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ABOUT THIS GUIDEBOOK 

This guidebook is designed primarily for Charter ELA Administrators. It is designed to provide 

information and guidance on: 

ü ELA Compliance 

ü ELA Teacher Training Channel 

ü ELA Instruction and Programming 

ü ELA Support for ELLs 

 

While this guidebook is comprehensive, it does not contain all available ELA information for 

charters. Please reference the ELA website for additional information. 

 

To access additional resources, look for the information icon which indicates a link 

to external resources.  

 

 

 

 

 

 

 

 

 

 

 

 

http://ela.dpsk12.org/
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Lƴ ǘƻŘŀȅΩǎ ƛƴǘŜǊŎƻƴƴŜŎǘŜŘ Ǝƭƻōŀƭ ŜŎƻƴƻƳȅΣ ŀ ǘǊǳƭȅ ǿƻǊƭŘ Ŏƭŀǎǎ ŜŘǳŎŀǘƛƻƴ 
increasingly means learning to speak, read and write in English as well as other 
languages. Preparing all students for the demands of colleges and careers now 
means that students must have the ability to understand diverse perspectives 
and communicate with people from other cultures.  

 
5t{Ω 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ ōǊƛƴƎ ǘƘŜǎŜ ŘƛǾŜǊǎŜ ǇŜǊǎǇŜŎǘƛǾŜǎ ŀƴŘ ƘŜǊƛǘŀƎŜ ƭŀƴƎǳŀƎŜǎ ǘƻ 
our classrooms. When they can participate meaningfully and equally, their 
ŎƻƴǘǊƛōǳǘƛƻƴǎ ōŜƴŜŦƛǘ ŀƭƭ ǎǘǳŘŜƴǘǎΦ 5t{Ω 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ !Ŏǉǳƛǎƛǘƛƻƴ ǇǊƻƎǊŀƳǎ 
give English Learners the skills they need to bring these assets to the classroom 
and succeed in school and beyond. Over the past three school years, English 
Learners who successfully exit ELA program services have had higher graduation 
rates and lower dropout rates than all other DPS students.  
To achieve success for all of our diverse students, charter school leaders, support 
staff and teachers all need to have an understanding of the programs, services 
and supports available to English Learners. This handbook provides key 
information for all charter schools in regards to their ELA programs. You can find 
more information by clicking on the links throughout the handbook. 
 
We hope you find this handbook to be a useful resource in your work with 
English Learners. 
 
Thank you for all you do for all our students. 

 

Every Child Succeeds. 
 
In DPS, that includes students who speak one or more of 170 languages. 

These English Learners make up more than 40% of our enrolled students. 
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DENVER CONTEXT 

DPS Core Beliefs around ELLs 

All Denver Public Schools Core Beliefs were developed in partnership with Nancy Commins using Restructuring 
Schools for Linguistic Diversity: Linking Decision Making to Effective Programs. 

 
ü Instruction organized with 9ƴƎƭƛǎƘ ƭŜŀǊƴŜǊǎΩ ƴŜŜŘǎ ƛƴ ƳƛƴŘ ōŜƴŜŦƛǘǎ ŜǾŜǊȅ ŘƛǎǘǊƛŎǘ 

student, fosters equity, and creates a climate of belonging for all. 
ü All students, including English learners, have a legal and moral right to explicit, effective 

English language instruction that follows a research-based continuum. 
ü 9ǾŜǊȅ ǎǘǳŘŜƴǘΩǎ ŦƛǊǎǘ ƭŀƴƎǳŀƎŜ ǇǊƻǾƛŘŜǎ ǘƘŜ ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ ƘƛǎκƘŜǊ ǘƘƛƴƪƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦ 
¢ƘŜ ǇǊƛƳŀǊȅ ƭŀƴƎǳŀƎŜ ƛǎ ŀ ƘƛƎƘƭȅ ŜŦŦŜŎǘƛǾŜ ŀƴŘ ŜŦŦƛŎƛŜƴǘ ǿŀȅ ǘƻ ŘŜŜǇŜƴ ǎǘǳŘŜƴǘǎΩ 
conceptual understandings, regardless of instructional program. 
 

Equity in Charter Schools 

In 2010, the District and Charter schools signed a District-Charter Compact to guide policy and 

governance decisions. This compact established our shared commitment to three equities.  

                       

DPS Research 

ü English learners in DPS who complete the ELA program perform similarly or slightly 
higher than non-English learners on the state tests in English. 

ü English learners who receive ELA services show greater growth in English language 
proficiency compared to English learners not receiving services. 

ü English learners who receive Native Language Instruction in Spanish in elementary 
school and transition to ELA-E at the appropriate time are more likely to be on-track to 
reaching English proficiency in accordance with their target trajectory than students 
who receive instruction in English alone (ELA-E) and students who do not receive ELA 
program services. 
 

 

Equity of 
Accountability

All schools have the 
same accountability 

framework (SPF)

Shared commitment 
to closing low 

performing schools

Equity of 
Opportunity

Facilities ς70% of 
charters are in 

district facilities

Bond and Mill ς
equitable allocations 

to charters 

Equity of 
Responsibility

Unified 
SchoolChoice

System

Commitment to 
equitably serving 
English language 

learners and Special 
Ed students

     ARE Research Brief on Native Language Instruction 

https://drive.google.com/open?id=0BweDVRIGnP4JNGJkVVItdzN2dDQ&authuser=0
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ELA COMPLIANCE 

DPS Charter Schools must fulfill legal requirements and follow rules, and regulations to support ELLs and 

maintain compliance. The graphic below displays the varying levels of compliance and monitoring. 

 

Federal and State Resources 

 Guidance from the Departments of Education and Justice for states, school districts and 

schools of their obligations under federal law to ensure that English learner students 

have equal access to a high-quality education and the opportunity to achieve their full 

academic potential.  

 Fact Sheet ŀōƻǳǘ ǎŎƘƻƻƭǎΩ obligations to ensure that English learners can participate 

meaningfully and equally in school according to Federal law. 

 Fact sheet ŀōƻǳǘ ǎŎƘƻƻƭǎΩ obligations to communicate information to limited English 

proficient parents in a language they can understand. 

 CDE Guidebook on Designing, Delivering and Evaluating Services for English Learners. 
 

Denver Public SŎƘƻƻƭǎΩ Consent Decree 

In April 2013, Denver Public Schools began implementing a newly-revised and approved 

Consent Decree that will improve English language learner (ELL) instruction to better serve 
5ŜƴǾŜǊΩǎ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ CŜŘŜǊŀƭ 5ƛǎǘǊƛŎǘ /ƻǳǊǘΩs approval and entering of the Consent Decree, 
which reflects updates to the Equal Educational Opportunities Act of 1974 and the English-
[ŀƴƎǳŀƎŜ !Ŏǉǳƛǎƛǘƛƻƴ ό9[!ύ /ƻǳǊǘ hǊŘŜǊΣ ǿƛƭƭ ǎǳǇǇƻǊǘ 5t{Ωǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ŎƻƴǘƛƴǳŜ ǘƻ 
implement the strategies it has developed to improve its English Language Acquisition (ELA) 

program and meet updated requirements set forth by the U.S. District Court. 

The Consent Decree supports and guides Denver Public Schools in its efforts to provide 
students with the English language skills they need to meaningfully and equally participate in 
mainstream English learning instructional programs. The goal is to enable English Learners to 
perform at grade level, reach their full potential, and be on track to graduate from high school 
prepared for success in college and career. 

Charter Contract ELA Language

2012 DPS Consent Decree (Ch8)

Federal and State Law

http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-lep-parents-201501.pdf
http://www.cde.state.co.us/sites/default/files/documents/cde_english/download/ellguidebook/final%20el%20guidebook%202011_8-22-2011.pdf
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/ƘŀǇǘŜǊ у ƻŦ ǘƘŜ /ƻƴǎŜƴǘ 5ŜŎǊŜŜ ŀǇǇƭƛŜǎ ǘƻ 5ŜƴǾŜǊΩǎ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎΦ 

A.  The District shall ensure that all District schools, including charter schools, take appropriate action to 

overcome language barriers that impede meaningful and equal participation by all students enrolled in the 

5ƛǎǘǊƛŎǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻƎǊŀƳǎΦ ¢ƻ ǘƘŀǘ ŜƴŘΣ ǘƘŜ 9[! 5ŜǇŀǊǘƳŜƴǘ ǎƘŀƭƭ ǿƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ǿƛǘƘ ǘƘŜ 

5ƛǎǘǊƛŎǘΩǎ hŦŦƛŎŜ ƻŦ {ŎƘƻol Reform and Innovation1to monitor the identification of, services for, and 

assessment of ELLs enrolled at District charter schools. The offices also shall work collaboratively to ensure 

that the District makes educational alternatives available to all ELLs, without regard to language 

proficiency level, by, among other things, providing notice of such alternatives to LEP parents in their 

native language. To the extent a charter school fails to meet its legal obligation to provide meaningful and 

appropriate ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ǎŜǊǾƛŎŜǎΣ ǘƘŜ 5ƛǎǘǊƛŎǘ ǎƘŀƭƭ ǘŀƪŜ ǎǘŜǇǎ ǘƻ ǊŜƳŜŘȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ELA 

program deficiencies within a reasonable period of time. 

B. The District shall require all charter schools offering ELA services to identify a school administrator, or an 

administrator-designee, with ELA expertise to provide oversight and evaluate the effectiveness of ELA 

services provided by the school. 

C. The District shall not approve an application for a new or renewed charter that fails to propose an ELA 

tǊƻƎǊŀƳ ǊŜŀǎƻƴŀōƭȅ ŘŜǎƛƎƴŜŘ ǘƻ ŜƴŀōƭŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ELLs to overcome their language barriers in a 

reasonable period of time so that they can meaningfully and equally participate in the educational 

programs offered by the school. 

 

 

      

 

Charter Contract 

In addition to chapter 8 of the Consent Decree, Denver charter schools are responsible for 

fulfilling the ELA requirements of the Charter Contract to provide students with the English 

language skills they need to meaningfully and equally participate in mainstream English learning 

instructional programs. These additionǎ ƘŀǾŜ ōŜŜƴ ƳŀŘŜ ǘƻ ǘƘŜ /ƘŀǊǘŜǊ /ƻƴǘǊŀŎǘ ǘƻ ŦǳƭŦƛƭƭ 5t{Ω 

commitment to equity as well as to provide more clarity around expectations of the Consent 

Decree in charter schools.  

 

The School shall implement a program for English Language Learner (ELL) students that uses efficient and 

effective techniques to provide ELL students with the English language skills they need to meaningfully and 

Ŝǉǳŀƭƭȅ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ {ŎƘƻƻƭΩǎ ƳŀƛƴǎǘǊŜŀƳ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻƎǊŀƳΦ ¢ƻ ǎŀǘƛǎŦȅ ǘƘŜ ǘƘǊŜŜ-

pronged test set forth in Castaneda v. Pickard (1981), the School must meet the needs of ELL students in 

several critical areas, as follows:  

¶ ¢ƘŜ {ŎƘƻƻƭ ǎƘŀƭƭ Ŧƻƭƭƻǿ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ǇǊƻŎŜŘǳǊŜǎ ŦƻǊ identifying, assessing and exiting English language 

learners, consistent with state and federal law.   

¶ The School is required to demonstrate evidence of an English language development block for all ELL 

students that uses research-based curriculum and resources specifically selected by the School for ELL 

students. 

                                                           
1 Now the Portfolio Management Team. 

     More information on the Consent Decree  

 

http://portfolio.dpsk12.org/our-processes/english-language-acquisition/ela-compliance/
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¶ The School shall provide Transitional Native Language Instruction (TNLI); or an equivalent in native 

language supports if it is serving a significant number of ELL students; or a program based on an 

educational theory recognized as sound by experts in the field or is considered by experts as a 

legitimate experimental strategy with the resources and personnel to implement this theory 

effectively; 

¶ The School shall assess whether the program is being implemented with fidelity and conduct ongoing 

evaluation and adjustment of programs to ensure language barriers are actually being overcome. 

¶ The School shall provide English Language Acquisition (ELA) program services by ELA teachers who are 

fully qualified based on acceptable evidence-ōŀǎŜŘ ǎǘŀƴŘŀǊŘǎ ǎǳŎƘ ŀǎ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ 9[! 

training program or a District approved training program as designed by the School, or possession of a 

current English as a second language certification. In addition, all teachers must be highly qualified 

pursuant to federal requirements.      

