation and status meetings conducted during the plan of 

improvement timeframe. If, at the end of the plan, the principal deems, in his/her sole discretion, 

that the teacher has failed to make sufficient improvement, then the teacher may be dismissed 

from employment. 

 

An improvement plan is not an entitlement or employment right.  As stated in this plan and 

elsewhere, teachers at DCISM are at-will employees and can be terminated for any lawful 

reason, with or without an improvement plan. 

 

Article 13 ï Transfers/Reductions in Building 

DCISM waives Article 13 to permit “real time hiring of teachers” – i.e. post positions and hire as 

vacancies become known.   Hiring processes will be conducted by DCISM with assistance from 

the Human Resources Department. DCISM will not receive direct placement of teachers unless 

DCISM makes a reduction in building staff resulting in a teacher placed in the unassigned 

teacher pool. If DCISM needs to conduct a reduction in-building after the school year has begun, 

the principal has the authority to determine which positions and which individuals will be 

reduced from the building.  The principal can make this determination for any lawful reason, 

including performance and/or professionalism. 

 

 

Waivers to STATE STATUTES 
 

22-63-202 ï Contracts in Writing 

DCISM teachers will be employed on an at will basis and not according to a contract.  Any 

teacher who works at DCISM who intends to resign is requested to give written notice to the 

school of his/her intention to resign at least 30 days prior to the last day the teacher intends to 

work.  . 

 



22-63-302 ï Procedures for Dismissal of Teachers and Judicial Review 

All employees at DCISM are at-will employees.  Whenever a teacher is dismissed during the 

school year, that teacher will be afforded the process outlined in DPS Policy GDQD and 

Regulation GDQD-R. However, GDQD/r does not apply to the school leader’s decision at the 

end of a school year regarding which teachers will return to the school for the following school 

year. 

 

GBEBA Staff Dress Code 

In accordance with DCISM expectations, during the work day and any time employees attend 

work-related activities, employees shall appear in appropriate, professional dress. Examples of 

professional attire include, but are not limited to, collared shirts, dress slacks, dress coordinates, 

suits, dresses, ties, and sport coats. The following clothing items are not considered professional 

attire: 

—  Jeans, (unless it is “jeans day” for faculty on Fridays) 

—  Beach-style flip-flops 

—  Athletic shorts and t-shirts (except PE teacher or for afterschool clubs) 

—  Leggings, (unless your shirt or dress falls to mid-thigh) 

—  Short skirts or shorts 

—  Visible undergarments or excessive bare skin 

 

Calendar Waiver (including Holidays/Breaks) 

Refer to the DPS School Calendar for designated observed holidays and scheduled breaks. 

Teachers may not take personal leave to extend a period of school intermission or used in 

conjunction with the observance of a Federal Holiday or Vacation Day. The principal has the 

right to grant a Leave Without Pay Day (in exchange for a personal day) for extenuating 

circumstances. If a teacher takes a sick day attached to a holiday or vacation day, he/she may be 

required to provide a doctor’s note. If a doctor’s note is not provided, employee may be docked 

pay for the time they are absent from their professional responsibilities. 

 

Compensation 

Staff at DCISM will receive professional compensation that reflects their commitment to the 

school and their success at improving student learning. This compensation and benefits package 

will have, as its foundation, the salary systems established in the DPS/DCTA Master Agreement 

and the ProComp Agreement. The principal with consent of the SAB will have the discretion to 

exceed these minimum base salary expectations according to a bonus structure developed by the 

principal and SAB.  DCISM will be responsible for developing the compensation package for 

teachers and will be exempt from § 22-63-401, et seq, C.R.S. All full time employees at DCISM 

will participate in PERA. Should any staff or faculty member transfer from DCISM to another 

DPS assignment, all pension benefits will be portable and there shall be no loss of benefit. 

Following the rules of the PERA, part time employees and temporary staff will not participate in 

the retirement system. 

 

Leave 

All employees at DCISM will receive the same long leave entitlements granted under district 

policy. Annually, all employees at DCISM will receive 14 days of short leave to be used for any 

purpose. Notification procedures for sick leave and personal leave are outlined in the Faculty 



Handbook. Unused leave days accrue according to district rules. The district and school may 

provide additional leave days for the purpose of professional development or instructional 

development. 

 

Employment rights 

New teachers hired by DCISM from outside the District will not be subject to the Teacher 

Employment, Compensation and Dismissal Act of 1990, § 22-63-101, et seq., C.R.S. and will not 

have any employment rights within the School District. Teachers hired from within the District 

retain their continuing employment rights within the District and under the Act. 

 

Hours of Work 

The SAB will collaborate with the faculty and staff at DCISM to establish a calendar and 

schedule focused on improving student achievement. The Leadership Council will make hours of 

employment clear to all employees, and make adjustments only with their participation. 

 

E.  Operations ï Transportation  
DCISM will utilize the DPS transportation Success Express Service provided in FNE Denver 

zone.  All students, regardless of where they live within the enrollment zone, are eligible to use 

the DPS transportation system.  The DPS Success Express is a shuttle service, using yellow 

school busses that stop within a maximum of one mile from any student’s home.  The stops are 

located at the schools within the zone. Students can ride the bus to any school, within the FNE 

zone.  The shuttle busses run before and after the school day, approximately from 6:30am-

9:30am and 2:30-6:30pm, and does provide service after-school activities and athletics within 

this time frame. Special-needs students have increased opportunities to ride the bus with their 

peers. In addition to the bus driver, a second adult rides every bus to assist in supervising 

students. 

 

F.  Operations ï Food Services  
DCISM will continue to participate in the district nutrition program, which is in compliance with 

all state and federal rules and regulations (including free and reduced lunch procedures). 

Breakfast will be served to all students through the Breakfast in the Classroom program. DCISM 

reserves the right to explore other food service options that may be mutually beneficial to 

DCISM students, other DPS schools, and the community.   

 

G.  Operations - Safety and Security 
The DCISM principal will have responsibility to create and maintain the District required 

Emergency Management Plan in collaboration with DPS Office of Safety and Security. In 

addition, the DCISM principal will work with the other school leaders on the campus to have a 

campus-wide emergency management plan. The Operations Coordinator (Facility Manager) will 

be responsible for maintenance and compliance of the EMP. The DCISM principal, Operations 

Coordinator, and emergency plan members will complete the DPS module ERCM video 

trainings and pass all quizzes aligned to the trainings.  The school will hold monthly fire drills, 

lockdown and shelter-in-place drills per semester, provide documentation of these drills, and 

feedback to students and staff on the effectiveness of drills. Additionally, DCISM will ensure 

ongoing safety by using electronic and video controlled intercom door openers and video 

cameras located on the exterior of the building. 



 

 

Section III. EDUCATION PROGRAM  

 

A.  Pedagogy  
Introduction: 

The Denver Center for International Studies at Montbello (DCISM) is part of a strong legacy of 

school success and innovation that emerged out of Denver’s West High School in 1985.  What 

started as a magnet program within the school has evolved to a growing network of international 

studies schools that seek to not only prepare students academically, but also empower them to 

step up as engaged global citizens ready to make an impact in their communities and world.  

Like the other DCIS schools, the Montbello campus is a participating member of the Asia 

Society’s International Studies School Network (ISSN).  Through our participation is this 

national network of schools, we are committed to adopting and implementing the approach and 

design articulated by the Asia Society and the ISSN. The core belief is that “[t]he mission of 

each ISSN school is to create an environment for learning and development in which every 

student is prepared to succeed in college or other post-secondary education and to understand the 

world and how it works as the foundation for success in a global era.” In working towards this 

mission, [the ISSN school design and learning system helps schools to develop:   

¶ An intellectual mission focused on international studies that targets educational 

excellence for every student.   

¶ A curriculum that meets state standards and integrates international content throughout 

all subject areas and across the disciplines.   

¶ Engaging, inquiry-based instruction and multiple forms of assessment that promote 

learning with understanding.   

¶ The opportunity for students to study one or more world languages, including an Asian 

language.   

¶ Innovative uses of technology that support instruction and linkages to schools around the 

world.   

¶ A school culture that promotes a sense of belonging for every student and supports 

studentsô personal growth.   

¶ Opportunities for student international travel and exchanges.   

¶ Internships and community service opportunities at internationally oriented businesses, 

cultural institutions, and universities.   

¶ Engagement of faculty in continuous high-quality professional development including 

international travel and exchange.   

 

We use the guiding foundations from the Asia Society and ISSN to inform our work in designing 

and building our own unique model and approach here at DCISM. 

    

Creating Global Leaders: 

When we envision the ultimate outcomes we aspire to achieve with our students, we look to the 

“Graduate Profile” defined by the ISSN.   

 

 

 



 

 

 

 
 

The ISSN Graduate Profile provides our school with clear indicators of what our students should 

know, understand, and be able to do upon earning their diploma from DCISM.  It is from here 

that we begin to articulate our vision of being a school that goes beyond the traditional academic 

offerings of a typical high school.  As educators and professionals entrusted to teach and nurture 

the academic growth and development of our students, we are determined in ensuring that all 

students have opportunities and are prepared to be successful in their post-secondary lives. But at 

DCISM, we expect our students to do and be more.  We prepare them to use their knowledge and 

education, to put into action what they have learned, so that they can work to create change that 



improves the conditions of our rapidly evolving world.  Our graduates will leave us ready to 

tackle college and career, and will also have developed a mindset of global competency that 

empowers them to be Global Leaders and agents of change. 

 

Core Academic Instructional Model - Graduate Profile System (GPS): 

To enable us to systematically prepare students to achieve the indicators described in the 

Graduate Profile, we drive our work from GPS, a framework of four central domains that define 

the competencies of global leadership that we seek to develop and empower in our students 

through our academic programming and offerings.  We want students to Investigate the World, 

Recognize Perspectives, Communicate Ideas, and Take Action.  These domains provide a 

concrete vision of what our students will learn and be able to demonstrate across content and 

curriculum as they complete their course of study from 6th to 12th grade.  The following graphic 

explains each of the “4 Domains of Global Competency” and shows how they interact to inform 

our instructional model.   