The District and School will work collaboratively to ensure that the ELA program complies with state and 

ŦŜŘŜǊŀƭ ƭŀǿ ŀǎ ǿŜƭƭ ŀǎ ŀƴȅ ŎƻǳǊǘ ƻǊŘŜǊ ŀǇǇƭƛŎŀōƭŜ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ 9[[ ǇǊƻƎǊŀƳǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ Consent Decree 

adopted by the US District Court in the case of Congress of Hispanic Educators v. DPS (1:95-DV-02313), in a 

manner that preserves the essential nature of the unique educational program of the School.  If the School and 

the District disagree as to the correct interpretation or application of a statute or regulation concerning the 

ŜŘǳŎŀǘƛƻƴ ƻŦ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ [ŜŀǊƴŜǊǎΣ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ Ǉƻǎƛǘƛƻƴ ǿƛƭƭ ŎƻƴǘǊƻƭΦ   

 

Department of Justice, Congress of Hispanic Educators (CHE), Court Monitor 

To measure compliance with the Consent Decree, DPS is monitored by the Department of 

Justice and the Congress of Hispanic Educators twice a year and the independent Court Monitor 

monthly.  The Department of Justice, the Congress of Hispanic Educators, and the Court 

Monitor strive to visit schools regularly, including charter schools.  Schools will be notified if 

they have been chosen for a visit from the Department of Justice, the Congress of Hispanic 

Educators, and/or the Court Monitor.  School visits often include classroom observations, 

interviews with staff, parents and students and audits of CH-ISA Team paperwork. Schools may 

be subject to fulfilling reporting requirements as requested by the Department of Justice, the 

Congress of Hispanic Educators, and/or Court Monitor. 
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ROLE OF DISTRICT 

The Portfolio Management Team in the Chief Academic and Innovation Office cultivates, authorizes, 
launches, and oversees high-quality autonomous schools in the Denver Public School system. Empowered 
by the Denver Plan, the Portfolio Management Team embraces school autonomy, high performance 
standards, clear accountability, parent/guardian choice, and broad stakeholder engagement. 

Goals of ELA Quality Assurance 

ü English Language ProficiencyτEnsure English language learners in charter schools are 

moving toward English language proficiency and are acquiring both conversational and 

academic language at a comparable rate to their peers across the state ό!//9{{ aDtΩǎύ 

ü Academic ProficiencyτEnsure English language learners in charter schools are moving 

toward academic proficiency and are achieving equitable academic growth compared to 

their peers across the state (disaggregated PARCC aDtΩǎ ŦƻǊ 9[[ǎύ 

ü Equity of ResponsibilityτEnsure charter schools are serving an equitable representation 

of ELL students and are meeting applicable language acquisition and academic 

standards for those students 

ü Equity of AccessτEnsuring ELL parents and students have informed choice about ELA 

programs offered in the District.  

 

ELA Program Reviews and Quality Assurance 

As part of its support to charter schools, the Portfolio Management Team will provide ELA 
reviews to ensure that the Consent Decree, Contract Requirements, and quality assurance 
standards are met.  All charter schools can expect an ELA review in their first year of operation 
as well as during the renewal process.  ELA Reviews may also be required as a part of the tiering 
process for charter schools who are receiving additional oversight and support from the 
Portfolio Management Team based on the academic performance of their English learners. ELA 
reviews will evaluate schools in the following areas: 
 

ü Identification Process and Parent Involvement 

ü Assessment and Placement 

ü Program Design and Curriculum 

ü Professional Development and Evaluation 

ü Exiting/Redesignation and Monitoring Criteria 

 

Any school that is listed ŀǎ ά5ƻŜǎ bƻǘ aŜŜǘ 9ȄǇŜŎǘŀǘƛƻƴǎέ ƻǊ ά!ǇǇǊƻŀŎƘƛƴƎέ ƻƴ ǘƘŜ 9[! wŜǾƛŜǿ 

Rubric will be required to submit a subsequent remedy plan to address areas of concern. 

 

     Read the complete ELA Rubric  

 

 

file:///C:/Users/H_RIVIERE-PLATT/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/8UCVB7HA/Charter%20ELA%20Program%20Review%20Rubric_2017%20(003).pdf
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Ongoing oversight for charter schools 

The Portfolio Management Team maintains ongoing oversight of ELA services at charter 

schools. The graphics below display the role of the Portfolio Management Team in supporting 

new schools, tiered schools, and schools up for renewal as well as the Tight-Loose Continuum 

that guides the Portfolio Management Team level of oversight. 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Renewal Tiered Quality Assurance 
New Schools (Year 0 &  

Year 1) 
Call for Quality Schools

  

Goal: Ensure all approved 
new schools have ELA 

plans that meet standards  

Goal: Ensure new schools 
are opening with ELA 
programs that meet 

standards 

Goal: Ensure that all 
schools are meeting 
expectations for ELL 

student performance 

Goal: Ensure that charter 
schools are meeting 

performance and program 
standards for serving ELL 

students  

Aligned Activities: 
 

¶Call for Quality Schools 
outlines ELA 
requirements 

¶Proposal review with 
ELA rubric 

¶ Interview founding team 

Aligned Activities: 
 

¶Year 0 workshops on 
ELA and culturally 
responsive practice 

¶Year 1 site visit and 
written feedback using 
ELA rubric 

Aligned Activities: 
 

¶ Annual review of 

charter ELL data  

¶ Site visits and written 
feedback using ELA 
rubric 

¶ School plans for 
remedy and/or annual 
improvement goals 

Aligned Activities 
 

¶3 year review of ELL data 

¶Site visit and written 
feedback using ELA rubric 

¶Contract conditions include 
annual improvement goals if 
applicable 

Ongoing Oversight for All Schools 

Charter Teacher Qualification Channel 

Oversight of ELL identification, assessment, progress monitoring and 

redesignation 
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ELA ADMINISTRATOR DESIGNATION 

According to chapter 8 of the Consent Decree, all charter schools are required to appoint an ELA 

Administrator or an Administrator-designee who will be responsible for the oversight of English 

Language Acquisition services and compliance.  

The District shall require all charter schools offering ELA services to identify a school administrator, or an 

administrator-designee, with ELA expertise to provide oversight and evaluate the effectiveness of ELA 

services provided by the school. 

 

ELA Administrator Roles and Responsibilities 

ü Oversee the ELA programming at the school to ensure that: 

o The school is offering the necessary ELA services for their English Learners 

o The school is in compliance with the ELA requirements of the Charter Contract 

and Consent Decree.   

ü Ensure that all English Learners are properly identified, redesignated and monitored by 

the CH-ISA Team forms issued by the ELA department.   

o The ELA Administrator must sit on and lead the CH-ISA Team to ensure that 

these processes are tight in the school. 

ü Manage the ELA Teacher Training Channel at the school to ensure submission of the 

ŦƻƭƭƻǿƛƴƎ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ 9[! DƻƻƎƭŜ ŦƻƭŘŜǊΥ 

o ELA plan for each school year describing how the ELA Teacher Training Channel 

will be implemented in the school 

o Teacher training channel documentation including observation rubrics 

ü Serve as the Portfolio Management Team point of contact for any questions and issues 

related to ELLs. 
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FUNDING FOR ELLS 

Title III Funding 

Charter schools in DPS are eligible to request Title III dollars annually through the District provided the 

request meets the eligibility requirements established by NCLB, Title III, Section 3115(g) and CDE.  

Applications for Title III funds are due annually in the Spring for funds requested for the following school 

year.  All schools receiving Title III funds must demonstrate compliance with the approved purpose of the 

requested funds. 

Supplement Not Supplant 

Title III is a supplemental ǇǊƻƎǊŀƳ ǘƻ ǇǊƻǾƛŘŜ ǎŜǊǾƛŎŜǎ άƛƴ ŀŘŘƛǘƛƻƴ ǘƻ ŀƴŘ ƴƻǘ ǊŜǇƭŀŎŜέ core 

English language instruction education programs (LIEP). Core English language instruction 

education programs are defined as those programs which charter schools are required to 

provide.  This means that charter schools may not request Title III funding for an ELA activity or 

service that they would otherwise be required to provide by federal or state law or terms of the 

Consent Decree or Charter Contract. In addition, Title III funds cannot be used to pay for staff or 

services previously paid for through other non-Title III funds.  In other words, federal Title III 

funds cannot be used to pay for items that would otherwise be paid for with Federal, State 

and/or local funds. 

Note: For any Title III staff listed on the budget schools should specify, by tab and line item:  

ü The funding source that supported the position in the previous year 

ü The name of person in the position the previous year 

ü The FTE percentage from Title III 

Examples of Allowed Title III Services include, but are not limited to: 

ü ELA professional development for classroom teachers, LIEP staff and administrators on 

effective instruction for ELL students that goes above and beyond the required charter 

ELA teacher training qualification channel 

ü Peer coaching to develop teacher expertise in providing instruction for ELL students that 

goes above and beyond any peer observation/coaching associated to the required ELA 

charter training qualification channel 

ü Consultant time to provide additional support in program development, coaching, or 

professional development 

ü Paraprofessionals, native language tutors, or interventionists to provide additional 

differentiation for English language learners 
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ü Additional curricular or resource materials to specifically support English language 

learners  

ü Tools for progress monitoring English language learners (e.g. additional language 

assessments beyond ACCESS) 

ü Parent engagement, including non-essential translation and interpretation:  

o parent teacher conferences 

o school-wide meetings 

o additional parent communication 

ü Implementation of ELD/WIDA standards 

ü Other additional enhancements to ELA services beyond the core program, including 

supplemental staff and materials to support additional ELA services 

 

Examples of Disallowed Title III Services include, but are not limited to: 

ü Home language survey implementation 

ü Administration of the initial W-APT testing 

ü Any cost associated with administering the annual ACCESS Assessment 

ü Essential parent translation and interpretation:  

o Identification letters 

o Testing and notification letters 

ü Salaries of ESL/ELA teachers to provide basic ESL and ELD services  

ü Required ELA charter teacher training qualification channel expenses (trainer stipends, 

staff release time, materials) 

ü Required ELD services including ELD teacher salary and core curriculum (supplemental 

curriculum and staff for ELD are allowable) 

 

 

 

 

 

 

 

  

     Learn More about Title III Funding  

 

 

https://www.cde.state.co.us/fedprograms/tiii/index
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English Language Proficiency Act (ELPA) Funding 

House Bill 14-1298, passed in May 2014, repeals and re-enacts with amendments the English Language 

Proficiency Act (ELPA). The 2016-2017 allocation is for two programs which provide funding for all local 

education providers with English learners: The English Language Proficiency Program (ELPA Program) and 

the Professional Development and Student Support Program (Support Program). For both the ELPA and 

Support Programs, 75% of the annual allocation should be used to provide services to non-English 

proficient (NEP) and limited English proficient (LEP) students. The remaining 25% should be used to provide 

services to English learners reclassified as monitor 1 and monitor. 

English Language Proficiency Program (ELPA Program) 

The ELPA Program is a categorical program that supports the requirement to provide an 

evidence-based English language proficiency program for all K-12 English learners (ELLs). The 

ELPA Program provides funding intended to:  

ü Administer and implement evidence-based English language proficiency programs  

ü Identify and assess English learners.  

This goal of the program is to increase the English language proficiency and academic 

performance of English learners. Eligible EL students generate funding for up to a total of five 

budget years, including prior years of funding. The ELPA Program funding code is 3140. 

Examples of allowable ELA Program funding include, but are not limited to: 

ü Teachers, Coaches and Coordinators working in ESL and bilingual ELD program models  

ü W-APT and ACCESS for ELLs Administration and Training  

ü Support for EL data analysis, strategic planning, and implementation  

ü Jump start, summer school and newcomer programs  

ü Curricular resources to support ELD program models 

Professional Development and Student Support Program (Support Program) 

HB14-1298 provides $27,000,000 for the Support Program for the 2016-17 fiscal year. The 

funding is intended to:  

ü Offset the cost of annually reporting the number of English learners who exit the English 

language proficiency program 

ü Provide effective professional development activities related to teaching English 

learners for all educators who may work with English learners 

ü Expand programs to assist English learners in achieving greater content proficiency.  
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Districts and the Charter School Institute must distribute 100% of the Support Program funds to 

those charter schools with English learners identified and reported in the Student October 

Count. The funding code for the Support Program is 3139. 

Examples of allowable Support Program funding include, but are not limited to: 

ü Professional development 

o WIDA Standards implementation  

o Best practices for content teachers to support ELLs  

o For administrators and district personnel  

ü Data analysis for school and district personnel to support ELD program model(s) 

implementation and evaluation  

ü Program expansion to schools and grade levels identified as in need of more English 

language development support resources 

ELPA Excellence Award 

The ELPA Excellence Award program is designed to award grants to local education providers 

and charter schools with evidence-based English language proficiency programs that achieve 

the highest English language and academic growth among English learners and the highest 

academic achievement for English learners who transition out of the English language 

proficiency program. A total of $500,000 in funding will be awarded to ten local education 

providers and ten charter schools who are highest achieving on the eligibility criteria specified 

in the English Language Proficiency Act. The funding is a one-time allocation and has a term of 

one fiscal year. 

Examples of allowable ELPA Excellence Award funding include, but are not limited to: 

ü Provide English language development instruction to English learners  

ü Provide English learners access to grade level academic content while they learn English  

ü Provide effective professional development to all educators who work with English 

learners in the classroom  

ü Prepare former and current English learners to be college and career ready on 

graduation 

Note: ELPA funds may be used to pay for required ELA charter teacher training expenses and 

other required ELA expenses 

 

 

 

     Learn More about ELPA Funding  

 

 

http://www.cde.state.co.us/cde_english/elpa
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TEACHER CERTIFICATION 

DPS is the largest school district in Colorado, with more than 85,000 students. 45% of these students are 

English Learners. As educators in DPS, we value our diverse student body and the unique contribution of 

every student. 

The ELA teacher qualification requirement is grounded in our DPS value of Equity and Students First. ELA 

courses help teachers make sure that every student in their classrooms may actively participate. DPS 

believes that bilingualism and biliteracy are assets that will prepare students for success in college and 

future careers. 

Requirements 

As per the Charter Contract, all teachers at charter schools must meet ELA teacher 

qualifications in one of the three ways:  

ü State endorsement (Culturally Linguistically Diverse (CLD) or Linguistically Diverse 

Education (LDE)) 

ü Advanced degree (Culturally Linguistically Diverse (CLD) or Linguistically Diverse 

Education (LDE)) 

ü Approved district ELA training program 

o District ELA-E or ELA-S qualified 

o Charter Teacher Training Channel  

 

ü Teachers must complete their ELA certification within two (2) full school years from their 

date of hire into the district/ DPS charter schools.  

o Example 1: If a teacher is hired at the start of the school year (August), they have 

until the completion of the subsequent school year to complete their ELA 

certification. 

o Example 2: If a teacher is hired in January, they have until the completion of the 

second subsequent school year to complete their ELA certification. 

o Example 3: If a teacher is hired on September 30th 2016, they have until the 

completion of the 2017-18 school year to complete their ELA certification. 

If a teacher transfers to a different school within DPS (charter or district), he/she must still 

complete their ELA Certification within the timeline described above. 
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School Designation 

School designations are determined by the number of English Learners enrolled. The teacher 

certification requirements and the services schools provide to English Learners depend on the 

school designation. 

             

ü Schools reporting 15 or fewer ELLs at October Count ǿƛƭƭ ōŜ ŎƻƴǎƛŘŜǊŜŘ άƴƻƴ-ǇǊƻƎǊŀƳέ 
schools and will need to ensure that all of their teachers are Year 1 certified in a timely 
ŦŀǎƘƛƻƴΦ ²ƘƛƭŜ ǘŜŀŎƘŜǊǎ ŀǘ άƴƻƴ-ǇǊƻƎǊŀƳέ ǎŎƘƻƻƭǎ ŀǊŜ ƴƻǘ ǊŜǉǳƛǊŜŘ ǘƻ ōŜ ¸ŜŀǊ н 
certified, it is strongly recommended that all schools provide their teachers with both 
Year 1 and Year 2 training to provide a high level of language support for English 
Learners. 
 

ü Schools reporting 16 or more ELLs at October Count will be considered program schools 
and will need to ensure that all of their teachers are Year 1 and Year 2 certified in a 
timely fashion. 
 

ü LŦ ŀ ǎŎƘƻƻƭ ǘǊŀƴǎƛǘƛƻƴǎ ŦǊƻƳ άƴƻƴ-ǇǊƻƎǊŀƳέ ǘƻ άǇǊƻƎǊŀƳέ ŀǘ hŎǘƻōŜǊ /ƻǳƴǘΣ ŀƴȅ ǘŜŀŎƘŜǊǎ 
who have been with the district for more than one full school year will need to complete 
their Year 2 certification by the following Spring. For example, if a teacher has been 
employed at a non-program school for three years and the school becomes a program 
school at October Count 2016, that teacher will need to complete his/her Year 2 
certification by the end of the 2016-17 school year. 
 

ü The ELA Administrator at each school should monitor the number of enrolled ELLs to 

prepare to appropriately train and evaluate teachers on both Year 1 and Year 2 

ŎŜǊǘƛŦƛŎŀǘƛƻƴ ǎƘƻǳƭŘ ǘƘŜ ǎŎƘƻƻƭ ōŜ ŀ άǇǊƻƎǊŀƳέ ǎŎƘƻƻƭ ŀǘ hŎǘƻōŜǊ /ƻǳƴǘΦ 

9[[ǎ Җ мр

Non-Program School

Year 1 Required

9[[{  мр

Program School

Year  1 and Year 2 
Required
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Charter ELA Teacher Training Channel 

For teachers who do not have a CLD, LDE or ELA endorsement or certification, the Portfolio 
Management Team and the ELA Department will ensure that charter teachers gain the 
knowledge and skills described in the 2012 Consent Decree through rigorous, targeted 
professional development that leads to District ELA qualification.  

The Charter Teacher ELA Teacher Training Channel consists of different training requirements 
and pathways depending on school designation (program vs. non-program) and teacher type.  

 

Year 1 Training 

Complete one of the below pathways for Year 1 Training. Year 1 Certification is required of ALL 
teachers regardless of school designation. 

Year 1 ς Non-NLI  
 

Foundations Academic Language Sheltering 
English Language 

Development 

     

Year 1 ς NLI 
 

Foundations 
Bilingual 

Connections* 
Sheltering 

English Language 
Development 

 

 

Year 2 Training 

Complete the pathway below for Year 2 Training. Year 2 Certification is required of ALL teachers 
at Program Schools (16 or more ELLs). 

Year 2 ςNon-NLI & 
NLI 

(for all teachers at 
Program Schools) 

Literacy for ELLs 
Culturally 

Responsive 
Pedagogy 

 

 
 ** All Native Language Instruction (NLI) Teachers must pass the Spanish Language 

Proficiency Exam or alternative teacher channel qualification.  

 

  



19 
 

Course Content 

Each module in the ELA Teacher Training Channel is aligned with the knowledge and skills outlined in the 
Consent Decree to ensure that Denver charter teachers meet the ELA qualification criteria. 

Foundations 

¶ Foundations of Bilingual and ESL education at the federal, State, and 
District levels;  

¶ Theoretical framework of core instructional components for addressing 
the needs of ELLs;  

¶ Methods for organizing instruction to meet the needs of ELLs;  
Use of appropriate tools to identify ELLs 

 

Academic Language and 
Bilingual Connections 

¶ Assessment skills to identify and diagnose the educational needs of ELLs;  

¶ First- and Second-language acquisition theories;  

¶ Explicitly teaching academic vocabulary that is relevant to the content 
and appropriate to the 9[[ǎΩ ELP level(s);  

¶ Affording ELLs regular opportunities to practice and apply new language 
and content knowledge in English 

Sheltering 

¶ Differentiation and sheltering strategies for providing Supported English 
Content Instruction, including;  

¶ Grouping ELLs by ELP level and using adapted materials and texts, visual 
displays, cooperative learning and group work, primary language support, 
and clarification to make content lessons understandable to ELLs;  

¶ Using speech that is appropriate for the 9[[ǎΩ 9[t level(s) and clearly 
explaining academic tasks to ELLs;  

¶ Using supplementary materials to support content objectives and 
contextualize learning;  

¶ Adapting content, including texts, assignments, assessments, and 
presentation of content in all modalities, within the 9[[ǎΩ 9[t level(s);  

¶ Use of technology to instruct ELLs.  
 

English Language 
Development 

¶ Methods for teaching ELD in all four language domains 
 

Literacy for ELLs 

¶ Culturally responsive teaching as a facilitator of language acquisition for 
ELLs;  

¶ Information about how to challenge and motivate at-risk ELLs; 

¶ Methods of working with the parents of ELLs and methods of improving 
school-community relations 

 

Culturally Responsive 
Pedagogy 

¶ Teaching ELLs at different proficiency and grade levels how to write in 
each core content area;  

¶ Teaching reading comprehension skills (e.g., prediction, summarizing, 
making inferences, and identifying important information);  

¶ Using reading strategies that are effective with ELLs (e.g., partner reading, 
reading aloud, and teacher think-alouds) and that include phonemic 
awareness, phonological awareness, decoding, word knowledge, and 
fluency, while taking into account the 9[[ǎΩ ages and ELP level(s) 
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Participating in the Charter ELA Teacher Training Channel  

All charter schools are responsible for ensuring that their teachers gain their ELA qualification 
within the two-year timeframe.  The charter ELA Teacher Training channel utilizes a Train the 
Trainer model where trainers deliver the professional development at the school.  The Portfolio 
Management Team authorizes four options for participating in the ELA Teacher Training: 

ü School staff who is qualified and authorized as a certified ELA trainer 
ü Consultant who is qualified and authorized as trainer 
ü Partnering with another school who has a qualified and authorized trainer 
ü A purchased service option offered by the Portfolio Management Team which enables 

teachers in need of Year 1 and/or Year 2 training to attend face-to-face professional 
development led by central trainers. A cost is associated with this training and teachers 
still need to receive coaching and evaluation at individual school sites.  

Qualified = state endorsement, advanced degree in CLD or LDE, or completion of DPS ELA training Authorized = completed 
Portfolio Management Team Train the Trainer program for charter ELA Trainers 

Roles and Responsibilities of Certified ELA Trainer 

In order to serve as a trainer, the individual must already be ELA qualified (either through 
CLD/LDE/State/Advanced Degree/DPS certification or through Teacher Training Channel.)  In 
addition, the trainer will: 

ü Complete Train the Trainer sessions including annual refresher sessions 
ü Read additional required readings to deepen knowledge of course content 
ü Design and deliver άǘǊŀƛƴƛƴƎέ ǎŜǎǎƛƻƴǎ ŦƻǊ the school in consultation with administration 
ü Other duties as assigned by your school administrator. 

 

 

 

 

 

 

 

 

The graphic above displays the embedded learning cycle of the teacher training channel 

 

Pre-work Content Plan Practice Feedback Demonstrate Evaluation 

Trainer Administrator/Evaluator In-school 

system 

   

Core content modules for teacher training (including 
pre-work) 
Å What? Teacher skills based on consent decree 
Å Why? Key concepts 
Å When/where/who? Student, teacher and 

school connection 
Å How? Practical guidance on practice 
Å How? School-specific practice 
Å How? Next steps 

Assessment of teacher knowledge & skill 
Å Rubrics for feedback & evaluation on 

teacher skills (All other courses) 
Å Test for teacher knowledge (Foundations 

only) 

     Join the Charter ELA Trainer Online Community  

 

 

http://tinyurl.com/CharterELA
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  Teacher Certification Submission Process 

In an effort to streamline processes and minimize paper communication, all teacher 
certification documentation should be submitted virtually by the ELA Administrator.  