 

 

 
This framework for global competency is articulated in a vertically aligned trajectory from 3rd to 

12th grade in the “core content areas” of Language Arts, Mathematics, Social Studies, and 

Science, as well as the Arts, World Languages, and Leadership.  The trajectory in each content 

includes performance outcomes that are aligned to a set of rubrics and student-friendly “I Can” 

Statements.  Where applicable, the performance outcomes have been aligned with the Common 

Core State Standards, and as such provide teachers with the ability meet the demands of 

“standards-based” education while simultaneously working to develop global competency with 

students.   

 



With the push to prioritize statewide high school graduation expectations that require students to 

demonstrate proficiency in competencies of literacy and math, we will highlight how our GPS 

instructional model enables us to meet these expectations while still pursuing our unique mission 

and vision as an ISSN school.  The intention for this document is not to include every aspect and 

detail of the GPS trajectory in literacy and math, but to provide a sense of how the model and 

framework function to facilitate a rigorous academic program that grows students as scholars and 

globally competent citizens of the world.   

 

The following image includes the 5th Grade Language Arts Performance Outcomes for the 

domain of Investigating the World. 

  

 
 

To support teachers in defining what proficiency looks like, the performance outcomes are 

transformed into student-friendly “I Can” Statements. 



 
 

The Performance Outcomes and “I Can” Statements are then aligned to a rubric that details a 

progression towards proficiency for each indicator. 

 

 

 
 



 

 

 
 

The vertical alignment of skill development from 6th-12th grade can be seen in how the rubric 

for the performance outcomes of each GPS domain evolves at 8th, 10th, and 12th Grade.  For 

example, in 5th Grade we can see the following expectations for proficiency in Posing a  

 

Researchable Question: 

 
 

 

 

In 8th Grade, we see the following changes: 

  



Then in 10th and 12th Grade, we see:

 
 

 

 

 
 

 

The pattern for our evolution and progression of skill development is that what constitutes 

“Proficient” and “Advanced” at one grade level becomes the basis for what is considered to be 

“Emerging” and “Developing” in the next grade level up.  This enables us to support students 

and scaffold their learning experiences so that upon graduation they are prepared to demonstrate 

proficiencies within all 4 Domains of Global Competency across content and disciplines and 

fulfill the requirements of the ISSN Graduate Profile. 

 

S.A.G.E. - Considerations for Teaching and Instructional Practice: 

Whereas the 4 Domains of Global Competency define what we hope students will learn and 

ultimately be able to demonstrate, S.A.G.E. is something that supports our teachers in designing 

curriculum, instructional practices, and assessments.  According to the Asia Society,  

a GPS curriculum module is a learning experience that enables students to gain the knowledge 

and skills articulated in one or more of the GPS performance outcomes through a sequence of 

learning activities and performance assessment tasks. High-quality GPS curriculum helps 

students develop the four domains of global competence. It is marked by four quality 

components: clear expectations, authentic learning experiences, student-centered learning, and 

multiple opportunities to reach mastery. 

 

In order to ensure that we incorporate these components into the curriculum and instruction of 

our classrooms, teachers are asked to consider the components of S.A.G.E. in planning and 

implementing curricular modules. 

 



STUDENT CHOICE:  The task calls on students to plan and assess their work over time 

through reflection. During the task, students are asked to make key decisions about the direction 

of their work, focus, and presentation. Are there opportunities for students to make choices about 

content, process, and/or product? 

 

AUTHENTIC WORK:  The task provides an experience that resembles what adults do in the 

real-world. This requires students to communicate, collaborate, think critically, be creative, 

negotiate with other people, and use digital media in ways that support knowledge building. Are 

students being asked to do the kind of work professionals do in the “real world”? 

 

GLOBAL SIGNIFICANCE: The task fosters the capacity and dispositions to understand and 

act on issues of global significance. Ideally, the task stimulates students to build knowledge that 

is cross disciplinary.  How are students being asked to investigate the world, recognize multiple 

perspectives, communicate effectively, and/or take action? 

 

EXHIBITION TO A REAL -WORLD AUDIENCE:  The task provides students with 

opportunities to showcase or present their work to an appropriate/relevant audience beyond the 

teacher and classroom.  How will students have the opportunity to present their learning to an 

authentic audience? 

 

Social Justice Pedagogy - Critical Culturally Responsive Pedagogy: 

At DCISM, the approach to our international studies model and the way we understand global 

competency is unique.  Integral to the mission and vision of our school is a commitment to social 

justice, which means that we recognize that our classrooms are not only spaces where we teach 

the content of our disciplines.  The classroom is a place where we engage with our students in a 

learning process that is reciprocal and rejects the premise of the traditional “banking” concept of 

education that views students as empty “receptacles” for the teacher to fill with knowledge.  Our 

pedagogical approach begins from the understanding that our students, as a result of their lived 

experiences, already possess a wealth of knowledge that we must tap into and leverage so that 

true, authentic learning can occur in the classroom.  Teachers are encouraged to recognize how 

they are simultaneously teacher and student, that as much as we teach our students, we also learn 

from them.  Our pedagogy is rooted in an assets-based approach that refuses to see students 

through a lens of deficit or deficiency.  As teachers, we own our responsibility to invite the gifts 

our students bring with them into our classrooms and use them to facilitate learning that 

empowers us all.   

 

For us, learning that empowers occurs when students not only acquire and develop new 

understandings, but also learn to recognize the power they have to impact and influence their 

communities and the world.  We know that learning cannot remain in the classroom, and we 

recognize that the value in what students learn is most notably measured in how that learning is 

applied to and used in the world outside of the classroom and school walls.  To support our 

efforts in creating environments and practices that cultivate this type of learning, DCISM is 

committed to developing our craft through a lens of Culturally Responsive Pedagogy 

(CRP).  According to the Education Alliance at Brown University, “Culture is central to 

learning. It plays a role not only in communicating and receiving information, but also in shaping 

the thinking process of groups and individuals. A pedagogy that acknowledges, responds to, and 



celebrates fundamental cultures offers full, equitable access to education for students from all 

cultures.” CRP is a research-based, student-centered approach that “recognizes the importance of 

including students' cultural references in all aspects of learning.”   

 

There are two basic principles of CRP that guide our work with students at DCISM: relationships 

and relevant curriculum.  We begin always with relationships because this is what sets the 

foundation for learning.  Students will not learn if they do not believe that you care about them, 

if there is not a basis of trust.  Thus it is a priority at our school to build strong relationships with 

our students and families, and invite their cultures into the classroom.  By taking the time to get 

to know students and families beyond a superficial level, we invest in the humanity of the 

educational process, a critical component that is too often neglected in the current discourse 

around school reform and improvement.  This investment allows us to learn from our students 

and families and gives us glimpses into different aspects of their identities and cultures that can 

be utilized and leveraged in the classroom in order to address and better meet the unique needs of 

every student.  This investment in the humanness of teaching, is just one of the ways we live the 

Love in our L.E.A.D.E.R.S. values.  Building authentic relationships requires that we love our 

students, and if relationships are the foundation for learning, we must love them before we can 

hope to teach and learn with them.   

 

The second basic principle for our approach to CRP asks us to build and adjust the curriculum 

and content of the courses we teach so that it is relevant and connected to the lives of the 

students sitting in our classrooms.  The relationships we build provide us with valuable 

knowledge about our students that can assist us with enhancing our curriculum in this 

way.  However, it is also necessary for us as educators to recognize and consider the lived 

experiences of our students when planning what we will teach.  Our students must be reflected 

and represented in what and how the class is taught.  We know that if students do not see 

themselves in the curriculum the quality and level of their learning is diminished.  

 

Beyond these basic principles of CRP, the pedagogic methods we employ must also meet the 

demands of our ISSN framework to develop global competency.  In many ways, the culmination 

of this educational pursuit to empower students with globally competent leadership is the ability 

to take action that “improves conditions.”  DCISM’s interpretation of what is necessary to 

facilitate this kind of teaching and learning asks that we add the “Critical” to our CRP approach 

and return to the heart of our mission and vision--social justice.  To do this, we look to a growing 

field in the current research: Social Justice Pedagogy (SJP).  In an article published by the 

Graduate School of Education at the University of Pennsylvania, SJP is defined as providing 

marginalized students with the tools to aid in effecting change and encourages allies to stand and 

act in solidarity. The ultimate goal of social justice education is to combat oppression by 

enabling all groups to have an equitable portion of society’s resources and, with these resources, 

to be able to participate fully in a democratic society.  In the spirit of democratic caring, teachers 

care about whether or not their students face discrimination, racism, or other systems of 

oppression, and they want to utilize education as a site of liberation.   

 

So that intentions are clear, our commitment to SJP must not be reduced to an understanding that 

we do so merely because of the population we teach.  We do not dispute that SJP is essential if 

we aspire to be culturally responsive educators within our context of Montbello.  In building 



relationships and working to see and understand the lived experiences of our students, families, 

and community, it is not difficult to recognize that the “love for the community we serve” has to 

be big enough to address the ways in which our most important “stakeholders” (students, parents, 

community) are marginalized, silenced, and oppressed within the educational system and broader 

society.  We are a working-class community of immigrants, people of color, English Language 

Learners, and other differences.  Our work at school and our love for students must empower 

them to be more fully represented in the participation of our democracy.  However, we are able 

to take this important pedagogical stance because of our ISSN model of global competency and 

leadership, not just because of who are students are.  Through our interpretation of the GPS 

framework, we are able to live the heart of our mission as an international studies school in a 

way that also equips us to be more culturally responsive educators to our students and 

families.     

 

Upon closer examination, social justice is actually imbedded in the very language of the GPS 

framework.  If we are asking students to “translate their learning into appropriate actions to 

improve conditions,” then there is an inherent recognition within the framework that there are 

inequities of some sort leading to global conditions that need to be improved.  This means that 

through our curricula that invites students to investigate the world, recognize perspectives, 

communicate ideas (which is a reciprocal process rooted in our ability to listen to others), and 

ultimately take the kind of action that improves conditions, they have to be able to see and 

recognize the injustice, discrimination, inequality, and oppression of the world.  Thus, our “Four 

Domains of Global Competency” can be understood as an attempt to build a practice that 

facilitates the Freirean concept of conscientization.  This is a process that encourages people to 

more closely and critically analyze their reality, so that they become more aware of the 

constraints in their lives and the lives of others.  In raising consciousness around these 

constraints, people are better able to take action to transform their situation.  The GPS 

framework, our school’s core academic instructional model, provides us the means to build 

classrooms, curricula, and pedagogic methods that facilitate learning resulting in 

conscientization.  Together we investigate the world through multiple perspectives and dialogue 

(communication) with diverse people, so we can better see the limitations of our world--locally, 

nationally, and globally.  This knowledge of injustice and oppression does not invite us to a 

“mantle of victimization” where we see ourselves as powerless to impact change.  Our teaching 

and learning enable us to be global leaders and claim our agency to act and influence our world. 

Our enhanced knowledge of the world as a result of increased global competency empowers us 

all to take action that improves and transforms the limiting, oppressive situations we and others 

experience.    

                          

 

B.  Curriculum  
Module Design - Curricular Autonomy: 

ñUrging all of us to open our minds and hearts so that we can know beyond the boundaries of 

what is acceptable, so that we can think and rethink, so that we can create new visions, I 

celebrate teaching that enables transgressions---a movement against and beyond boundaries. It 

is that movement which makes education the practice of freedom.ò 

-bell hooks, Teaching to Transgress: Education as the Practice of Freedom       

 



At DCISM, we view teaching as art.  The learning we aspire to in our classrooms cannot be 

achieved through a cookie-cutter, one size fits all approach that believes by studying the science 

of teaching and reproducing “research-based, best practices” we can ensure academic 

achievement.  There are subtle nuances and idiosyncrasies that vary across our individual 

practices that cannot be captured by a single rubric or checklist and require a certain level of 

flexibility and freedom in order to be truly successful.  Part of this is recognizing that we cannot 

be expected to strictly follow and implement a prescribed curriculum to adequately meet the 

demands of the pedagogical approach outlined in the previous section. In order to facilitate the 

type of learning that is necessary to produce graduates equipped with and capable of 

demonstrating that aspects of our ISSN Graduate Profile, teachers must be allowed to teach 

outside of the traditional textbook and design their own curriculum if necessary.  Affording 

teachers autonomy to make curricular decisions in their classrooms is not something we fear or 

worry.  We trust our teachers to make these choices because as L.E.A.D.E.R.S. we value 

accountability and know that it starts with the high expectations we all hold of ourselves, not 

others. 

 

Our pedagogical approach of critical CRP and SJP requires curricula that are unique and beyond 

almost anything that can be found in a traditional, standardized curriculum.  So while teachers 

are asked to consider district curricula, scope and sequence, and assessment schedules, they are 

also encouraged to alter and modify what might be necessary to still meet CCSS (Common Core) 

and CAS (Colorado Academic Standards), but also address the demands of our ISSN model.  As 

teachers design their courses, year-long goals and plans, unit modules, and daily lessons, they 

need freedom to teach their content while also encouraging global competency and empowering 

global leadership.  Using district guides, standards, and expectations as a map, our teachers 

dictate their own course.   

 

Teachers have resources to support this work to enhance and design rigorous, standards-based, 

globally focused curriculum through the online ISSN database known as “the Ning.”  They have 

access to “Performance Assessment Design Shells” (http://issnny.ning.com/page/performance-

assessment-shells) as well as “Teacher Designed Modules” (http://issnny.ning.com/page/teacher-

designed-tasks). The Design Shells provide more general outlines of how to structure a unit or 

module of study that culminates with an experiential or performance based demonstration of 

learning.  They “present complete examples of performance assessment ideas suitable for 

elementary, middle school, and secondary students. Each Design Shell contains a range of 

formative tasks and learning activities as well as the summative performance assessment task. 

Performance Assessment Design Shells suggest a variety of learner opportunities to succeed at 

real-world tasks requiring academic rigor, productive habits, and global awareness.”  The 

Teacher Designed Modules are exemplars of specific units of study that teachers at ISSN schools 

have developed and engaged in with their students.  Teachers are able to reproduce an exemplar 

unit or alter what they need in order to fit the work they are doing in the classroom. Outside of 

the numerous resources available through our partnership with the Asia Society, teachers are also 

encouraged to seek out other resources that support social justice and globally competent 

education.                             

     

 

 

http://issnny.ning.com/page/performance-assessment-shells
http://issnny.ning.com/page/performance-assessment-shells
http://issnny.ning.com/page/teacher-designed-tasks
http://issnny.ning.com/page/teacher-designed-tasks


Passages: 

The Passages Course at DCISM is rooted in and inspired by the successful program developed 

through the work of the original CIS (Center for International Studies) and what later became 

DCIS at Baker.  It is intended to serve as a "capstone" experience for students in their 

educational journey to global competency that is facilitated through our international studies 

model.  The course title alludes to the concept of a "Rite of Passage," something that countless 

cultures throughout history have represented in their customs and traditions as a person 

transitions from one phase of life to another.  As such, Passages provides students an opportunity 

to begin to pave the road they will travel after graduation through authentic, student-centered, 

student-driven and designed learning that demonstrates their capacities and proficiencies in the 

Four Domains of Cultural Competency.   Passages is crucial to a student's ability to exemplify 

the indicators outlined in the ISSN Graduate Profile.  Just as important as the function this class 

serves for students, is the role that it plays in the culture of our school as a whole.  The way that 

this class is structured and designed aims to put systems into place that brings our school 

together to support our students, our colleagues, and our mission and vision as an international 

studies school committed to equity and social justice.  The vision for Passages as we continue to 

work at building this program fully into our school, is that it will serve as a space where the 

identity of DCISM breathes, moves, and comes alive.  It will serve as a concrete example of 

what makes our school different, what distinguishes our programming as special and unique.  It 

will be a measure by which we judge how well we've prepared students to be global leaders and 

thinkers, engaged citizens who can investigate their world, recognize multiple perspectives, 

communicate their ideas, and take action to improve conditions.  

 

The Passages Course is currently set up as follows: 

 

 

¶ 8th Grade Passages: It is focused on providing our middle school students an opportunity 

to gain exposure to the type of work, thinking, and leadership that will be expected of 

them in high school.  This course empowers students to research and write about 

significant global issues as well as develop “take action” projects that demonstrate their 

capacities with the GPS Performance Outcomes of Global Leadership.   

 

¶ 11th Grade is Passage 1:  It is focused on developing the college-level research, writing, 

and critical analysis skills of students.  Students work to produce a 15-page academic 

research paper that articulates a defensible argument on a topic/issue of global/cultural 

significance that they choose. 

 

¶ 12th Grade is Passage 2: It is called an Experiential Passage because it is intended to 

allow students to design and develop their own learning experience by working on a 

project of personal passion/interest that shows how they embody the 4 Domains of 

Global Competency.  Through doing/acting/participating/experiencing students are 

challenged to learn and grow. 

 

Advisory:  

Students will be assigned to a teacher advisor and will attend an advisory class during the 

week.  Advisory will be a structure that we leverage as a school to ensure time and space is 



dedicated to living our mission and vision.  Advisory time is used for students and teachers to 

review student academic progress and any necessary attendance or behavior concerns. It will also 

be a time for advisors to develop rapport and relationships with their advisees in the hopes that 

each student has at least one adult in the building who knows them holistically and is an 

advocate on their behalf.  Additionally, advisory will be the place where students are able to 

organize and compile their E-Portfolios that will eventually become the basis for their Senior 

Graduation Portfolio to demonstrate their academic proficiencies as well as their global 

leadership competencies.  Acknowledging the risk in adding too much to one structure, we 

believe that Advisory can be a place we can ensure that all teachers are engaging with students 

around issues of social justice, equity, and global awareness. 

 

In order to properly support the rollout and implementation of this Advisory program, there will 

need to be a person or committee of people responsible for the planning and preparation of a 

framework and materials.  One example is that the curriculum for Advisory could follow a four-

week cycle around a specific global or social justice issue (or aspect of character 

development).  The person or committee would design these 4-week modules and provide the 

materials ahead of time to all staff for implementation.  The person or committee will also need 

time to meet, plan, and prepare on a weekly basis if this is to be successful.  A possible weekly 

schedule could be:       

 

Monday Tuesday Wednesday Thursday Friday  

Weekly Goal 

Setting: 

Connected to 

E-Portfolio 

Social 

Justice/Equity/Global 

Competency 

Curriculum 

Guided Study Hall 

or Weekly Talking 

Circle/Humanity 

Check-In 

Grade and 

Attendance 

Check-In 

Reflection 

on Goal: E-

Portfolio 

work 

*Advisory time will be dedicated to a Middle School and High School Community Meeting on a 

monthly or quarterly basis. 

 

This is the ideal vision for our Advisory program to be achieved by 2020.  Starting in the 2017-

2018 school year, we will organize a transition committee to move us from IConn to Advisory as 

we work towards this vision. 

 

Extended Learning 
DCISM coordinates with its community partners to provide access to a broad array of curricula 

for our extended learning time. Extended Learning Opportunities after school are based on what 

our community partners are able to facilitate each school year in addition to regional athletics 

and clubs sponsored by our school personnel.  Extended learning opportunities will be extensions 

of learning related to the basic international learning and instruction framework of the school to 

provide authentic and interest-based experiences for the students.   

 

Student Travel Opportunities 
As an international studies school, we are committed to offering opportunities for our students to 

travel both domestically and internationally to deepen student learning. The goal is for these 

travel experiences to be embedded within GPS learning frameworks with performance outcomes 

and rubric-based scoring for proficiency that ultimately directly impacts students’ global 



competence. Traveling while attending DCISM is not a requirement but it is encouraged. We 

understand that traveling can be expensive and so we do our best to allocate monies from our 

overall budget as well as find scholarships and other low-cost ways for students to see different 

parts of our city, state, country, and world. We are especially grateful to the DCIS Foundation for 

all they do to provide our students with travel scholarships. 