Google Drive 

9ŀŎƘ 9[! !ŘƳƛƴƛǎǘǊŀǘƻǊ ǿƛƭƭ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ƘƛǎκƘŜǊ ǎŎƘƻƻƭΩǎ 9[! ŦƻƭŘŜǊ ƻƴ DƻƻƎƭŜ 5ǊƛǾŜΦ 9ŀŎƘ 
school will have access to the following sub-folders: 

ELA Certificates 

V Access ALL Certificates (Trainers, Year 1 and Year 2) 
V Upload LDE degree, State LDE endorsement, or district ELA-E/ELA-S certification for teachers 

o Always include the teacher last name and full name in the file name  

ELA Reviews 

V Access ELA Reviews  

ELA Teacher Training Channel 

Annual ELA Teacher Training Channel PD Plan and Staff Roster 

V Upload your annual ELA Teacher Training Channel Plan and Staff Roster  
o A template of both documents for you to edit are in the folder 

Honor Pledges 

V ¦ǇƭƻŀŘ ǎƛƎƴŜŘ ƘƻƴƻǊ ǇƭŜŘƎŜǎ ŦƻǊ ȅƻǳǊ ǎŎƘƻƻƭΩǎ 9[! 9ǾŀƭǳŀǘƻǊόǎύ 
o !ƭǿŀȅǎ ƛƴŎƭǳŘŜ ǘƘŜ ŜǾŀƭǳŀǘƻǊΩǎ ƭŜƎŀƭ ƴŀƳŜ ƛƴ ǘƘŜ ŦƛƭŜ ƴŀƳŜ  

Samples and Instructions 

V Access samples such as Rubrics, ELA Teacher Training Channel PD Plan, Staff Roster 
V Access Submission Instructions and How-To guides 

Teacher ELA Rubrics 

V Upload all year 1 and year 2 documentation for your teachers  
o Always include the teacher last name and full name in the document name 
o A template of both documents for you to edit and rename for each teacher are in the 

folder 
 

 

 

 

  

     Instructions on Accessing Google Drive  

   

 

 

https://docs.google.com/document/d/1CuOb-XVlpt2Js4h_FF7rzPfTWFx2qbzRAfBB9T9F2rI/edit?pli=1
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Staff Roster 

V Submit with Teacher Training Channel Submissions, to be reviewed in the fall and resubmitted in 
the spring 

V Include ALL teachers at your school, even those who have already completed certification 
V Blank excel template available in Google Drive; Submit to άAnnual ELA Teacher Training 

Channel PD Plan and Staff Rosterέ folder 

 

Foundations Exam 

The Foundations Exam can be taken virtually. To access, have your teachers follow instructions below. 

1. Go to http://tinyurl.com/Foundationsexam  

2. Choose your school name from the dropdown  

3. Enter your first name, last name, EDID number, and email  

4. Take the Foundations exam  

5. The exam will be scored by ELA and your school will be notified of teachers that do not pass with 

80% or higher. 

 

Teacher ELA Rubrics 

Year 1 and Year 2 Observation Rubrics are to be filled out in excel using the ά¸ŜŀǊ м wǳōǊƛŎǎέ and ά¸ŜŀǊ н 
wǳōǊƛŎǎέ in your sŎƘƻƻƭΩǎ DƻƻƎƭŜ 5ǊƛǾŜ 9[! ŦƻƭŘŜǊΥ 

1. On the άLƴǎǘǊǳŎǘƛƻƴǎ ŀƴŘ ¢ŜŀŎƘŜǊ LƴŦƻέ worksheet, enter the teacher information and the ELA 

evaluator information.  

2. Click on each worksheet to access the different rubrics 

3. For each rubric, enter the dates observed (minimum two) and then highlight the cell that 

matches your rating in yellow.  

4. Enter the summary of evidence supporting the rating in the space provided on each rubric. 

Evidence should include a minimum of 3 objective evidence points support overall rating. 

5. Once you have completed all of the rubrics for Year 1 and/or Year 2, save the fƛƭŜ ŀǎ ά¸ŜŀǊ мκн 

wǳōǊƛŎǎ ¢ŜŀŎƘŜǊ CƛǊǎǘ bŀƳŜ ¢ŜŀŎƘŜǊ [ŀǎǘ bŀƳŜέ όŜΦƎΦ Year 1 Rubrics Jane Doe) 

6. Upload ALL Year 1 and 2 Rubrics to the ά9[! ¢ŜŀŎƘŜǊ ¢ǊŀƛƴƛƴƎ /ƘŀƴƴŜƭέ > ά¢ŜŀŎƘŜǊ 9[! wǳōǊƛŎǎέ 

folder in Google Drive.  

http://tinyurl.com/Foundationsexam
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Roles and Responsibilities of Certified ELA Evaluator 

As part of the Teacher Training Channel Submission process, schools must submit classroom 

observation rubrics with ratings and a supporting body of evidence for all courses except the 

Foundations course. The rubrics must be completed by a Certified ELA Evaluator who must 

meet the following criteria and perform the following role: 

ü School level administrator (cannot be a peer teacher) 

ü Observe and evaluate teachers to demonstrate knowledge and skills are completed 

ü Sign Honor Pledge for integrity of evaluations. 

*Evaluator will receive a certificate after a quality assurance check has been performed on the 

rubrics and a signed honor pledge has been received.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



24 
 

ENGLISH LANGUAGE ACQUISITION PROGRAMMING 

As per the federal guidelines prescribed by the Department of Justice, all English Learners must receive 
ELA programming. 

When EL students are identified based on a valid and reliable ELP test, school districts must provide them with 
appropriate language assistance services. Language assistance services or programs for EL students must be 
educationally sound in theory and effective in practice; however, the civil rights laws do not require any 
particular program or method of instruction for EL students. Students in EL programs must receive appropriate 
ƭŀƴƎǳŀƎŜ ŀǎǎƛǎǘŀƴŎŜ ǎŜǊǾƛŎŜǎ ǳƴǘƛƭ ǘƘŜȅ ŀǊŜ ǇǊƻŦƛŎƛŜƴǘ ƛƴ 9ƴƎƭƛǎƘ ŀƴŘ Ŏŀƴ ǇŀǊǘƛŎƛǇŀǘŜ ƳŜŀƴƛƴƎŦǳƭƭȅ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 
educational programs without language assistance services. 

In compliance with the Consent Decree and the Charter Contract, all charters are mandated to offer ELA 
Programming that ensures that English Learners are able to overcome language barriers that impede 
meaningful and equal participation ōȅ ŀƭƭ ǎǘǳŘŜƴǘǎ ŜƴǊƻƭƭŜŘ ƛƴ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ instructional programs.  ELA 
Programming includes: 

ü An English language development block for all ELL students that uses research-based curriculum and 
resources specifically selected by the School for ELL students. 

ü Transitional Native Language Instruction (TNLI); or an equivalent in native language supports if it is 
serving a significant number of ELL students; or a program based on an educational theory recognized 
as sound by experts in the field or is considered by experts as a legitimate experimental strategy with 
the resources and personnel to implement this theory effectively; 

 

English Language Development (ELD) Requirements 

ü A separate block of time included in the daily schedule for a minimum of 45 minutes for 

all students who are English Learners.  Students at the lower proficiency levels in English 

may require a longer ELD block. 

ü Intentional teaching of the English language where English Learners can focus on 

stretching their language abilities and take risks.  Systematically increases English 

LearnŜǊǎΩ proficiency over time, accelerating English Language Acquisition 

ü Must be in addition to, not in place of, core literacy classes 

ü ¢ƛŜŘ ǘƻ ǘƘŜ ²L5! {ǘŀƴŘŀǊŘǎ ŀƴŘ ǘŀǊƎŜǘŜŘ ǘƻ ƳŜŜǘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ōȅ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ 

Proficiency (ELP) 

ü Grouping English Learners together to allow them time to focus on language 

development.  Best practice supports grouping students by English Language Proficiency 

level to maximize the learning time. 

ü Focused on language in all 4 domains: Speaking, Listening, Reading and Writing 

 

 

 

           English Language Development: Guidelines for Instruction  

            Effective Practice for English Language Learners 

            Stanford University ELL standards-aligned teaching resources 

 

 

http://www.aft.org/sites/default/files/periodicals/Saunders_Goldenberg_Marcelletti.pdf
http://www.centeroninstruction.org/files/Effective%20Practices%20for%20ELLs.pdf
http://ell.stanford.edu/teaching_resources
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Scheduling ELD 

ü In order to monitor that ELL students are receiving ELD as outlined by the Consent Decree and 

the Charter Contract, all charter schools are required to schedule a minimum of 45 minutes of 

Dedicated ELD for all eligible English Language Learners in Infinite Campus.  

ü The district will monitor ELD scheduling in Infinite Campus at all schools to ensure that all 

schools are meeting compliance requirements.  

ü The scheduling practices outlined below allow the appropriate teacher to be scheduled to their 

ELL students in their own roster for English Language Development (ELD). 

General Steps in Infinite Campus: 

1. Obtain list of the ELL students from your CH-ISA team/ELA Administrator (all ELLs). 

2. Assign the ELD teacher to the section (with appropriate course code as outlined below) as the 

Primary Teacher in the Staff History tab. For elementary, the sections will be created as ALT 1. 

3. Assign ELL students to the appropriate ELD section as listed in table.  

 

Note: This table is intended as guidance for ELD scheduling based on differentiated ELD blocks. We advise 

schools to use their professional judgment in determining what ELD blocks students should be assigned 

to. Students with similar English Proficiency Levels should be grouped together (please apply this logic 

when scheduling students who do not have ACCESS scores).  

Grade Semester ACCESS Level Course Code 

ECE All All 90945 

KG All All 90045 

1 All All 90145 

2 All All 90245 

3 All All 90345 

4 All All 90445 

5 All All 90545 

MS (6 ς 8)  1 1-1.9 31630 

MS (6 ς 8)  2 1-1.9 31670 

MS (6 ς 8)  1 2-2.9 31631 

MS (6 ς 8)  2 2-2.9 31671 

MS (6 ς 8)  1 3 or higher 31632 

MS (6 ς 8)  2 3 or higher 31672 

HS (9 ς 12)  1 1-1.9 31367 

HS (9 ς 12)  2 1-1.9 31369 

HS (9 ς 12)  1 2-2.9 31370 

HS (9 ς 12)  2 2-2.9 31371 

HS (9 ς 12)  1 3 or higher 31680 

HS (9 ς 12)  2 3 or higher 31681 
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ELA Programming Models 

In order to ensure that English Learners achieve meaningful and equal participation in the 

charter instructional program, charter schools must implement a sound educational program to 

support their English Learners.  5ǳǊƛƴƎ ǊŜƎƛǎǘǊŀǘƛƻƴΣ ƛǘ ƛǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ 

parents with information about ELA services available to their child, including TNLI 

programming offered at other schools. Please see the      ELA Program Procedures for 

Identification section for more details.  

Examples of ELA Programming Models are: 

Sheltered English Immersion Program 

The goal of this program is acquisition of English language skills so that the English Learners can 

succeed in an English-only mainstream classroom. Instruction is primarily in English although 

the use of native language supports may be utilized.  In the content areas, students receive 

Sheltered instruction or methods to make instruction comprehensible for concept 

development.  Daily ELD instruction is also a part of the school day for English Learners. 

 

Bilingual Education Programs 

These educational programs teach students through the use of two languages. Students are 

taught for some portion of the day in one-language and the other portion of the day in English. 

Typically, these programs develop initial literacy in the native language and include an ELD 

component. 

ü Transitional Native Language Instruction (TNLI) - This is the program offered in District-

Run Schools in which services, including native language instruction in Spanish, 

supported English Content Instruction, and ELD, are provided to English Learners. The 

TNLI model follows the DPS Language Allocation Guidelines to determine when and how 

the native language is used for instruction.   

ü Transitional Bilingual Education Model - This program, also known as early-exit bilingual 

education, utilizes a student's primary language in instruction. The program maintains 

and develops skills in the primary language while introducing, maintaining, and 

developing skills in English. The primary purpose of this program is to facilitate the 

transition to an all-English instructional program while receiving academic subject 

instruction in the native language to the extent necessary. Typically, these programs 

maintain the use of the native language for 3-4 years until students are transitioned into 

an all-English environment. 

ü Maintenance Bilingual Education Model - Also referred to as late-exit bilingual 

education, this program uses two languages, the student's primary language and 
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English, as a means of instruction. The instruction builds upon the student's primary 

language skƛƭƭǎ ǿƘƛƭŜ ŘŜǾŜƭƻǇƛƴƎ ŀƴŘ ŜȄǇŀƴŘƛƴƎ ǎǘǳŘŜƴǘΩǎ English language skills.  These 

programs typically last 5-8 years with the goal of developing students who are bilingual 

and biliterate. 

ü Dual Language Programs - The goal of this model is for students to develop language 

proficiency in two languages by receiving instruction in English and another language. 

These programs typically last at least 5-8 years and instruct in the partner language for 

at least 50% of the time.  The goal of this program model is to develop students who are 

bilingual and biliterate.  The student population in such a program can vary, resulting in 

models such as these: 

o Developmental bilingual programs, where all students are native speakers of the 

partner language, such as Spanish 

o Two-way immersion programs, where approximately half of the students are 

native speakers of the partner language and approximately half of the students 

are native speakers of English 

o Foreign language immersion programs, where all of the students are native 

speakers of English, though some may be heritage language learners 

 

      DPS Language Allocation Guidelines-ECE-5  

 DPS Language Allocation Guidelines-Secondary 

 Does Bilingual Ed Work? 