 

 

College and Career Readiness 
At DCISM we strive to prepare every student to graduate on time, ready to make the choice of 

either attending college without the need for remediation or pursuing military service, trade 

school, or the career of their choice. To achieve this, we are currently building our plan to offer 

four pathways grounded in an internationally focused, college-going culture. These pathways 

include: 

¶ Advanced Placement Classes 

¶ Concurrent Enrollment Courses 

¶ Career and Technical Education Classes (Pathways aligned to the ISSN model are 

currently under development to be implemented in 2017-18 school year) 

¶ Senior Capstone/Student Portfolio demonstrating competency in ELA, Math, and Global 

Leadership. 

 

Our pathways are geared toward achieving and surpassing readiness goals of: 

¶ 90% students that take concurrent enrollment pass with a C or higher 

¶ 80% seniors graduating without needing developmental education classes 

¶ 70% graduation rate 

¶ 60% of students score a 3, 4, or 5 on the AP exams 

 

The Post-Secondary Readiness pathways at DCISM function by implementing academic systems 

and reinforcing our college-going culture, which includes: 

¶ AP exams and the SAT test along with CCSS set our bar for rigor and instruction in 

classes. Teachers look at what students need to know and be able to do on AP tests and 

the SAT in conjunction with the CCSS in order to backwards plan sequentially for each 

grade level. Teachers will also collaborate vertically and horizontally during common 

planning time to ensure curricular alignment. 

 

¶ Engaging and empowering students and families to take a leadership role in owning their 

pathway to college and career readiness is our goal. We will offer opportunities for 

students and families to ask questions, offer suggestions, voice opinions, and gain 

information about the multiple pathways we offer to Post-Secondary Readiness. Students 

will engage in these discussions in various core academic courses along with academic 

advisement. Parents will also have an opportunity to engage in discussions about college 

and career readiness via our parent coffee platform each semester. 

 

¶ Explicitly and intentionally modeling, discussing, and reinforcing collegial behaviors, 

attitudes, habits, and mindsets is a goal. Classrooms will have dedicated spaces for 

college and career readiness as an intentional part of the learning environment. Our 



college counselor will use core content classes periodically for Personal Education Plan 

discussions. 

 

C.   Scope and Sequence 

Curricula equip teachers to design engaging, culturally responsive, academically rigorous 

learning experiences for students. Curricula must be aligned to the Colorado Model Content 

Standards and the Common Core State Standards. 

 

In addition to the specific curricular resources outlined in the above section which will utilize the 

DPS scope and sequences and the curricula designed at the founding campus we will supplement 

other resources as needed to best meet the needs of our students. As the school gains renewal 

status we will develop full scope and sequences for each core content area and elective. 

 

 

D.   Class Size and Structure: 

Each class typically consists of 25-30 students and one teacher.  DCISM class size guidelines are 

consistent with the district guidelines and align with minimum requirements in the DPS Budget 

Guidance Manual, with up to 30 students in core and elective classes, and special education 

caseloads of up to 21 students per teacher. All students will be a member of a Student Advisory 

that typically consists of 15-18 students.  DCISM believes that this integrated system of 

engagement and support structures creates the necessary conditions to nurture the holistic growth 

of all students while closing gaps between student groups. 

 

E. School Schedule & Calendar 
At DCISM, the SAB will adopt a calendar annually in collaboration with the staff.  Any 

proposed changes to the district calendar will ensure student academic time meets or exceeds 

district length of time and meets state length of time requirements.  

 

Proposed changes to the district calendar may include: 

¶ Additional professional learning prior to the start of the year 

¶ Weekly early release for staff development time 

¶ Monthly staff development time 

¶ Changing the dates of the planning/assessment days to align with the school’s assessment 

¶ strategies 

¶ Increasing the number of student contact days to increase instructional time 

¶ Extended day and/or extended year programming to increase learning opportunities. 

¶ DCISM will  work with families on calendar process to ensure that we minimize this 

impact on families. 

¶ Time for shared professional development and meeting between the DCIS sister schools. 

 

Length of School Day: 
The DCISM current academic school day for students lasts 7 hours. Breakfast is served in the 

classroom, free of charge to all students.  DCISM partners with local organizations to offer after 

school options including academic support, regional athletics, and club options. DCISM would 

like to maintain district support to implement an early out one day a week.  This student early out 



will be used for teachers to receive additional professional development and/or extended 

planning time dedicated to cross-content collaboration and improved instruction. 

 

Schedule: 
Our schedule provides a World Language (Spanish, French, or Chinese) to every student in 

grades 6 - 12 and a block schedule extends the literacy and math instructional time each 

day.  Students’ daily schedule is differentiated based on their instructional level and need. For 

example, second language learners receive an English Language Development (ELD) class, 

students behind in reading have the opportunity for a reading intervention class and advanced 

students can enroll in an accelerated AP courses.  Although the content within the day is 

differentiated, the length of each school day for each student remains the same.  Our extended 

school day and year continues to be dependent upon final district and school funding and budget 

allocations.  At both middle and high school, teachers currently have common planning either in 

grade level or content teams as well as personal planning time each day.  Students will also have 

an early release day every week on Wednesday to allow teachers to participate in professional 

development, common planning, and data analysis.  

 

Teachers supervise and support after school academic intervention opportunities each week. At 

DCISM we believe that each student is capable of high levels of academic achievement. We also 

believe that students should receive the individual supports and attention necessary for them to 

succeed. After-school academic interventions will help to serve that function by providing daily 

academic support for all grade levels and all content areas, structured teacher supported quiet 

environment for work completion and studying, and a designated time and place for completing 

make up work and extended learning. The typical teacher duty day at DCISM is 7:30 a.m. to 

3:30 p.m.  Teachers are expected to attend the weekly community meeting and Professional 

Development on Wednesday from 1:30 to 3:30pm.  Extended days, Saturdays, and/or evenings 

are scheduled for professional development and community/parent events and meetings on 

occasion. 

 

Bell Schedule: 
The DCISM school day starts at 7:45am and ends at 3:15pm.  This is for school-year 2016-17.  

The SAB will annually review and make adjustments to respond to student needs by May of the 

upcoming school year.  

 

HS Student Schedule Attached in appendix 

MS Student Schedule Attached in appendix 

 

Learning Outside the Classroom Walls 
Innovation status allows DCISM the flexibility to formalize and recognize learning that occurs 

outside of regular school hours, such as scheduled internships and student travel. DCISM expects 

these innovations around flexibility of student learning time to have a positive impact on course 

passing, attendance, and engagement. The learning opportunities outside of the classroom will 

facilitate students’ development of global competencies according to the GPS metrics.  

 

Professional Development 



Our calendar also allows us to expand our professional development opportunities for DCISM 

staff, in the past this has included a summer staff retreat and additional green days for data driven 

reflection and planning. DCISM staff may participate in district-provided professional 

development and school-based offerings.  Additional capacity guidance and support will be 

provided through the International Studies Schools Network (ISSN) for developing instructional 

and assessment expertise specific to DCISM as an international studies school.  

 

F.    Progress Monitoring and Assessment (E-Portfolios, Performance Assessments) 

Data that captures student achievement will be to gather assessments, benchmark exams, 

ongoing progress monitoring common formative assessments and other formal and informal 

teacher observations. Data is a common link for our school plan, instructional content areas, 

interventions, and focused classroom instruction.  Data will be accessible and tracked in a way 

that is public and comprehensible for students, teachers, parents and community. Data collected 

will be timely and specific in order to drive classroom instruction.  Based on assessment, we will 

implement research based instructional strategies to create learning opportunities for all learners, 

both teachers and students.  

 

In the era of the 21st century, where data driven instruction is the core element of teacher 

effectiveness and student achievement, assessment plays an integral role in the teaching and 

learning process.  It is primarily utilized in measuring student achievement and in designing 

effective instruction. 

 

At DCISM we believe that our path towards student achievement and effective instruction is 

constructed through the effective use and gathering of data. This magnifies the importance of 

strategic data analysis enabling students, teachers and administrators to examine results of 

assessments.  Effective analysis of a student’s body of evidence aids in the identification of a 

student’s individual strengths and shortcomings and augments the teaching and learning 

process.  The evaluation of data also empowers the stakeholders to take the necessary actions to 

ensure instruction is explicit and meets all students’ individual needs.  Finally, it propels 

stakeholders in the child’s education by creating a culture in which data-driven instruction can 

endure and thrive, ensuring successful outcomes for students and teachers (Santoyo, P., 2010, 

Driven by data: A practical guide to improve instruction. San Francisco, CA. Jossey-Bass). 

 

Therefore, our response to data driven instruction is expressed in the following beliefs: 

¶ Assessment is an embedded aspect of the instructional process.  It should be implemented 

before, during, and after instruction. 

¶ Assessment design should be based on Common Core State Standards and GPS. 

¶ Assessment will drive the alignment of curriculum to standards and assessment. 

¶ Students’ progress should be monitored to effectively set both individual and group goals 

and provide developmentally appropriate instruction.  

¶ A body of evidence should be derived from multiple forms of assessments in various 

periods of time to create a holistic and comprehensive perspective of every student’s 

performance. 

¶ The evaluation of data should inform instruction by identifying students’ proficiency 

level, determining students’ needs, designing the curriculum offerings, and implementing 



and managing effective instruction, enrichment and interventions to meet students’ needs 

and promote student achievement. 

¶ Through regular data team meetings, teachers and administrative and teacher leaders will 

analyze the assessment data to determine necessary actions to move students toward 

academic achievement. 

¶ The result of assessments should be effectively and efficiently reported to all stakeholders 

– students, teachers, parents and administrators.  

 

DCISM will use the following types of assessments. We will use these assessments to provide a 

detailed and holistic view of each child in order to provide appropriate instruction, including 

enrichment and intervention as needed. 

 

Screening—planning 

This type of assessment is intended to be administered at the beginning of the school year to 

highlight aspects of learning that a student needs to develop or the curriculum should include 

(teacher needs to cover/supplement).  This is comprised of the beginning of the year assessment 

that provides the teacher and administrator with the current proficiency level of every student.  It 

should serve as a skill inventory of each student’s mastered skills from the previous grade 

level.  This will help to tailor curriculum to the needs of each student to proactively focus on 

targeted instruction. 

 

Screening—placement 

This type of assessment is intended to screen and place the students and place students in a 

particular program such as intervention or advance learning.  The data gathered from this type of 

assessment allow the teachers and administrators to make decisions on student placement, 

program, or curriculum offerings.  This assessment is administered based on the student’s 

academic performance.  

 

Universal Progress Monitoring 

This type of assessment is intended to monitor student progress over a period of time.  Progress 

monitoring assessments are given every six/nine weeks to track students’ progress and set goals 

to meet their specific needs. This type of assessment is intended to assess student achievement in 

a given unit, semester or school year.  At the end of each unit, students are assessed to determine 

student’s mastery level. At the end of the school year, the end of the year assessment is given to 

assess students’ grade level achievement in each aspect of learning.  This type of assessment can 

be summative and formative in nature. 

 

Assessments: 
DCISM will implement a data-driven instructional framework outlined in Paul Bambrick-

Santoyo in Driven by Data (2010) because progress monitoring and assessment play a critical 

role in measuring students in the progress towards proficiency on GPS indicators, CCSS, CAS, 

CTE Standards, WIDA standards).  DCISM will administer a variety of summative and 

formative assessments as outlined below to measure student academic progress: 

¶ State-mandated Assessments:  State assessments (PARCC, W-APT, WIDA-ACCESS, 

CMAS) in accordance with state and district mandates will be administered in the 

designated time frames. Data from these state assessments will be examined at the grade 



level and individual student level at the beginning of the school year or when made 

available. DCISM will also disaggregated data to ensure that all students are achieving at 

high levels. 

¶ Interim Assessments:  DCISM will use NWEA (MAPs) interim assessments for Middle 

School Math.  The MAP tests will be administered three times per year: Baseline 

assessment during the second week of school, Winter and End of year. 

¶ Unit Assessments:  DCISM will use unit assessments to measure students understanding 

of a set of standards as well as provide an overall indication of classroom instruction. 

¶ DCISM will explore options for addressing competencies in World Languages using 

sources available through ACTFL and The Foreign Service Institute.  

¶ Daily Standards-Based Formative Assessments: During data cycles and on a day-to-day 

basis teacher will develop and utilize ongoing formative assessments in the form of daily 

exit slips/ tasks, and weekly quizzes. 

¶ Competency & Standards-Based Progress Reports: In order to clearly communicate 

students’ progress toward their targets, DCISM will use standards based grading to assess 

student progress in all classrooms. In a competency-based system, teachers report student 

mastery level of defined learning targets (state standards) instead of the accumulation of 

points. 

¶ Other assessments: Scholastic Reading Inventory (SRI) will be given four times to five a 

year as formative and nationally normed progress monitoring assessments of students’ 

reading comprehension.  Students with specific IEP goals may participate in additional 

progress monitoring using research-based probes. 

¶ GPS (Graduate Portfolio System) assessment cycle (Still in initial training and 

implementation.  See attachment). 

¶ School-based expository writing assessments are part of our Literacy Design 

Collaborative initiative. Our science, social studies, and language arts teachers meet 

weekly to create shared writing rubrics and grade level writing expectations, analyze 

student-writing samples, and backwards plan toward rigorous writing standards. 

¶ ACCUPLACER will be used to determine students’ college readiness and remediation 

needs. 

¶ Placement Data for 9th Grade Students in English and Math:  Placement criteria 

(combination of data from teachers, standardized tests, etc.) will be gathered from 8th 

grade staff to determine placement in English and Math classes, in particular if students 

need intervention or acceleration.   

 

In order to gauge the overall health of the school, DCISM will participate in all elements of the 

DPS School Performance Framework (SPF). Additionally, as a member school of the 

International Studies Schools Network, DCISM will be assessed in its development according to 

the rubric of the ISSN school design framework. The assessment will be conducted by ISSN site 

visits in the spring of the first year of renewal (2017) and the spring of the third year (2020). The 

framework will be used in a school self-evaluation every other year thereafter with the support of 

ISSN. Summary reports will be submitted to the Instructional Superintendent for DCISM and 

will contribute to revisions of the DCISM Unified Improvement Plan (UIP) and the focuses of 

professional development for both school administration and faculty. The goal for DCISM is to 

achieve proficiency in all 39 areas of the six categories of the school design (see attachment). 



DCISM believes that external evaluations are critical and will participate fully in the state 

CMAS/PARCC/PSAT/SAT assessment for grades 6-12 each year as well as other critical 

assessments.  In addition to these external assessments, all DCISM students will participate in 

baseline reading, math, and English proficiency (if necessary) assessments at the beginning, 

middle and end of each year. ACCESS will be the benchmark assessment that will be used to 

determine students’ English proficiency. From there, instructors will use this data to determine 

appropriate next steps in the areas of Listening, Speaking, Reading, and Writing. 

 

Measuring and Evaluating Academic Achievement: 
DCISM is committed to creating a culture of high expectations for student success.  Ongoing 

transparency of data allows teachers to learn from each other and the school to make efficient 

course corrections. It also ensures that our stakeholders, including parents and students, are able 

to have a substantial voice in monitoring our progress and providing feedback to the school and 

direct support to students.  We display data results for parents and update this information 

throughout the year, and in some cases this may include teacher specific data. We use the DPS 

Parent Portal and online IC grading communication system and encourage our parents to use this 

tool to engage with their student’s academic success. 

 

Grading 
Both Middle and High School Grading- Traditional  

Students at both levels will receive traditional letter grades (including + and -), which align with 

Common Core Standards and Colorado Academic Standards. Letter grades include:  A, B, C, D, 

F and Incomplete. In the future, DCISM may move towards a proficiency-based grading 

approach aligned to the GPS Performance Outcomes.   

 

Assessing Special Education Students 
Though students may be allowed different accommodations based on need (extra time, additional 

pull-out small group lessons/classes) standards are not adjusted based on the student.  Therefore, 

all students are assessed on the same standard within a regular education course.  Exception: A 

special education student will be assessed on their individualized IEP goals within the context of 

a “pull out” Intervention class, which has a separate course code. 

 

Assessing Second Language Learners 
Though students may be allowed different accommodations based on need (e.g. material 

presented in Spanish, Spanish translated material) standards are not adjusted based on the 

student.  In Science, Social Studies, and Math, an ELA-S student who is instructed in Spanish 

may demonstrate proficiency in Spanish on the standards.  However, even though students can 

access and use their Spanish to assist with understanding the content, proficiency in an English 

Language Arts Course must be assessed in English. Students assessed at a 1, 2, or 3 ACCESS 

level may be assigned an alternate course of study in literacy. 

 

Digital Portfolio  
DCISM will be developing a digital portfolio system using the district sponsored platform, 

Schoology, to maintain a body of evidence that follows students throughout their time at 

DCISM.  A presentation of the learning portfolio in the senior year will eventually be a 

requirement to earn a supplementary DCISM International Studies.  The digital portfolio and 



senior capstone project will also be a means for students to demonstrate their Math, ELA, and 

Global Leadership Competencies towards graduation requirements. In order to achieve this goal, 

we strive to go 1:1 with student devices to ensure students have consistent and real-time ability 

to keep their profile up-to-date and accurate.  

 

Analyzing Data: 
A primary focus of DCISM instructional practice is ensuring that students demonstrate mastery 

before moving on to new content. Thus, collecting diagnostic and formative data occurs on a 

daily basis. Each discipline has common planning time, which can be used for data analysis. 

Formative assessments data is collected and analyzed on the current DPS cycle. DCISM’S 

comprehensive approach to assessment provides a thorough analysis of students’ strengths and 

needs to determine the best tools to show mastery of learning and close learning gaps. 

 

G.    Academic Intervention and Acceleration 

DCISM will use a MTSS process to identify the academic and behavioral needs of all students 

and provide core research based instruction, interventions and supports consistent with the GPS 

“Can do Indicators” and assessments (as described earlier in this plan) constitute the first tier of 

support. Additional intervention and support is provided as needed, based on student progress 

monitoring data.  

 

H.   Graduation and Retention:  

Graduation:  
DCISM graduates will receive a DPS high school diploma that is issued to all students satisfying 

the graduation requirements for Denver Public Schools. Students completing additional 

requirements prescribed by DCISM will receive a supplementary DCISM International Studies 

Diploma. Additional requirements include: completing the Passages class, successful completion 

of at least three years of the same world language, and service learning hours.  A digital portfolio 

and capstone project will also be required as part of a final end of year presentation for the class 

of 2021. 

 

New Graduation Requirements:  
When students graduate from DCISM, their diploma must be a diploma of possibility that opens 

the door of opportunity for their success.  In order to best prepare our graduates to be successful 

in any path they choose, DPS has redefined our expectations for earning a DPS diploma.  

 

Beginning with the Class of 2021, there will be new requirements for students to demonstrate 

competency (or what they know how to do) in courses that reflect Colorado academic standards 

and 21st century skills in order to graduate from high school.  

 

Students will need to complete three key requirements to earn a diploma: 

¶ Planning for the future through the Individual Career and Academic Plan (ICAP) 

¶ 24 units of course credit in required areas 

¶ Competency demonstrations in English and math through college and career assessments, 

a capstone to show mastery of the standards or by attaining an approved career 

certification 

  



This new approach is less about the time spent in a classroom, and more about students 

demonstrating they are truly prepared for the world after high school. Students will continue to 

engage in a rigorous course of study that includes English, math, science, social studies, physical 

education, the arts, and electives. 

  

While DCISM students have consistent requirements around college and career readiness and 

global competency, the Individual Career and Academic Plans (ICAPs) they develop and revisit 

throughout high school give them the opportunity to identify and explore their passions through 

various courses. ICAPs also help students understand courses and other requirements to prepare 

for specific careers or for attending the college of their choice. 