 What is Bilingual Education? 

 Language Instruction Educational Program Models 

 The Astounding Effectiveness of Dual Language Education for All 

 The Effects of Bilingual Education Programs on English Language Learners 

 Guiding Principles for Dual Language Education 

 

 

 

 

 

 

  

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/ela_department_page/principal%20resources/Language_Allocation_Guidelines_ECE-5.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/ela_department_page/principal%20resources/Language_Allocation_Guidelines_secondary.pdf
http://www.rethinkingschools.org/special_reports/bilingual/biside.shtml
http://www.nabe.org/BilingualEducation
http://www.mde.k12.ms.us/docs/federal-programs/program-model.pdf?sfvrsn=0
http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf
http://www.ascd.org/publications/researchbrief/v2n05/toc.aspx
http://www.cal.org/twi/Guiding_Principles.pdf
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ASSESSMENT OF ENGLISH LANGUAGE LEARNERS 

WIDA Standards: W-APT and ACCESS Testing 

Denver Public Schools uses the W-APT (WIDA-ACCESS Placement Test) and ACCESS (Assessing 

Comprehension and Communication in English State-to-State for English Language Learners) for 

initial placement and continued assessment monitoring of ELLs.  

The W-APT and ACCESS: 

ü MŜŀǎǳǊŜ ǎǘǳŘŜƴǘΩǎ ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ƛƴ ǎǇŜŀƪƛƴƎΣ ƭƛǎǘŜƴƛƴƎΣ ǊŜŀŘƛƴƎΣ ŀƴŘ ǿǊƛǘƛƴƎ on 

the five WIDA English Language Development Standards. 

ü Are divided into five grade-level clusters: 

o Kindergarten 
o Grades 1-2 
o Grades 3-5 
o Grades 6-8 
o Grades 9-12 

ü !ǊŜ ǿǊƛǘǘŜƴ ŦǊƻƳ ǘƘŜ ƳƻŘŜƭ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴŘƛŎŀǘƻǊǎ ƻŦ ²L5!Ωǎ ŦƛǾŜ 9ƴglish Language 

Development Standards: 

o Social & Instructional Language 
o Language of Language Arts 
o Language of Mathematics 
o Language of Science 
o Language of Social Studies 

ü Are scored and interpreted in terms of the six WIDA Language Proficiency Levels which 

represent ǘƘŜ ǎǇŜŎǘǊǳƳ ƻŦ ŀ ƭŜŀǊƴŜǊΩǎ ǇǊƻƎǊŜǎǎƛƻƴ ŦǊƻƳ ƪƴƻǿƛƴƎ ƭƛǘǘƭŜ ǘƻ ƴƻ 9ƴƎƭƛǎƘ ǘƻ 

acquiring the English skills necessary to be successful in a mainstream English classroom 

without extra support: 

 

 
       WIDA Standards and ACCESS Testing  

 

 

https://www.wida.us/
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Administering the W-APT 

ü The W-APT is given upon initial entry into the district based on the identification of a 

language other than English spoken at home (on the Home Language Questionnaire). 

ü The W-APT is administered within 15 calendar Řŀȅǎ ƻŦ ŀ ƴŜǿ ǎǘǳŘŜƴǘΩǎ registration. 

ü Schools must print out score sheets for students and then enter the results 

electronically.  

 See the Appendix C for more detail. 

Administering ACCESS 2.0 

ü The ACCESS test is given annually to all students currently identified as ELLs. The ACCESS 

assessment is administered every January.  

ü As of 2017-2018, Denver Public Schools will be administering ACCESS 2.0, the electronic 

version of the assessment. The Kindergarten test will remain an interactive paper-based 

test. Grade clusters will change to K, 1, 2-3, 4-5, 6-8, and 9-12.  

 

 

 

PARCC Accommodations for English Language Learners 

English learners in PARCC states may not be excluded from PARCC performance-based and end-

of-year assessments in ELA/literacy (with the exception of English learners in their first year in a 

U.S. school) and mathematics assessments. The universal design of PARCC assessments is 

expected to enhance accessibility for most students through the availability of a range of 

accessibility features for all students. However, some English learners may need additional 

accommodations during PARCC assessment administration. 

The decision-making process about selecting PARCC accommodations for ELLs should include 

consideration of at least the following three factors: 

ü Factor 1: Student characteristics and learning needs (e.g., disabilities, language 

proficiency, accommodations used in classroom instruction/assessments to access and 

perform in academic standards and assessments)  

ü Factor 2: Individual assessment characteristics (i.e., knowledge about what tasks are 

required on PARCC assessments and ways to remove physical and other barriers to 

ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǇŜǊŦƻǊm those tasks)  

ü Factor 3: PARCC accessibility features and accommodations policies that maintain the 

validity of assessment results. 

       WIDA Guidance on ACCESS 2.0 

        ACCESS vs. ACCESS 2.0 

 

 

https://www.wida.us/assessment/ACCESS20.aspx
http://testing.dpsk12.org/resources/ACCESS2.0.html
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Guidance on selection of accommodations for English Learners on PARCC Assessments: 

 IƛƎƘƭȅ wŜŎƻƳƳŜƴŘŜŘ ŦƻǊ ǳǎŜ ōȅ English Learners at this ELP Level 
Ҥ Recommended for use by English Learners at this ELP Level 
֙ aŀȅ ƴƻǘ ōŜ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǎǘǳŘŜƴǘǎ ŀǘ ǘƘƛǎ 9[t [ŜǾŜƭ 

Accommodations 

Most likely to benefit English Learners at this 
ELP Level 

Beginning Intermediate Advanced 

Extended Time    

Word-to-Word Dictionary (English/Native Language)  ֙   

Mathematics Response Speech-to-Text 
Mathematics Response Human Scribe 

 Ҥ  ֙

General Administration Directions Read Aloud and Repeated in 
{ǘǳŘŜƴǘΩǎ bŀǘƛǾŜ [ŀƴƎǳŀƎŜ όōȅ ǘŜǎǘ administrator) 

 Ҥ  ֙

General Administration Directions Clarified as Needed in 
{ǘǳŘŜƴǘΩǎ bŀǘƛǾŜ [ŀƴƎǳŀƎŜ όōȅ ǘŜǎǘ ŀŘƳƛƴƛǎǘǊŀǘƻǊύ 

 Ҥ  ֙

Online Translation of the Mathematics Assessment in Spanish 
(or other translated languages as needed)*  

 Ҥ  ֙

Paper-Based Edition of the Mathematics Assessment in Spanish 
(or other translated languages as needed)*  

 Ҥ  ֙

Large Print Edition of the Mathematics Assessments in Spanish 
(or other translated languages as needed)*  

 Ҥ  ֙

Text-to-Speech for the Mathematics Assessments in Spanish (or 
other translated languages as needed) Human Reader for the 
Mathematics Assessments in Spanish (or other translated 
languages as needed)*  

 Ҥ  ֙

* If students have not been receiving TNLI or Dual Language instruction in Spanish, it is best to administer 

assessments in English because the language of the assessment should mirror the language of instruction.  
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Examples of modifications that would result in invalidated results on PARCC include:  

ü Allowing a student to be assessed off grade-level; 
ü Instructing a student to skip selected items, reducing the scope of assessments, so a 

student needs to complete only a limited number of problems or items;  
ü Modifying the complexity of assessments to make them easier (e.g., deleting response 

choices on a multiple-choice assessment so that a student selects from two or three 
options instead of four); Providing hints, clues, or other coaching that directs the 
student to correct responses;  

ü Defining vocabulary on the assessment, for non-glossed words, or explaining 
assessment items;  

ü Allowing the student to complete an assessment of English language arts in a language 
other than English; and  

ü Using a bilingual dictionary that provides definitions (rather than an acceptable word-to-
word dual-language dictionary). 

 

 

Colorado Department of Education READ Act 

The Colorado Reading to Ensure Academic Development Act (READ Act) was passed by the 

Colorado Legislature in 2012. The READ Act repeals the Colorado Basic Literacy Act (CBLA) as of 

July 1, 2013, keeping many of the elements of CBLA such as a focus on K-3 literacy, assessment, 

and individual plans for students reading below grade level. The READ Act differs from CBLA by 

focusing on students identified as having a significant reading deficiency, delineating 

requirements for parent communication, and providing funding to support intervention. 

Colorado school districts have the authority to approach implementation of the READ Act with 

English Learners in ways that are appropriate for their local context and individual needs of 

students and are responsible for doing so in alignment with the requirements and intent of the 

READ Act and in compliance with other relevant state and federal guidelines.   

 

To effectively meet the academic needs of English Learners, an instructional program must be 

designed to provide for English language acquisition as well as academic supports. The program 

must ensure high expectations for all students, provide access to grade level standards, 

increase interactions among English Learners, teachers, and peers, be instructionally sound, 

and have appropriate resources and materials. 

If an English Learner is determined to have a significant reading deficiency, a READ plan must be 

developed. The following principles should be observed in the creation of READ plans for 

English Learners:  

     PARCC Accessibility Features and Accommodations Manual 

 

 

https://www.cde.state.co.us/assessment/201617parccafamanual
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ü The READ plan for English Learners should include English literacy reading goals aligned 

to English language development level as described in the WIDA Can Do Descriptors. For 

students receiving literacy assessment, instruction, and intervention in Spanish, the 

READ plan should include appropriate literacy goals in Spanish.  

ü Interventions included within a READ plan for English Learners must be appropriate 

ōŀǎŜŘ ƻƴ ŀ ǎǘǳŘŜƴǘΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘΦ  

ü ACCESS data should also be reviewed and included to guide prioritizing goals for the 

plan.  

ü As appropriate, state approved Spanish assessments should be used if needed to guide 

instructional goal planning.  

 

¢ƘŜ w9!5 !/¢ ǎǇŜŎƛŦƛŜǎ ǘƘŀǘ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ ǎƘƻǳƭŘ ƴƻǘ ōŜ ǊŜǘŀƛƴŜŘ ƛŦ ǘƘŜ άǎƛƎƴƛŦƛŎŀƴǘ ǊŜŀŘƛƴƎ 

deficiency ƛǎ ŘǳŜ ǇǊƛƳŀǊƛƭȅ ǘƻ ǘƘŜ ƭŀƴƎǳŀƎŜ ǎƪƛƭƭǎέΦ  ό{ŜŎǘƛƻƴ нн-7-1207) 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

            Colorado READ Act  

            Guidance on READ Act and ELLs 

 

http://www.cde.state.co.us/sites/default/files/documents/coloradoliteracy/readact/download/hb%201238%20final%20version.pdf
http://www.cde.state.co.us/coloradoliteracy/readandel
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CHARTER INSTRUCTIONAL SERVICES ADVISORY (CH-ISA) 
TEAM SUPPORTS FOR ELLS 

The Portfolio Management Team and the ELA department are committed to supporting schools in 
providing the guidance needed to implement successful instructional programs for ELLs. We believe that 
the decisions which impact students on a daily basis should be made thoughtfully and with a body of 
evidence. Commitment to the academic success of English Language Learners requires fidelity and 
consistency in program services throughout DPS. 

 

 

 

CH-ISA Teams 

ü All charter schools must have a team of three (3) members who will focus on the 
achievement of ELLs to ensure that they are acquiring English and academic proficiency 
at a rate equal to their native English speaking peers.   

ü This can be a team that already exists in the school who can take on this additional role 
or it can be a separate team specifically charged with this work. 

ü The school leader is responsible for establishing and providing administrative supports. 
ü The school leader is responsible for designating an ELA Administrator who will lead the 

CH-ISA team and ELA services in the school. The school leader can self-appoint 
him/herself as the       ELA Administrator. 

ü The School leader is responsible for designating two (2) additional members of the CH-
ISA team.  

Roles and Responsibilities of the CH-ISA Team 

CH-ISA Team Roles CH-ISA Team Responsibilities 

Student Advocacy 

The CH-ISA Team advocates for students by ensuring correct identification and 

placement in program services as well as monitoring on-going academic 

progress to guarantee that students are receiving appropriate instruction.    

ELA Site 

Coordination 

The CH-ISA Team ensures the timely completion of required forms for each 

stage of the ELA Lifecycle. 

Data Team 

The CH-ISA Team is the primary decision-making body for English Learners at a 

school site. The team utilizes formal and informal data to gauge English 

language proficiency as well as academic performance to make appropriate 

decisions with respect to program placement.  

Communications 

The CH-ISA Team is responsible for communicating with site staff as well as 

student families regarding student language proficiency, academic progress 

and program placement/designation. 

District ISA Guidebook with complete information on CH-ISA 

team processes, including Identification, redesignation, 

Monitoring  

 

 

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
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Recommendations to the CH-ISA Team 

While CH-ISA teams are to maintain their autonomy, the Portfolio Management Team 

recommends the following suggestions: 

ü Establish a regular schedule of at least four meetings per year 

o Provide an agenda prior to meetings 

o Maintain documentation and minutes of meetings 

o Consider what additional teams/staff members should join the meetings 

o Inform parents of ELA program decisions 

ü Attend orientation for the CH-ISA team provided by the Portfolio Management Team 

ü Document student performance 

ü Maintain copies of body of evidence for Identification, Redesignation, and Monitoring 
once they have been submitted. Bodies of evidence may be subject to an audit by the 
Department of Justice and/or the Court Monitor 

Life Cycle of English Language Learner 

 

 

 

 

 

 

 

The Life Cycle of an ELL represents each of the states that students pass through on their journey 

to becoming fully English proficient.  Acquiring English proficiency is a multi-ȅŜŀǊ ǇǊƻŎŜǎǎΦ άThe 

rate of language development will vary; under optimal conditions, it takes ELs 4-10 years to 

develop academic language fully ς to be able to listen, speak, read and write in a way that is 

indistinguishable from a native English speaker."2  During each phase of the Life Cycle, the CH-

ISA Team monitors student academic and language proficiency and makes recommendations to 

the ELA Department. In this way, the CH-ISA Team plays an essential role in closing the 

achievement gap and ensuring that ELA students have equal access to rigorous, standards based 

instruction and English Language Development. 

                                                           
2 Colorado Department of Education. (2013) Guidebook on Designing, Delivering and Evaluating Services for English 
Learners (ELs). Escamilla, Kathy. 
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HLQ

Home 
Language 

Questionnaire

Parent 
Permission 
Form (PPF)

Provisional 
Placement

W-APT 
Assessment

Identification

ELA Program Procedures for Initial Placement 

 

 

 

 

 

Step 1: HLQ (Home Language Questionnaire) 

ü All parents complete a Home Language Questionnaire (HLQ) at registration.  The 

questions on the HLQ are intentionally broad to screen any potential English Learners. 

o The HLQ asks 3 questions about home and student language.  

Á What is the primary language in the home, regardless of the language 

spoken by the student? 

Á What is the language most often spoken by the student? 

Á What is the language that the student first acquired? 

o The HLQ is available on Secretary Portal in various languages. For help accessing 

HLQs in Secretary Portal, refer to the Secretary Portal section of this handbook. 

o Once completed, all HLQs should be entered into άELA District Tabέ in Infinite 

Campus. The HLQ must then be scanned into Infinite Campus. 

o Originals should be kept on file and easily accessible by school and district staff.  

o For help entering HLQs or accessing HLQ reports, refer to the Infinite Campus 
section of this handbook or the ISA Guidebook. 

 
Step 2: Parent Permission Form (PPF) 

ü If the parent indicates a language other than English on the HLQ, they will need to 

complete a Parent Permission Form (PPF) at registration. Charter schools have their own 

PPFs separate from those of the district.  

ü PPF Data should be entered into άELA District Tabέ in Infinite Campus. The PPF must 

then be scanned into Infinite Campus. 

ü It is the duty of the charter school to explain the options that are available to the child 

both at the school and in the district.  

o Option 1: ELA-S/TNLI services 

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://portfolio.dpsk12.org/our-processes/english-language-acquisition/10603-2/
http://portfolio.dpsk12.org/our-processes/english-language-acquisition/10603-2/
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Á This option is not available at most charters. If this option is not available 

at the school, this must be made explicitly clear to the parent by 

reviewing the following: 

 ELA Parent Option Video 

 TNLI zone maps 

Á Even if parents choose to send their child to a school without services, we 

encourage them to indicate that their preference is TNLI for data 

collection purposes.  

Á If a parent chooses Option 1 or if a child is transferring from another 

school and has a previous PPF on file indicating Option 1, parents must fill 

out a TNLI waiver to indicate their understanding that their child is 

transferring from a TNLI program to an ELA-E program.  

o Option 2: ELA-E services 

Á Inform parents of what these services entail by reviewing 

 ELA Parent Option Video  

 

 

 

Step 3: W-APT 

ü Administer the W-APT test to all students whose parents answer a language other than 

English to ŀƴȅ ƻŦ ǘƘŜ ǘƘǊŜŜ ǉǳŜǎǘƛƻƴǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ 

proficiency. 

o All students who will be taking the W-APT are provisionally identified as English 

learners and are provided with ELA services 

ü Once the results have been processed, the Office of Choice and Enrollment will notify 
ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ǊŜǎǳƭǘǎ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇƭŀŎŜƳŜƴǘ ƛƴǘƻ 9[[ ǎŜǊǾƛŎŜǎΦ 
 

Step 4: Identification 

ü Every student who was provisionally identified as an English Learner on the HLQ must be 

reviewed by the CH-ISA Team. The CH-ISA team must make a recommendation about 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴǘƛƴǳŜŘ ǇƭŀŎŜƳŜƴǘ ƛƴ ƭŀƴƎǳŀƎŜ ǎŜǊǾƛŎŜǎ ōŀǎŜŘ ƻƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎΥ 

o W-APT score 

o Body of Evidence which includes the WIDA Speaking and Writing Rubrics 

         ELA Secretary Presentation 

 

 

http://ela.dpsk12.org/ela-programs/
http://ela.dpsk12.org/ela-tnli-schools/ela-zone-schools/
http://ela.dpsk12.org/ela-tnli-schools/ela-zone-schools/
http://ela.dpsk12.org/ela-programs/
https://drive.google.com/file/d/0BweDVRIGnP4JcHRTcXp2U2RGNTA/view?usp=sharing
http://portfolio.dpsk12.org/wp-content/uploads/2015/08/Secretary-Presentation-B-2015-2016_Final.pdf
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ü Identification forms are processed directly in Infinite Campus. Refer to the ISA 

Guidebook for more details. 

ü If the CH-ISA team recommends that the student be identified as a non-ELL and provides 

satisfactory evidence through the BOE, the student will be removed from ELL services 

and placed in mainstream instruction.  

ü If the CH-ISA team recommends that the student be identified as an ELL, the student will 

remain in ELL services until s/he is redesignated.   

o Students should receive ELA services that include daily English Language 

Development and sheltered English content instruction. 

o Research supports 45 minutes of daily English Language Development 

 

 

Waiving ELA Services 

ü Parents have an option to waive ELA services for their child but this is not done at 

registration. 

ü This option is only available AFTER students have taken the W-APT and parents have 

had an opportunity to revieǿ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƻǊŜǎΦ  

ü Waiver forms must be emailed to Tanis_Humes@dpsk12.org and will be entered into 

Infinite Campus by our office. 

 
ELA Program Procedures for Redesignation 

The CH-ISA team recommends whether English learners should be redesignated using valid, 

reliable, and objective criteria that measure the four language domains.  

ü Once a student is able to meaningfully and equally participate in mainstream 

instruction, the student may be redesignated. 

ü Redesignated students are placed in mainstream classes and are no longer tested for 

English proficiency. 

ü Students are monitored for two years after redesignation. 

ü Redesignation forms are processed directly in Infinite Campus. Refer to the ISA 

Guidebook for more details. 

ü Redesignation Criteria requires a demonstration of English proficiency and is set by the 

Colorado Department of Education. In order for a student to be redesignated out of ELA 

services, the school must provide the following documentation: 

o ACCESS score: 4 overall and 4 on Literacy 

      WIDA Speaking and Writing Rubrics 

 

 

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
mailto:Tanis_Humes@dpsk12.org
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
https://www.cde.state.co.us/cde_english/1718redesignationguidancespring2017
https://drive.google.com/file/d/0BweDVRIGnP4JcHRTcXp2U2RGNTA/view?usp=sharing
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o At least one piece of local data that confirms grade level proficiency in: 

Á Reading and Writing 

 
 

 
ELA Program Procedures for Monitoring 

ü After a student has been redesignated, schools need to monitor him/her for two school 

years to ensure that s/he continues to thrive without ELA services. 

ü In order for a student to be fully exited from ELA program services, the CH-ISA team 

must provide a body of evidence every semester for two years.  

o If the CH-ISA team believes that the student has continued to be successful in 

mainstream instruction for two years, the student is then full exited.  

o If at any point during the two-year monitoring period, the CH-ISA Team feels the 

student is not successful in mainstream instruction and indicates this on 

monitoring forms in Infinite Campus, the student will be placed back into ELA 

program services until they once again are eligible for redesignation. 

ü Monitoring forms are processed directly in Infinite Campus once a year for 2 years. 

Refer to the ISA Guidebook for more details. 

 

Newcomer Centers 

Newcomer Centers serve ELLs identified as having limited or interrupted education, as well as 

minimal literacy skills in both their native languages and English. Newcomer Centers are located 

at Isabella Bird Community School, Place Bridge Academy, Merrill Middle School, DCIS 

Montbello, Abraham Lincoln High school and South High School. Students in newcomer centers 

are served for one or two semesters to prepare them for participation in an ELA program at 

their DPS school.  

Newcomer Referral Process: 

ü If at the time of enrollment/registration, you identify a student who meets the following 

criteria, check the Newcomer Referral box in Infinite Campus: 

o New to the country 

o The student has a history of interrupted or limited formal education 

o At the time of initial placement, the student has been enrolled in a school in the 

United States for two or fewer semesters 

ü The CH-ISA team will then be prompted to review a body of evidence to determine 

whether or a not a student is a newcomer.  

      CDE Redesignation and Exit Guidance 

 

 

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
https://www.cde.state.co.us/cde_english/1718redesignationguidancespring2017
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ü Newcomer referral forms are processed directly in Infinite Campus. See Infinite Campus 

section or ISA Guidebook for more information.  

ü If the CH-ISA team does identify a student as a newcomer, the student will need to be 
referred to a newcomer center using the following form: 

 Newcomer Referral Form 
ü The student will then be placed in a newcomer center until it is determined that s/he 

can meaningfully participate in a DPS school.  

 

 

Meeting ELL Student Needs 

ELLs with Disabilities 

ü English Language Learners with disabilities must receive BOTH ELA Program services and 

Special Education services 

ü CH-ISA Team should collaborate with appropriate staff to identify ELLs in need of 

intervention services 

o Multi-Tiered System of Supports (MTSS) is an intervention apart from ELA 

program services and Special Education Services 

ü The IEP team should always work in consultation with the school based ELA team when 
making decisions for ELLs with disabilities 

 

 

  

        CDE Guidance on MTSS 

 

 

       Newcomer Centers  

 

 

http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://ela.dpsk12.org/wp-content/uploads/2013/08/Newcomer_Center_Recommendation_13-14.pdf
http://www.cde.state.co.us/mtss
http://ela.dpsk12.org/our-services/
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Gifted and Talented Students 

ü Language should not be a barrier to identification for, or participation in, Gifted and 

Talented (GT) programs or other advanced opportunities. 

ü Gifted and Talented Department has special criteria for identifying ELLs who qualify for 

GT services. Look for: 

o The student who always translates and interprets for family and classmates 

o Enthusiastic, motivated class participationτŜǾŜƴ ƛŦ ǎǘǳŘŜƴǘ ƛǎƴΩǘ ǇǊƻŦƛŎƛŜƴǘ ƛƴ 

English yet 

o Creative problem solving 
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PARENT ENGAGEMENT 

District Accountability Committee (DAC) 

The Districtwide Parent Advisory Committee (DAC) meets monthly to inform parents about ELA 

program services and provide parents with opportunities to learn about issues pertinent to 

English language learners in Denver Public Schools, as well as community resources. We 

welcome all parents of English language learners to be involved in the Districtwide Parent 

Advisory Committee. 

 

 

School Accountability Committees (SAC) 

Each school is responsible for establishing a School Accountability Committee (SAC), which 

should consist of at least the following seven members:  

ü ¢ƘŜ ǇǊƛƴŎƛǇŀƭ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ƻǊ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜǎƛƎƴŜŜΤ  

ü At least one teacher who provides instruction in the school;  

ü At least three parents of students enrolled in the school;  

ü At least one adult member of an organization of parents, teachers, and students 

recognized by the school; and  

ü At least one person from the community.  

The local school board will determine the actual number of persons on the SAC and the method 

for selecting members. If the local school board chooses to increase the number of persons on 

the SAC, it must ensure that the number of parents appointed or elected exceeds the number 

of representatives from the group with the next highest representation. A person may not be 

appointed or elected to fill more than one of these required member positions in a single term.  