 

 

Policies and Procedures for At-Risk Youth Not Meeting Graduation Criteria  
The DCISM School Leadership Team and the School Advisory Board are responsible for 

shaping instructional programming, directing resources, and adjusting the educational program 

as necessary in order to ensure that ALL students are able to make critical decisions about their 

futures with the knowledge and skills to succeed in college and beyond. Doing so requires 

integrated systems of support that ensure students are connected to significant adults and peer 

groups, engaged in academic work that is personally fulfilling, and are on track to graduate. At 

DCISM, the Student Advisory program serves as the primary point of departure for these 

systems. Advisors serve as first responders for absenteeism, course failure, and social-emotional 

complications. Advisories meet weekly to discuss positive and negative data trends and to 

develop action plans and provide follow-up. 

 

When the first tier interventions are insufficient, autonomies requested in this proposal allow us 

to adjust time and resources as necessary in order to support our at-risk students. When tier two 

interventions such as credit recovery courses, repeating failed courses, and summer school 

options prove insufficient, the appropriate DCISM faculty and administrators will work with the 

student and parents to determine educational options such as placement in alternative multiple 

pathway schools in order to meet their specific needs.  

 

I.   ELL Instruction:  

DCISM follows DPS district policy and procedures to serve ELL students.  DCISM is unique in 

that all students are second language learners and are enrolled in a world language course, so a 

culture of mutual respect for our multi-lingual world pervades student life. However, the 

imperative to develop our English Language Learners (ELLs) social and academic English is of 

particular, urgent importance so they can meaningfully and equitably participate in post-

secondary life. 

 

Key details of the plan include: 
¶ Instructional practice that includes clear content and language objectives; relevant and 

motivating contexts and curriculum; well-designed and appropriately paced instruction; 

active engagement and participation rituals; opportunities to practice and apply new 

knowledge; consistent feedback; frequent embedded assessments; and structured oral and 

written interactions. 



¶ Newcomer Center which is designed for students who are new to the United States and 

have a history of limited or interrupted education and who have minimal literacy skills in 

both native language and English. The students receive English instruction that focuses 

on listening, speaking, reading, and writing. This is available to student 6-12.   

¶ ELA-S sections in science, social studies and math. 

¶ A daily English language development block that includes a balance of direct teaching 

(syntax, grammar, vocabulary, pronunciation, norms of usage, reading comprehension, 

etc.) and meaningful and motivating opportunities to communicate in English. 

¶ Preview and review of academic vocabulary for science, math and social studies courses. 

¶ Homework and classwork academic support available after school. 

 

At DCISM, multilingualism is an explicit goal and as an educational program approaches 

languages other than English as assets, not barriers. DCISM believes that the combination of our 

global values, high expectations, and personalized support provides an environment where 

linguistically diverse students thrive. 

 

During this past year, strategic budgeting has allowed us to hire an ELL team leader who 

provides additional coaching and support around English Language Acquisition best 

practices.  Additionally, autonomy over our budget helps us to make decisions that best support 

our international mission and vision by prioritizing strategic professional development 

consultants and student/staff travel opportunities. 

 

 

J.     Students with Disabilities: 

DCISM follows DPS special education district policy and procedures to serve students with 

special needs.  DCISM teacher and administrator practice is grounded in coherent and 

predictable learning and behavioral supports that are articulated in the DCISM MTSS and 

“Culture of Excellence” documents attached. These processes are explicitly designed to ensure 

due diligence in decision making by providing clarity about students’ actual learning and 

behavioral support needs, to maximize inclusion in the core academic program, and to minimize 

over-identification for Special Education.  Typically, it is only after tier one and tier two supports 

have proved insufficient that a student receives formal diagnostic testing or referral for a special 

education evaluation. Students who are placed in Special Education programming will receive 

accommodations and aids that are aligned to their interests, learning styles and learning needs in 

addition to being appropriately mainstreamed in regular education classes within an international 

program. Specific attention will be paid to differentiating the delivery of content and the 

presentation of new knowledge. Support for Special Education students is provided in our co-

plan/co-teach “push-in” model as well as in pull-out intervention classes. Special needs students 

can be clustered or given one-on-one instruction as needed.  A Special Education teacher will 

monitor the fidelity of implementation of each student’s IEP through classroom observations and 

weekly grade level planning sessions. 

 

DCISM offers an on-site, special education Affective Needs classroom at the middle school as 

well as High School level for students who need a more structured, small class environment that 

includes daily affective and social-emotional support and skills development. 

 



K.     GT Students 

A .25 GT teacher is responsible for coordinating the identification of GT students, the 

development and monitoring of Advanced Learning Plans, and ensuring that programming is 

designed to meet the unique needs of each individual student. 

 

Our gifted students will be challenged and engaged through our rigorous curriculum and 

enrichment programming. Because students identified as gifted and talented (G/T) will not be 

isolated in classes with others identified as G/T, they will learn to work in diverse groups and to 

collaborate with students who have other talents and interests. 

 

Advanced Learning Plans are developed for students identified GT and progress is monitored 

through our data team analysis of interims and state assessments and through GT teacher 

monitoring of ALP goals. Effectiveness of the GT program is evaluated based on GT student 

progress on ALP goals and academic growth measures.  DCISM will ensure that all students are 

assessed for GT through not only the district mandated assessment process but through our DDI 

process and regular opportunities for additional assessments based on student observations and 

performance tasks. 

 

L.   Supplemental Programming 

Mental, Emotional, and Physical Health 

DCISM has counselors, social workers, and a psychologist to serve the academic and social 

emotional needs of our students. The support team facilitate the identification and delivery of 

services to support the individualized needs of students, from mental health services to health 

care. 

 

In addition, counselors facilitate the development of ICAP curriculum to prepare students for 

high school and college and take students to college campuses (UC Boulder, Colorado State) for 

a guided tour and to expose students to higher education opportunities and get them excited 

about college and their career pathways. 

 

Extracurricular Activities 

DCISM offers services, extracurricular activities, and embedded specials courses that address the 

needs of the whole child.  Elective courses include: visual arts, music, physical education, 

technology, and world languages. As a school we commit to examining and considering the 

development of new standards in computer programming and technology.  We will incorporate 

appropriate courses to be sure we are able to meet these new standards.  DCISM middle school 

participates in all sports offered in the Denver Public Schools Prep league. 

 

 

 

Section IV. TEACHING  

 

A.   Teacher Recruitment and Hiring: 

Hiring:  
DCISM seeks to hire, train, and retain the highest quality staff members, developing their 

collaborative and leadership potential as well as their instructional skills to help students 



continually increase their proficiency levels and develop strong character traits and mindsets 

reflected in the ISSN graduate profile.  To do this, DCISM leaders will focus on developing 

quality teacher recruitment and hiring process. 

 

DCISM is committed to continuing a rigorous, in-depth hiring process and will seek out talented 

professionals from across the country.  DCISM will search for candidates that best match the 

ISSN teacher and leader profiles. 

 

The hiring and staffing of the DCISM faculty and staff will be determined by a personnel 

committee that includes teachers, staff, students, parents and/or guardians and 

administration.   The DCISM mission and vision requires a unique community of educators who 

are committed to the academic, social-emotional well -being, and safety of students within the 

building and surrounding community.  The DCISM staff and faculty are those who make an 

effort to develop and maintain meaningful relationships with students, their parents and 

caregivers, and the Montbello community.  Educators have a duty to serve and adequately 

prepare students to become civically engaged and socially active leaders within our growing 

global community.  In order to effectively implement the mission and vision of the DCISM 

community we require the autonomy to hire outside of the established district cycles and 

processes. 

 

DCISM can begin hiring earlier than the district and can hire as staff is needed throughout the 

year. In order to ensure that every staff member is reflective of our vision and mission, DCISM 

requests to be exempt from direct placements. Due to the unique structure of our school model 

we may choose to designate specialized duties or roles for teachers related to facilitating the 

development of GPS, coordinating student travel with school academics, the use of new media 

and/or extended learning opportunities. Staff will be strongly encouraged to participate in travel 

with students and welcome guest speakers into their classrooms. Professional development will 

be provided to better support teachers’ expertise in relating student travel experiences to 

classroom learning. 

 

Core teachers must follow all district hiring requirements. All teachers will be hired based on 

their commitment to developing the necessary international studies instruction expertise, and to 

developing their understanding of that expertise in direct connection to LEAP indicators for 

effective teaching.  All teachers must show some level of cultural competence and a willingness 

to continue professional development to culturally responsive pedagogical practices.  All 

teachers are strongly encouraged to attend professional developments that especially related to 

our student demographics and be able to work with ELL and special needs students. Teachers 

should have global competencies and experiences that support and extend our international 

focus.  Education or career related expertise in the content is preferred. All teachers must also be 

willing to accept targeted, differentiated professional development, attend all required District 

ELL courses, and be willing to collaborate with other faculty and be receptive to feedback 

receptive to feedback. 

 

Identifying and Recruiting Top Talent:  
DCISM’s primary identification strategy involves leveraging our District resources as well as 

national and international networks with schools and organizations that share our mission and 



vision. These networks include but are not limited to ISSN, Peace Corps, Teach for America, 

Denver Teacher and Student Residents. Once identified, candidates are provided with a verbal 

overview of our mission, vision, approach to teaching and learning, and robust professional 

development system. The DCISM website (www.dcismontbello.org) provides additional 

information for candidates in need of additional information.  All postings will include desired 

characteristics outlined in the ISSN teacher profile and qualifications specific to positions at 

DCISM as an international studies school. Like all critical decision-making at DCISM, the staff 

selection process is shared. Interview teams include administration, teacher(s) and/or non-

teaching staff. Final decisions for hiring will be made by the principal. 

 

It is important for teachers to have some level of cultural competency related to our student 

demographics and to be comfortable working with English Language Learners and special needs 

students.   

 

Selection Criteria 
DCISM is committed to recruiting and retaining a diverse faculty, staff, and administration. In 

order to realize the DCISM mission and vision, all educators will be identified based on their 

proven track record. 

 

Incentive and Reward System 
As a primary incentive for all educators in the school, the DCISM administration is committed to 

providing a respectful, high-functioning, collegial climate and culture that includes powerful 

relationships with students and families. Additionally, we are committed to leveraging 

innovation status in order to create the systems and structures to maximize efficiency through 

embedded planning structures, which will allow for our faculty and staff to maintain a healthy 

life/work balance. 

 

In partnership with the DCIS Foundation and other partners, DCISM faculty may have 

opportunities to travel abroad both with and without students during their tenure at the school. 

During these excursions, faculty will be asked to design standards-based units of study that 

incorporate travel experiences, global perspectives, and resources to expand the student learning 

experience. 

 

B.    Teacher Retention 

DCISM will create an environment that fosters staff of all experience levels, continually 

develops their skills, and allows for leadership opportunities that showcase staff expertise. 

 

We believe staff retention is critical to student achievement and sustaining strong school 

culture.  Therefore, we are committed to creating systems which value staff expertise and support 

opportunities for leadership in their own profession, including but not limited to: staff 

satisfaction surveys which allow opportunities for staff feedback and voice in decision making 

processes, teacher leadership roles, mentoring opportunities, monetary compensation, and 

allowing for professional judgment in instructional decisions. By spurring staff members to rely 

on their teams, have a voice in decisions affecting the school, and continuously reflecting on 

their practice, DCISM will create an environment where staff can begin their careers, develop 

their skills, and share expertise. Teachers and staff members who leave DCISM will be asked to 



complete an “exit survey” which will serve to help the school leadership to further improve and 

target retention efforts and increase staff satisfaction. 

 

 

C.   Teacher Coaching 

Coaching and feedback cycles are an integral part of the success at DCISM. Administrative and 

Teacher Leaders support teachers by reviewing student academic data, co-lesson planning, 

supporting classroom management, and supporting implementation of culturally responsive and 

social justice pedagogy. DCISM will use notable best practice and instructional strategies from 

sources such as Doug Lemov’s Teach Like a Champion book, to coach teachers on the 

implementation and refinement of effective planning and execution. 

 

DCISM teachers will also receive content specific coaching and training using notable coaching 

strategies as in Doug Lemov’s Leverage Leadership book, which contains protocols and tools 

from the observation and feedback cycles.  

 

DCISM will use the LEAP teacher effectiveness rubric as a framework for prioritizing growth 

goals and providing professional development, coaching, and support. Teachers will receive 

feedback at least every two weeks through full, partial, or walkthroughs.  The administrative and 

teacher leaders will be assigned a caseload of 6 to 8 teachers to conduct observations, coaching, 

and feedback based on the LEAP teacher effectiveness. Teachers will receive frequent (every 

other week) observations, coaching and feedback.  Review of unit and daily lesson plans, review 

of student achievement data and Student Learning Outcomes (SLO) process will be a regular part 

of the supervision and coaching conversations as a way to ensure that DDI is having impact on 

instruction and improving student outcomes. 

 

At DCISM, the goal is to provide teachers time to practice, learn and develop with a specific 

focus so that teachers feel supported and grow instructionally, norm as an instructional 

leadership team and gather data on teacher progress and professional development needs, and 

ensure that coaching impacts student outcomes by setting goals for coaching that are aligned to 

professional development and content/data team work. The DCISM Observation and Feedback 

expectations to conduct 20 LEAP observation and feedback events (Full, Partial, Walk-

Throughs, Lesson Plan Review) per teacher.  Coaching conversations will be entered in the 

LEAP application tool to ensure streamlined support for each teacher.  

 

The DCISM school principal is the primary instructional leader who will support Assistant 

Principals, Deans of Instructions, and Teacher Leaders to in turn coach teachers in ensure 

rigorous, targeted and reflective instructional and planning practices.  In addition, the DCISM 

principal will work with the administrative and teacher leaders to calibrate and norm on LEAP 

indicators.  The Instructional Leadership Team composed of the administrative and teacher 

leaders will formally meet weekly to focus on the following elements: 

 

D.   Evaluation of Staff: 

DCISM uses the LEAP evaluation system framework and observation tools for the school’s 

performance management system. Each teacher is responsible for fully participating in school-

wide professional development units of study in pedagogy and content. Each year, individual 



teachers are additionally responsible for completing a professional learning plan linked to the 

school improvement goals and the LEAP Framework. Teachers will also measure their progress 

in delivering GPS-aligned instruction. Teachers meet with an assigned administrator and/or 

teacher leader to refine goals, review related LEAP rubrics and determine criteria for success. 

Building walkthroughs as well as partial observations form the basis of evaluation in addition to 

formal LEAP observations. Professional development, such as weekly staff meetings, 1:1 job-

embedded coaching, data teams/ PLCs, book studies, learning walks, professional reading, 

feedback from administration and outside consultants, and online tools, support teachers in 

reaching their goals. Implementation of new practices will be monitored against student work 

and achievement results. This link is key to ensuring that the professional learning is 

implemented with fidelity and that teacher assessment and evaluation is clearly connected to 

student achievement results. 

 

DCISM administrators use the DPS LEAP content for evaluating staff. Formal classroom 

observations are announced and unannounced and feedback is provided during follow-up 

conferences and in writing. Additional data is collected and feedback provided during ongoing 

informal classroom observations, data team observations, team planning observations, 

professional development meeting observations, parent conference observations, etc. The teacher 

evaluation body of evidence also includes student perception data, professionalism standards, 

and student learning objectives. A final summative evaluation measure is determined by the 

principal or principal designee (i.e. assistant principal). The evaluation schedule includes, at a 

minimum, one “formal” administrator observation with written feedback and one partial 

observation with feedback. 

 

Coaching, feedback from administrative and teacher leaders and other recommended supports 

help teachers grow and improve towards specific goals; however, it is ultimately the teacher’s 

responsibility to show growth with the supports provided. Continued employment is contingent 

upon adequate growth in student achievement and instructional pedagogy as well as 

professionalism and implementation of the innovation plan. DCISM retains the right to dismiss 

employees for unsatisfactory performance for any reason at any time.  Dismissal decisions will 

be in accordance with the school’s at-will employment policy. 

 

 

Evaluation of Non-Teaching Staff: 
Non-teaching Staff will be evaluated using the DPS standard evaluation procedures and 

timelines. All DCISM educators are expected to be active participants in professional learning 

communities that are charged with fostering a strong, evolving clarity about the DCISM vision 

and mission. DCISM non-teaching staff plays a critical role in contributing to a school-wide 

consistency of the basic international studies learning frameworks and school atmosphere for 

students, and for ensuring continuity of service and support as well as in providing extended and 

student-driven learning opportunities. Non-teaching staff includes: 

¶ The Office Manager, secretarial staff, administrative assistants, Family Community 

Liaison and Communications Director play a critical role in providing exemplary 

customer service and providing a check and balance to ensure the integrity and 

consistency of attendance and course progress data. 



¶ The school social worker and other mental health professionals will play a critical role in 

ensuring the high quality implementation of tier two and three behavior interventions in 

the DCISM Response to Intervention (MTSS) and Positive Behavior Interventions and 

Supports (PBIS) system. They will serve as mental health advocates for students, staff 

and families. 

¶ The school counselor provides social emotional support, career and academic planning 

through Individual Career and Academic Plan (ICAP) as well as college and career 

readiness preparation.  

¶ The school advisor/Dean of Students and Restorative Justice Coordinators will provide 

proactive and reactive response to student behavior incidents and needs. These positions 

will also provide teachers and staff with ongoing support in effective management and 

discipline practices. 

¶ School paraprofessionals will provide both instructional and management support and 

supervision. 

¶ Technology specialist will assist in both the maintenance and ordering of technology as 

well as overall development and integration of technology into the instructional 

programming. 

 

DCISM will continue to utilize independent contracts to expand and target student services and 

support as well as professional development for staff. DCISM has relationships with multiple 

community-based organizations who will be co-facilitating career and interest explorations that 

will provide students with concrete examples for how their unique skills and interests translate 

into adult work in the real world. 

 

DCISM will continue to broaden school staffing to potentially include youth development 

specialists, instructional coaches, virtual mentors, etc. based on student and/or staff need. All 

DCISM non-teaching staff will have opportunities to collaborate with faculty in order to provide 

a coherent, personalized standard of service and support for all students. DCISM believes that by 

fully integrating the non-teaching staff in providing academic and social emotional supports, 

ALL students’ likelihood of success will increase. Innovation status provides the necessary 

flexibility to think creatively about non-teaching staff roles and responsibilities and to direct their 

energies to specific student needs. 

 

 

E.    Professional Development: 

Job-embedded staff development is an expectation at DCISM.  All classroom teachers are 

expected to participate in at least one grade-level or content meeting per week and to work 

collaboratively with colleagues to plan for weekly instruction, including integrated units of study 

framed by the GPS Framework (See attachment for the GPS Framework).  Daily common team 

planning time is to be used for this purpose.  Additionally, many teachers are involved in 

individual or group coaching based on teacher leader and administrator schedules.  Professional 

Development focuses on the development of teacher understandings and practice that will impact 

student achievement. 

 

Ongoing professional development is provided during summer retreats, weekly staff meetings 

after school, common daily plan times, and on designated “Green Days” and early release 



days.  Professional Development areas of focus may include:  ISSN Modules, Illuminate 

assessments, Literacy Design Collaborative (LDC) units, ELL best practices, Content specific 

topics, Culture of Excellence best practices, and Integrated Units of Study. 

DCISM’s professional culture is driven by the belief that adults must develop common 

understandings for consistency across the school and also have personalized learning 

experiences. DCISM administrative and teacher leaders are committed to directing professional 

development to specific teacher needs using differentiation, trend data, and other school 

measures. DCISM administrative and teacher leaders will minimize confusion and increase 

productivity through consistent implementation of embedded time for planning, peer 

observations, analyzing student data, developing student interventions, celebrating victories, and 

keeping one another accountable for our commitments.  

 

Lastly, DCISM will maintain a growth orientation towards all learners that is honest about the 

data, but non-judgmental and solution focused. DCISM expects for our personalized and 

professional adult culture to have a direct and positive impact on sustained student 

growth.  Professional Development focuses on using data to inform instruction to meet the needs 

of all learners. Administrative and Teacher Leaders and teachers determine the high-yield 

instructional strategies that will lead to increased proficiency.  To support ELL learners, teachers 

will discuss how to modify these high-yield strategies to make them more comprehensible for 

ELL learners (i.e. graphic organizers, sentence starters, oral rehearsal, modified content text, 

cooperative learning). 