If the local school board determines that members are to be appointed, the appointing 

authority must, to the extent practicable, ensure that the parents who are appointed reflect the 

student populations that are significantly represented within the school. If the local school 

board determines that the members are to be elected, the school principal must encourage 

persons who reflect the student populations that are significantly represented within the school 

to seek election. Such student populations might include, for example, students who are 

members of non-Caucasian races, students who are eligible for free or reduced-cost lunch, 

students whose dominant language is not English, students who are migrant children, students 

      More Information on the DAC 

 

 

 

http://ela.dpsk12.org/family-engagement/ela-parent-advisory-committees/
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who are identified as children with disabilities and students who are identified as gifted 

children.  

SACs must select one of their parent representatives to serve as chair or co-chair of the 

committee. If a vacancy arises on a SAC becŀǳǎŜ ƻŦ ŀ ƳŜƳōŜǊΩǎ ǊŜǎƛƎƴŀǘƛƻƴ ƻǊ ŦƻǊ ŀƴȅ ƻǘƘŜǊ 

reason, the remaining members of the SAC will fill the vacancy by majority action. 

Charter schools may choose to have one or two members of their governing body serve on the 
School Accountability Committee in order to complete any of the required duties of the School 
Accountability Committee. In the alternative, governing boards may establish both a School 
Accountability Committee and Finance Committee that report to the governing board on all 
tasks that are dŜƭŜƎŀǘŜŘ ǘƻ ǘƘŜƳΣ ƛƴŎƭǳŘƛƴƎ ƳŀƪƛƴƎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭΩǎ 
improvement plan and making recommendations on school spending priorities. 

 
Responsibilities of the SAC 

Each SAC is responsible for the following:  

ü Making recommendations to the principal on the school priorities for spending school 

moneys, including federal funds, where applicable;  

ü Making recommendations to the principal of the school and the superintendent 

concerning preparation of a school Performance or Improvement plan, if either type of 

plan is required;  

ü Publicizing and holding a SAC meeting to discuss strategies to include in a school Priority 

Improvement or Turnaround plan, if either type of plan is required, and using this input 

to make recommendations to the local school board concerning preparation of the 

school Priority Improvement or Turnaround plan prior to the plan being written;  

ü tǳōƭƛŎƛȊƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǇǳōƭƛŎ ƘŜŀǊƛƴƎ ǘƻ ǊŜǾƛŜǿ ŀ ǿǊƛǘǘŜƴ ǎŎƘƻƻƭ tǊƛƻǊƛǘȅ LƳǇǊƻǾŜƳŜƴǘ 

or Turnaround plan;  

ü Meeting at least quarterly to discuss whether school leadership, personnel, and 

infrastructure are advancing or impeding implementatiƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ tŜǊŦƻǊƳŀƴŎŜΣ 

Improvement, Priority Improvement, or Turnaround plan, whichever is applicable, and 

ƻǘƘŜǊ ǇǊƻƎǊŜǎǎ ǇŜǊǘƛƴŜƴǘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ŎƻƴǘǊŀŎǘΤ  

ü Providing input and recommendations to the DAC and district administration, on an 

advisory basis, concerning principal development plans and principal evaluations. (Note 

ǘƘŀǘ ǘƘƛǎ ǎƘƻǳƭŘ ƴƻǘ ƛƴ ŀƴȅ ǿŀȅ ƛƴǘŜǊŦŜǊŜ ǿƛǘƘ ŀ ŘƛǎǘǊƛŎǘΩǎ ŎƻƳǇƭƛŀƴŎŜ ǿƛǘƘ ǘƘŜ ǎǘŀǘǳǘƻǊȅ 

requirements of the Teacher Employment, Compensation and Dismissal Act.); and  

ü Publicizing opportunities to serve and soliciting parents to serve on the SAC;  

ü !ǎǎƛǎǘƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘ ƛƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ŀǘ ǘƘŜ ǎŎƘƻƻƭ ƭŜǾŜƭ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ 

policy; and 
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ü !ǎǎƛǎǘƛƴƎ ǎŎƘƻƻƭ ǇŜǊǎƻƴƴŜƭ ǘƻ ƛƴŎǊŜŀǎŜ ŦŀƳƛƭƛŜǎΩ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘh teachers, including 

ŦŀƳƛƭƛŜǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ ŎǊŜŀǘƛƴƎ ǎǘǳŘŜƴǘǎΩ w9!5 ǇƭŀƴǎΣ LƴŘƛǾƛŘǳŀƭ /ŀǊŜŜǊ ŀƴŘ !ŎŀŘŜƳƛŎ 

Plans, and plans to address habitual truancy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

      Colorado Education Accountability Act of 2009 

      CDE District Accountability Handbook 

 

 

http://www.cde.state.co.us/accountability/sb_163_052013
http://www.cde.state.co.us/accountability/district_accountability_handbook2015
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TRANSLATION AND INTERPRETATION 

Required Translations 

Schools are required to translate essential information into the following languages: 

ü Amharic 

ü Arabic 

ü Burmese 

ü Nepali 

ü Russian 

ü Somali 

ü Spanish 

ü Vietnamese 

Essential information includes, but is not limited to: 

ü Parent-Student Policy Handbook 

ü Information about matters arising under IDEA or Section 504  

ü Documents related to the ELA Program (e.g., screening procedures, HLQ, program opt-

out options) 

ü Information related to public health and safety (e.g., vaccination requirements and 

emergency protocols) 

ü Any other written information that will be provided to non-LEP parents describing the 

rights and responsibilities of parents or students and the benefits and services available 

to parents and students (e.g., information about the disciplinary process, information 

regarding free- and reduced-price lunch, access to student records, graduation 

requirements, and post-secondary readiness and financial aid information). 

ü Documents coƴǘŀƛƴƛƴƎ άǎŎƘƻƻƭ-ǎǇŜŎƛŦƛŎ ŜǎǎŜƴǘƛŀƭ ƛƴŦƻǊƳŀǘƛƻƴέ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ōǳǘ ƛǎ ƴƻǘ 

limited to: 

o Standards-Based Progress Reports and other academic progress reports 

o Announcements that contain information about school programs and activities 

for which notice is needed to participate or for which parent permission is 

required (e.g., advanced and Gifted and Talented opportunities and 

prerequisites, remedial or tutoring options, field trips, school performances) 

o Disciplinary notices 

Required Interpretation 

When a Charter or District employee(s) communicate(s) with LEP parents orally regarding 

essential information, the communication shall be by means of a qualified interpreter in a 

language the parent understands. With respect to non-essential information, the Charter 

school shall provide written translation or oral interpretation upon receiving reasonable, 

specific parental requests. 
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Requesting Language Services 

DPS Charter schools are eligible to request language services on a fee-for-service basis.  

ü All services, except Special Education related requests, are rendered on fee-for-service 

basis. 

o Translation costs vary depending on language and number of words: 

Á Spanish: $190/1,000 words 

Á Other languages: $200 to $310/$1,000 words 

Á A minimum fee of $60 applies for small projects 

ü Interpretation service costs vary based on language:  

Á Spanish: $38.00 per hour (1.5 hour minimum)  

Á Other languages: $45 to $90.00 an hour (2 hour minimum).  

ü Special Education related requests such as Individualized Education Plans (IEPs) are free 

in any language.  

ü All charter requests require pre-approval and must be quoted by a 

translation/interpretation department manager or coordinator. 

 

 Translation Guidelines 

Á To request a translation quote, email translations@dpsk12.org or call 

720.423.2035.  

 Interpretation Guidelines 

Á To request an interpretation quote, email interpretations@dpsk12.org or 

call 720.423.2031 

 

 

 

 

 

 

 

 

      Requesting Language Services 

 

 

 

http://thecommons.dpsk12.org/Page/720
mailto:translations@dpsk12.org
http://thecommons.dpsk12.org/Page/719
mailto:interpretations@dpsk12.org
http://communications.dpsk12.org/translation.html
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APPENDIX A: GLOSSARY 

Definitions (Modified Consent Decree, 2012) 

Core subject areas are language arts, social studies, mathematics, and science.  

English Language Development (ELD) is the provision of direct instruction in English language usage 

including: content vocabulary development, survival vocabulary development, oral language 

development, listening comprehension, and the development of reading and writing skills in English.  

English Language Learner (ELL) is a student who does not demonstrate proficiency in English on a valid 

and reliable ELP assessment of all four language domains (i.e., listening, speaking, reading, and writing). 

ELL students (or ELLs) are eligible for Program services and include students who are Limited English 

Proficient (LEP), those who are LEP but opt out of services (i.e., PPF3), and redesignated but not exited 

FEPs.  

English Language Proficiency (ELP) test is a valid and reliable test of English Language Proficiency to 

ŘŜǘŜǊƳƛƴŜ 9[[ ǎǘǳŘŜƴǘǎΩ ǇǊƻŦƛŎƛŜƴŎȅ ƛƴ ŀƭƭ ŦƻǳǊ ƭŀƴƎǳŀƎŜ ŘƻƳŀƛƴǎ ƻŦ ƭƛǎǘŜƴƛƴƎΣ ǎǇŜŀƪƛƴƎΣ ǊŜŀŘƛƴƎΣ ŀƴd 

writing.  

Exited FEP is a student who, following two years of monitoring as a redesignated FEP, and absent a 

determination that the student should be reentered into Program services, is exited from the Program 

and enrolled in the Mainstream English Language Instructional Program. 

Home Language Questionnaire/Screening Questionnaire (HLQ) is a questionnaire used by trained staff 

ŀǘ ǊŜƎƛǎǘǊŀǘƛƻƴ ǿƛǘƘ ǇŀǊŜƴǘǎ ŀƴŘ ǎǘǳŘŜƴǘǎ ƴŜǿ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 

primary or home language is a language other than English (PHLOTE) and to preliminarily assess the 

ǎǘǳŘŜƴǘǎΩ ǇƻǘŜƴǘƛŀƭ ǎǘŀǘǳǎ ŀǎ ŀƴ 9[[Φ  

Initial Fluent English Proficient (IFEP) students are those students identified by the Home Language 

Questionnaire as having a primary or home language other than English who test proficient on their 

initial ELP assessment and therefore are never identified as ELLs.  

Instructional Services Advisory (ISA) Team is a team that makes recommendations to the Department 

of English Language Acquisition regarding Program entry, redesignation/exit, and services for ELLs.  

Limited English Proficient (LEP) student is one who does not demonstrate proficiency in English in all 

four language domains (i.e., listening, speaking, reading, and writing) based on a valid and reliable ELP 

assessment. LEP students are eligible for Program services.  

Limited English Proficient Parent (LEP parent) refers to a parent of a District student who has limited or 

no ability to read, speak, write, or understand communications in English. A parent may be a LEP parent 

even if his or her child is not an ELL.  
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Mainstream English language classrooms are those designed to serve native English-speaking students 

and otherwise English-proficient students, including those identified as IFEP on a valid and reliable ELP 

test and those who have been redesignated as FEP or exited from the Program.  

Mainstream English Language Instructional Program is the instructional program designed for native 

English-speaking, and otherwise English-proficient, students, including IFEPs and those who have been 

redesignated FEP or exited from the Program. 

Meaningful and equal participation refers to the ability of redesignated FEPs and exited FEPs to 

participate in and benefit from the Mainstream English Language Instructional Program without ELA 

supports in a manner comparable to their never-ELL District, and State peers.  

Native language instruction includes the provision of instruction in one or more core subject areas in a 

ǎǘǳŘŜƴǘΩǎ ƴŀǘƛǾŜ ƭŀƴƎǳŀƎŜΦ ¢ƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ native language arts includes oral language 

development, reading, and writing. The purpose of native language instruction is to provide a 

foundation for literacy in English and/or opportunities for learning in core subject areas until instruction 

in EngliǎƘ ƛǎ ŀǇǇǊƻǇǊƛŀǘŜΦ bŀǘƛǾŜ ƭŀƴƎǳŀƎŜ ƛƴǎǘǊǳŎǘƛƻƴ ǿƛƭƭ Ŧƻƭƭƻǿ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ǊŜǎŜŀǊŎƘ-based language 

allocation guidelines. At the Elementary level, the native language instruction portion of the day 

includes activities that promote literacy and cognitive devŜƭƻǇƳŜƴǘ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ ŦƛǊǎǘ ƭŀƴƎǳŀƎŜ ƛƴ ŀ 

manner comparable to their never-ELL District peers. At the Secondary level, the native language 

instruction portion of the day includes activities that promote content acquisition in science, social 

studies, and/or math.  