 

The administrative team meets frequently (currently monthly) with District leadership. In 

addition to coaching, District level department partners from FNE Assessment Support, Human 

Resources, Budget, and Legal provide high quality support. 

 

Evaluation of Professional Development: 
DCISM administrative and teacher leaders will evaluate effectiveness of professional 

development on an ongoing basis. The effectiveness of professional development will be 

measured in two ways: 

¶ By observing practices put into place from PD sessions, calibration through coaching 

alignment, and most continued student growth in achievement in all content areas. 

¶ Professional development exit tickets to be completed after each session by teachers.  The 

exit ticket will provide an opportunity for teachers to give direct feedback about the 

session and determine if the session learnings will immediately impact their instruction 

and increase their professional practice.   The exit tickets will also allow staff to seek 

additional support or provide suggestions for next steps. 

 

 

 

Section V. GOVERNANCE & FINANCE  

 

A.   Governance Philosophy: 



As stated in the DCISM mission statement, we believe it is the combined responsibility of 

teachers, parents, students and community members to create a safe and stimulating school 

environment. Supporting this mission requires a focused, participatory, and streamlined 

governance structure. 

The original innovation plan indicates one combined school advisory board and leadership team. 

However, our current practice and our plan for this innovation plan renewal is three separate 

groups. Our Instructional Leadership Team (ILT) is made up of our administration and senior 

team leads along with ELD, Science and Team specialists.  Their main focus is the instructional 

decisions, coaching and support for teachers.  Our School Leadership Team (SLT) is comprised 

of teachers and administrators who meet weekly to make school-based decisions related to 

curriculum, instruction, and professional development, including the creation and monitoring of 

the Unified Improvement Plan (UIP). Our School Advisory Board (SAB) is comprised of 

parents, students, community members, teachers, staff members and administrators. The SAB 

serves to advise school administration as it relates to the innovation plan, implementation of our 

vision and mission, budgeting, staffing, and our UIP.  The School Advisory Board meets 

monthly (or as needed).  As we see opportunities to utilize our innovation status to maximize 

student achievement and progress toward our mission and vision, we go to these teams for 

support.  

Instructional Leadership Team (ILT):  

Our Academic and Ed Program Leadership Team or Instructional Leadership Team (ILT) is 

composed of administration and senior team leads along with ELD, Science and Team 

Specialists and meets weekly.   

Key responsibilities of the ILT include: 

¶ Reinforce the school mission and vision by making key decisions about the school’s 

curriculum, strategic direction and staffing 

¶ To help create school-wide consistency of practice, coach and support teachers 

(especially new teachers) 

¶ Conduct classroom observations 

¶ Provide feedback to the teacher after the observation 

¶ Define, plan, and deliver targeted professional development  

School Leadership Team (SLT): 
Our SLT currently includes administrators, teacher leaders and content team leaders, with 

representation from all grade levels and content areas. The SLT will be involved in the 

implementation of the innovation plan. The SLT monthly and in conjunction with the ILT. 

 

Key responsibilities of the SLT include: 

¶ Monitoring growth of the school instructionally/academically along its intended 

international studies vision, mission, and design 

¶ Distributing leadership opportunities beyond administration 

¶ Analyzing student achievement data 

¶ Planning and facilitating professional development 



¶ Monitoring and revising the unified improvement plan and the innovation plan 

¶ Monitoring the effective and efficient use of staff time 

¶ Making instructional decisions on behalf of the larger DCISM staff and for the good of 

the students 

School Advisory Board (SAB): 
The SAB serves as a representative voice to provide school leadership with multiple perspectives 

when making decisions related specifically to the implementation of our vision, budget and 

staffing as well as the innovation plan. It is extremely important to assure that the SAB is 

representative of the makeup of the school and community population.  As a result, extreme care 

will be taken to either recruit or elect members that are reflective of our school and provide voice 

for all stakeholders.  Terms for all candidates will be a minimum of one (1) school year.  A one-

year term will allow the SAB to recruit or elect members whose voice is essential to the efficacy 

and efficiency of the team.  This will also allow for the natural ebb and flow of the different 

stakeholders represented by the SAB. 

 

Election of SAB Team Members: 
Yearly recruitment of team members will occur at the beginning of each school year.  Outreach 

efforts will include nomination (either self or by other members of our school) or direct 

recruitment.  If there are more people interested than the amount of seats available for that 

specific stakeholder group, then an election will be run to determine the representative. In 

accordance with Colorado State Law, we will hold a vote as follows: Teachers will be elected by 

teachers. Non-teaching staff members will be elected by non-teaching staff. Students will be 

elected by students. Parents will be elected by parents.   In the event that there is not a significant 

number of candidates, those candidates who express an interest, and meet the requirements, will 

automatically be appointed to the Board.  If additional representation is needed, targeted 

outreach will be conducted to recruit additional members to serve on the School Advisory 

Board.  The recruitment of non- SAB members will also be utilized as needed for the purpose of 

work on the innovation plan and on the staff hiring teams. 

 

 

SAB Membership: 

The school principal, one assistant principal, at least 2 middle school parent representatives, at 

least 2 high school parent representatives, at least 2 middle school student representatives, at 

least 2 high school student representatives, at least 1 local community organization 

representative, at least 1 local business owner, at least 2 middle school level teacher 

representatives, at least 2 high school level teacher representatives, at least 2 non-teaching staff 

(classified) staff members. Other members of the school community can form part of the team as 

needed during innovation plan renewal and staff hiring cycles. 

 

The SAB is strongly committed to reaching decisions by consensus. If consensus cannot be 

reached, decisions will be made by a simple majority vote. If the team is split on a vote the 

principal will be the deciding vote.   All SAB members agree to work together, understand and 

respect many points of view, and come to acceptable agreement on issues.  

 

School Advisory Board By-Laws are currently in draft. 



 

B.  Budget and Policy Narrative:  

DCISM budgets on actuals versus averages.  DCISM will continue to follow all DPS financial 

policies with the goal of maintaining a sustainable school model that integrates international 

studies and new media. In order to ensure success for students and staff, it is critical to assure 

that that there is funding for technology refreshment and professional development in technology 

integration in an international curriculum. Additionally, DCISM works alongside the DCIS 

Foundation, the International Studies Schools Network, and multiple community-based 

organizations in order to develop grants and business partnerships.  Moving forward, DCISM 

will continue to work with teachers, students, and community members to develop innovative 

business partnerships that will provide revenue for DCISM programming.  DCISM wants to 

continue to have autonomy to form direct Memoranda of Understandings with community and/or 

business organizations subject to DPS oversight.  

 

Allocation of Resources: 
The budget is allocated from per pupil funding (SBB), Title I, Title II and Mill Levy 

dollars.  Revenue that is not represented in the SBB is a grant from Janus Foundation in the 

amount of ($140,000) to offset some of the TTO learning center expenses. 

 

Cost Savings and Increased Efficiencies: 
Budgeting on actuals allows DCISM to target funds potentially saved on salaries/benefits to 

more effectively meet the overall budgetary needs of the school including: hiring additional staff, 

purchasing support curriculum such as classroom libraries, enhancing technology hardware and 

software, and providing travel opportunities for students and staff. 

 

DCISM retains the flexibility in current and future years to “opt-out” of certain District-provided 

services using the District opt-out menu to ensure that the school receives the highest quality of 

service for the lowest cost, maximizing the impact of resources. 

 

The 6-12th Grade school model leverages financial efficiencies between the Middle and High 

School levels.  Financial efficiencies include but are not limited to shared World Language 

Classes, specials, Professional development, and salaries of office personnel.  

 

Financial Management Practices: 
The DCISM principal will directly manage and oversee the school’s budget.  Ongoing financial 

support is provided by District financial partners who meet regularly with DCISM administration 

and the Office Manager, who oversees the technical aspects of the budget.  Both administration 

and the Office Manager attend annual budget training on the current DPS financial systems and 

procedures. At least once a year the DCISM SLT and SAB will provide feedback on the 

development of the staffing and budget plan for the school in order to provide accountability 

mechanisms necessary to implement our financial plan with fidelity to the school design and its 



priorities. When necessary, the SAB will advise in determining appropriate mid-course 

corrections. 

 

C.   Facility  

DCISM is requesting to remain at the Montbello campus for the next 3 school-years from 2017-

2020.  DCISM leadership has been working with the Operations Support Services department 

and leaders from co-located schools on the campus to ensure a successful co-location experience 

for all students from each school.  The co-located schools on the Montbello campus will continue 

to host monthly shared campus meetings that are facilitated by the Operations Support Services 

Department, in order to ensure that each school’s programming can run effectively without 

compromising programming and coordinate shared spaces (cafeteria, gym, auditorium), safety 

and security, and student support. 

 

BUDGET SUMMARY  

 

DCIS 

Montbello            

MS and HS 2015-16 2016-17 2017-18 2018-19 2019-20 

Number of 

Students 864 932 985 1025 1025 

Per Pupil 

Revenue 

 

$5,054,472.00  

 

$5,463,884.00  

 

$5,775,055.00  

 

$6,009,575.00  

 

$6,009,575.00  

Average v. 

Actuals  $-     $-     $-     $-     $-    

Total Revenue 

 

$5,054,472.00  

 

$5,463,884.00  

 

$5,775,055.00  

 

$6,009,575.00  

 

$6,009,575.00  

Salaries & 

Benefits 

 

$4,855,044.00  

 

$5,211,203.00  

 

$5,336,203.00  

 

$5,436,203.00  

 

$5,436,203.00  

Non-Salary 

Budget  $199,428.00   $252,681.00   $438,852.00   $573,372.00   $573,372.00  

Total Expenses 

 

$5,054,472.00  

 

$5,463,884.00  

 

$5,775,055.00  

 

$6,009,575.00  

 

$6,009,575.00  

Net Balance             
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