Native language support includes curricular resources in the native language, paraprofessional support 

in the native language, preview/review in the native language, and appropriate strategies to support the 

transition to English for ELLs. Native language support is not a substitute for native language instruction, 

where such instruction is required by the Program or this Modified Consent Decree (MCD).  

Newcomer and SIFE (Students with Interrupted Formal Education) Center (Newcomer Center) serves 

ELLs who are new to the District and/or whose formal education has been interrupted, and who have 

been identified as very limited in literacy in their native language and English. The Newcomer Center 

provides intensive instruction in reading, writing, speaking, and understanding English for such students. 

Identified students generally are served for one to two semesters in the Newcomer Center to prepare 

them for participation in an ESL/ELA-E or a Transitional Native Language Instruction (TNLI) program.  

Paraprofessionals are teacher support staff who assist students in the classroom. Paraprofessionals 

must meet qualification standards as set forth in State and federal guidelines.  

Parent Permission Form (PPF) is the form used by parents of ELLs to indicate a preference regarding ELA 

Program services. PPF1 indicates a preference for Transitional Native Language Instruction. PPF2 

indicates a preference for ESL/ELA-E instruction. PPF3 indicates a waiver of ELA Program services. A 

parent may indicate a preference for particular services but choose to enroll their student in a non-

Program school or a school that offers services other than those indicated by the choice reflected on the 

PPF.  
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PHLOTE (Primary or Home Language Other Than English) student is one whose native language, or for 

whom the primary language used in the home, is a language other than English.  

Professional judgment is made by a professionally-trained educator and is based on factual information, 

objective assessment, and a sound model of English language acquisition. 

Qualified interpreter or translator is one who is fluent in the language in which he or she is 

communicating (in addition to English), has a demonstrated ability to employ the mode of interpretation 

appropriate to the given situation (e.g., simultaneous interpretation for hearings or large-group parent 

meetings), and has received training in specialized issues such as confidentiality and any applicable 

technical vocabulary.  

Redesignated FEP is a student who meets valid, reliable, and objective criteria for FEP, including 

demonstrating English proficiency on a valid and reliable ELP assessment, and moves from the 

designation of LEP to FEP. Redesignated students are monitored for two years prior to exit from the ELA 

Program. Following two years of monitoring, absent a determination that the student should be 

reentered into Program services, the redesignated FEP student is exited from the Program.  

Supported English Content Instruction is instruction in core subject areas in sheltered English, which is 

the use of specialized strategies to make the content accessible to, and increase the likelihood that 

content in English will be comprehended by, ELLs. When content cannot be adequately explained in 

9ƴƎƭƛǎƘΣ ŀƴ ŜȄǇƭŀƴŀǘƛƻƴ ƻǊ ŦŜŜŘōŀŎƪ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŀǘƛǾŜ ƭŀƴƎǳŀƎŜ Ƴŀȅ ōŜ given.  

Transitional Native Language Instruction (TNLI) is the program utilized in district-run schools in which 

services, including native language instruction in Spanish, supported English Content Instruction, and 

ELD, are provided to ELLs.  

Zone school is a school that provides services for ELLs and to which ELLs from other attendance areas 

who seek Program services may be assigned. 
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APPENDIX B: RESOURCES 

DPS Resources: 

 ELA Department Website 

 ELA Handbook (for District schools) 

 Consent Decree (2012) 

 DPS Language Allocation Guidelines-ECE-5 

 DPS Language Allocation Guidelines-Secondary 

 ELA Parent Option Video 

 ELA-E Parent Brochure 

 ISA Guidebook 

 TNLI Zone Maps 

 ELA Secretary Presentation 

 ELA Registration Forms  

Federal/State Resources 

 Guidance on school obligations to ELLs as dictated by Federal Government 

 Fact Sheet on school obligations to ELLs 

 Fact sheet on school obligations to parents of ELLs 

 CDE Guidebook on Designing, Delivering and Evaluating Services for English Learners 

 Guidance on READ Act and ELLs 

 CDE ELL Redesignation and Exit Guidance 

 CDE Guidance on MTSS 

Funding Resources 

 Title III Funding 

 ELPA Funding 

Charter Specific Resources 

 ELA Review Rubric 

 Charter ELA Trainer Online Community 

 

English Language Instruction and Assessment Resources  

http://ela.dpsk12.org/
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/ela_department_page/principal%20resources/ELA-Handbook-for-Schools.pdf
http://ela.dpsk12.org/wp-content/uploads/2013/04/English_Consent_Decree_8-20-12_FINAL.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/ela_department_page/principal%20resources/Language_Allocation_Guidelines_ECE-5.pdf
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/ela_department_page/principal%20resources/Language_Allocation_Guidelines_secondary.pdf
http://ela.dpsk12.org/ela-programs/
http://ela.dpsk12.org/ela-programs/
http://thecommons.dpsk12.org/cms/lib/CO01900837/Centricity/domain/107/isa%20resources/ISA_Handbook.pdf
http://ela.dpsk12.org/parent-portal/ela-zone-schools/
http://portfolio.dpsk12.org/wp-content/uploads/2015/08/Secretary-Presentation-B-2015-2016_Final.pdf
http://portfolio.dpsk12.org/our-processes/english-language-acquisition/10603-2/
http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-lep-parents-201501.pdf
http://www.cde.state.co.us/sites/default/files/documents/cde_english/download/ellguidebook/final%20el%20guidebook%202011_8-22-2011.pdf
https://www.cde.state.co.us/coloradoliteracy/readandel
https://www.cde.state.co.us/cde_english/1718redesignationguidancespring2017
https://www.cde.state.co.us/cde_english/1718redesignationguidancespring2017
http://www.cde.state.co.us/mtss
https://www.cde.state.co.us/fedprograms/tiii/index
http://www.cde.state.co.us/cde_english/elpa
file:///C:/Users/H_RIVIERE-PLATT/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/8UCVB7HA/Charter%20ELA%20Program%20Review%20Rubric_2017%20(003).pdf
http://tinyurl.com/CharterELA
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 English Language Development: Guidelines for Instruction (Saunders, Goldenberg, 

Marcelletti) 

 Effective Practice for English Language Learners (Center on Instruction) 

 Stanford University ELL standards-aligned teaching resources 

 Policy Research Brief produced by the National Council of Teachers of English 

 Guiding Principles for Dual Language Education (Center for Applied Linguistics) 

 Colorín Colorado 

Assessment Resources  

 WIDA Standards and ACCESS Testing 

 WIDA Guidance on ACCESS 2.0 

 PARCC Accessibility Features and Accommodations Manual 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.aft.org/sites/default/files/periodicals/Saunders_Goldenberg_Marcelletti.pdf
http://www.centeroninstruction.org/files/Effective%20Practices%20for%20ELLs.pdf
http://ell.stanford.edu/teaching_resources
http://www.ncte.org/library/NCTEFiles/Resources/PolicyResearch/ELLResearchBrief.pdf
http://www.cal.org/twi/Guiding_Principles.pdf
http://www.cal.org/twi/Guiding_Principles.pdf
http://www.colorincolorado.org/
https://www.wida.us/
https://www.wida.us/assessment/ACCESS20.aspx
https://www.cde.state.co.us/assessment/201617parccafamanual
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APPENDIX C: TECHNOLOGY RESOURCES AND SUPPORT 

Depending on your role, you may need to input/access relevant data on ELLs through various data 

management systems such as Infinite Campus, Principal or Secretary Portal, and the Data Quality 

Management Team website. In order to access these different platforms, you must have an Active 

Directory Account. If you need an Active Directory Account, please contact Charter Information Systems 

Support Team at ciss@dpsk12.org.   

Note: The systems referenced in this section function best when using Internet Explorer.  

 

Infinite Campus 

Accessing Student Data: 

1. Click on ά{ŜŀǊŎƘέ top left of the screen.  

 

2. Change the dropdown menu to ά!ƭƭ tŜƻǇƭŜέ and enter the student ID for the student in 

question then click άDƻέ 

 

3. The student will information will generate but the options will be limited. To view all 

tabs, click on  άLƴŘŜȄέ 

 

 

 

mailto:ciss@dpsk12.org
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4. Click on the dropdown arrow next to ά{ǘǳŘŜƴǘ LƴŦƻǊƳŀǘƛƻƴέ and then click άDŜƴŜǊŀƭέ 

 

5. This should now show you all the available tabs for the student.  

 

 

Entering HLQs, PPFs, and Newcomer Referrals (Secretary Access Required) 

1. Once you have accessed the student you are looking for, click on ά9[! District Tabέ 

  

2. This will bring you to the Student ELA Summary. Click on άhǇŜƴ 9[! {ǘǳŘŜƴǘ Workflowέ 
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3. As a secretary, your access will automatically default to the ά9[! 5ŀǘŀκbŜǿŎƻƳŜǊ 

wŜŦŜǊǊŀƭέ where you can enter the HLQ and PPF information and indicate a Newcomer 

referral.  

 
 

4. Enter the HLQ information (Primary Home Language, Student Language First Acquired, 

Student Language Most Spoken, Parent/Guardian Signature Date). The άI[v ƻƴ CƛƭŜέ 

box will automatically be checked. 

 
 

5. If a language other than English is indicated on the HLQ, the Parent Response and 

Newcomer fields will appear. Indicate the PPF response and date in the άParent 

Responseέ field. If you feel that the student may be a Newcomer, check the άNewcomer 

Referralέ box, include the date, and any comments for the CH-ISA team.  
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6. hƴŎŜ ȅƻǳΩǾŜ ŜƴǘŜǊŜŘ ŀƭƭ ǊŜǉǳƛǊŜŘ ŘŀǘŀΣ Ƙƛǘ άSubmitέ. Please note that hitting άSave and 

Continue Laterέ will not submit your information! 

 
 
 

Accessing Overview ELL Data 

1. Once you have accessed the student you are looking for, click on ά9[! 5ƛǎǘǊƛŎǘέ 
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2. ¢Ƙƛǎ ǿƛƭƭ ŀƭƭƻǿ ȅƻǳ ǘƻ ǎŜŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 9[[ ŘŜǎƛƎƴŀǘƛƻƴΣ HLQ response, the PPF 

ǊŜǎǇƻƴǎŜΣ ŀƴŘ ǿƘŜǊŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǘŀǘǳǎ ƛƴ ǘƘŜ 9[[ [ƛŦŜ /ȅŎƭŜΦ  

 

 
Accessing Assessment Data 

1. Once you have accessed the student you are looking for, click on ά!ǎǎŜǎǎƳŜƴǘέ 

 

 

2. ¢ƘŜ ǎǘǳŘŜƴǘΩǎ assessment history and results will appear in chronological order.  
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3. Click on the assessment you are looking for and it will display below.  

 

 

Principal Portal 

Accessing School Level ELL Data 

1. To view a list of ELL students at your school, click on Reports>Academic>ELL Charter 

School Lists 

 

 

2. Choose your school in the ά{ŜƭŜŎǘ ŀ {ŎƘƻƻƭέ dropdown 
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3. Choose ά9[[ [ƛǎǘέ under Select an ELA Report Type 

 
 

4. Click ά±ƛŜǿ wŜǇƻǊǘέ to refresh 

 

5. The report will generate by grade level and will list the number of ELLs per grade at the 

bottom.  

 

6. To view the total number of ELLs at your school, click to the last page 

 

7. The school total will be listed at the bottom 

 
 

8. To view the full detail of each student including available test scores, choose the option 

to ά{Ƙƻǿέ under the ά{Ƙƻǿ ƻǊ IƛŘŜ ![[ {ǘǳŘŜƴǘ 5Ŝǘŀƛƭǎέ dropdown at the top of the 

page. 

 

 

Student 

Names 

Omitted for 

Confidentiality 
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Accessing School Level ACCESS Data 

1. From the Principal Portal Home Screen, click on Reports>Assessments>ACCESS>ACCESS 

Results Student List from the Infinite Campus home screen. This will give you a list of 

different reports that you can access.  

 

Secretary Portal 

Accessing HLQ templates 

1. Click on άwŜƎƛǎǘǊŀǘƛƻƴ tŀŎƪŜǘǎΣ I[vΣ ŀƴŘ bƻǘƛŦƛŎŀǘƛƻƴ ƻŦ tŀǊŜƴǘǎκ{ǘǳŘŜƴǘ wƛƎƘǘǎέ on the 

left menu.  

 










